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Requirement to Implement Erin’s Law                                                                                                 
Erin’s Law in South Carolina became law in 2014, as part of Health and Safety Education. The 
purpose of the law is to assure that all students, Pre-Kindergarten through High School receive 
this prevention instruction at during the academic school year. The intent of the law is to give 
students skills in knowing how to stay safe from sexual assault and how to report any incidents 
of sexual assault. These instructional units were written as a resource guide for teachers to 
implement Erin’s Law.  It is NOT mandatory that teachers use these resources. Schools and 
districts have the option to select their own materials for the instruction.  

These units are aligned with the South Carolina Academic Health and Safety Education.  It is 
important to provide instruct ion in assisting students in telling someone if they are touched 
inappropriately and to provide students with a voice to decide who will touch them and what 
touches will be allowed and not allowed. Children are to be taught which parts of their bodies are 
private and should not be touched. They are also to be taught that it is not permissible for adults 
to act in a sexual way with them or to use sexual words with them.  Teachers should decide what 
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materials are appropriate for their class.  These units provide ideas to teach elementary lessons 
through stories, books, videos and songs. 

Background Information                                                                                                      
Experts estimate that 1 in 4 girls and 1 in 6 boys have been sexually abused before their 18th 
birthday.  A regular classroom could have between 4 and 6 students in their class who have been 
violated in some way.  Students may have never had any information on what are inappropriate 
touches and that these touches are wrong. 

Health Advisory Committee                                                                                                        
As required by the Comprehensive Health Education Law, each district should have a Health 
Advisory Committee. It is recommended all materials, (books, songs, videos, etc.) chosen by 
districts to implement Erin’s Law should be reviewed by this committee.  This includes all 
suggested resources found in this document.   

What is Child Sexual Abuse? 

• Any sexual act between an adult and a minor or between two minors when one exerts 
power over the other. 

• Forcing or persuading a child to engage in any type of sexual act.  Besides sexual contact, 
it also includes non-contact acts such as exhibitionism, exposure to pornography, 
voyeurism, and communicating in a sexual manner by phone or internet. 

• An agonizing and traumatic experience for its victims 
• A crime punishable by law. 

 
Requirement of Mandatory Reporting  
When a child discloses a violation to a school employee (teacher, bus driver etc.) that individual 
must report the incident immediately to DSS and to Law Enforcement.  Those reporting the 
information are not the investigators but should get the following information. WHO is the 
accused? 

• WHAT did the person do?  
• WHEN did it happen? 
• WHERE did it happen? 

 
Adult Responses to Disclosure   

• Assure the student that it is brave for him/her to tell you.  
• Sit beside the student in a chair at the same level. 
• Listen actively with supportive, non-threatening body language.  
• Remain calm without questioning.   
• Make no promises, but tell the student you will report the incident.   
• Remind the student it is not his/her fault.   
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Physical Signs of Sexual Abuse                                                                                              
Redness, rashes or swelling in the genital area, urinary tract infections or other such symptoms 
may be signs.  Also physical problems associated with anxiety such as chronic stomach pain or 
headaches may occur.  

Emotional or Behavioral Signs                                                                                                
Emotional or behavioral signs are more common.  Some of these are too perfect behavior, 
withdrawal, school problems, and depression. 

Nightmares and bed-wetting in children who have previously outgrown it could occur including 
acting out behaviors that are not appropriate for their age. 

School Staff Training                                                                                                           
Prevention training should be provided for all school staff.  This training should include who is 
to make reports and how these reports are to be made.  Additional training information can be 
found from the following:  

Darkness to Light: End Child Sexual Abuse 
(http://www.d2l.org/site/c.4dICIJOkGcISE/b.6035035/k.8258/Prevent_Child_Sexual_Abuse.htm
#.VZlMMflViko)    

South Carolina Network of Children’s Advocacy Centers http://www.cac-sc.org/about-us/locate-
a-local-center/ (Listing of local centers) 

National Children’s Advocacy Center  http://www.nationalcac.org/  

National Children’s Alliance  http://www.nationalchildrensalliance.org/ 

STUDENT EXPECTIONS FOR ALL GRADES  

When using the Sexual Abuse and Sexual Assault Prevention Instructional Units, teachers should 
set the stage to be sure their classroom is a safe place.     

• Everyone needs to know what to do if an adult acts in a sexual way with them or uses 
sexual words with them.  

• It is acceptable to feel uncomfortable when discussing these issues.   
• It is inappropriate to laugh or be silly in this type of discussion. 
• Classroom discussions will not include what has happened or almost happened to a 

student or someone the student knows.  
• When a student has something personal to share, it should be done in private with 

someone the student trusts.  This includes the teacher, a guidance counselor, a teaching 
assistant, or administrator.  All inappropriate actions should be reported.  

• If something inappropriate happens to a student, the student should recognize it is not 
his/her fault.   
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Pre-Kindergarten  
 Lesson Overview 

 
 
I am Special  
Each of us is unique. We are all different, but we have some things in common.   
 
Becoming Independent 
As you grow, you become independent, and can do some things by yourself. Some 
things you may still need help with.     
 
Feelings are Important 
Recognize feelings and how you may react when someone makes you sad, happy, 
angry, confused, or mixed up. 

     
How are Boys and Girls Different? (Optional) 
Review of how we are alike and how we are different.  Introduces how boys and girls 
have different body parts and the idea of inappropriate touching of our bodies.   
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Pre-Kindergarten 
I am Special   

 
Materials  
One snowflake cut-out per child 
Large outline of a snowman for classroom display 
Five-six sheets of different color construction paper 
 
Resources 
Care for Kids Program 
 
Vocabulary - special, different 
 
Introduction   
Tell the students you are going to be talking about something that is very important, but the first 
thing you want them to know is they are very special. 
 
Classroom Discussion  
Explain to students that each of them is one of a kind.  There is not another person like you! 

• Even though we’re all different, we are important, too. 
• Introduce the concept of snowflakes – how each one is different.  
• Discuss how it takes many different snowflakes to create a snowman.    
• Compare this idea to individuals that make up a class.  Each person in the class is 

different. There is no one in the world exactly like you, but together we make up the 
class/school/world.   

• Although we are different in many ways, how are we alike?   
 
Activity 
Snowflake 

• Provide each student with a cut-out of a snowflake. 
• Allow students to decorate the snowflake and write at least one special quality about him 

or herself on the snowflake.  
• Display a large outline of snowman on board/wall.   
• Students place completed snowflakes on snowman outline. 
• Reiterate that even though all snowflakes are unique, they were all important in making 

the snowman, just like all of you are important in this class. 
• Teacher transition into different/alike activity by discussing that even though we are all 

unique, we all have things in common.  

 
Essential Questions  

• What makes you special? 
• What is different about you? 
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Different and Alike  

• Before class the teacher should record a separate question on each piece of construction 
paper.  These questions should reflect commonalities of the students in the class.  
Examples:  Who has a pet?  Who has a brother?  Who has a sister?  Who has curly hair?  
Who loves to run?  Who likes broccoli?   

• Hang the pieces of construction paper around the room to serve as stations.   
• Lead a discussion on ways we are all alike and ways we are different.   
• Divide the class into small groups.  Have each group visit each station and initial the ones 

that describe something each person likes or has.  Each small group should visit each 
station.   

• Gather all groups as a class and tally the number of people who initialed each poster.   
• Discuss how many people shared commonalities in regards to what we have or like.   
• Conclude with a discussion of how we are all alike and how we are different.   

 
Additional Activities 
Care for Kids Program 
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
• What did you learn about your neighbor?  
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Pre-Kindergarten 
Becoming Independent 

 

 
Resources 
Care for Kids Program: Early Childhood Sexuality and Abuse Prevention for Preschool, 
Kindergarten and Grades 1 and 2.  (Prevent Child Abuse, P.O. Box 829, Montpelier, VT 05601. 
Phone 802-229-5724. Email:  pcavg@cavt.org Website: www.pcavt.org)     
 
Mayer, M. 1985. All by Myself.  Little Critter Series. New York:  Random House Children’s 

Books. ISBN-13 9780606121620 
 
Vocabulary - independent 
 
Introduction   
Tell the students that each of them is special.  One way that each person is special is being able 
to do somethings without help and other things with help.   
 
Classroom Discussion 
As you get older, you will become more independent.  This means you can do things on your 
own without help from someone else..   
What are some things you can do now by yourself?  Examples: 

• Feed yourself 
• Dress yourself 
• Find our classroom by yourself 

What are some things you still need help with? Examples: 
• Brushing your teeth 
• Homework 
• Reading books 
• Opening the car door 
• Crossing the street 

As you get older, smarter, and stronger, you will become even more independent.  
 
Read Aloud 
Read the book, All by Myself by Mercer Mayer.  While reading, stop for students to turn and talk 
to a partner about how they are like the main character and how they are different.  Once 
finished, brainstorm other things the students can do without help.   
 

 
Essential Questions  

• What things do you like to do by yourself? 
• What would you like to learn to do by yourself? 

 

8 
 

mailto:pcavg@cavt.org
http://www.pcavt.org/


  

 
Additional Activities   
Care for Kids Program - pages 153-158  
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
• What did you learn about your neighbor?  
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Pre-Kindergarten 
Feelings are Important 

 

 
 
Resources 
Care for Kids Program: Early Childhood Sexuality and Abuse Prevention for Preschool, 
Kindergarten and Grades 1 and 2.  (Prevent Child Abuse, P.O. Box 829, Montpelier, VT 05601. 
Phone 802-229-5724. Email:  pcavg@cavt.org Website: www.pcavt.org)     
 
Freymann, Saxton. 1991. How are you Peeling?: Foods with Moods. New York:  Scholastic.    

ISBN- 13 9780439104319 
 
Vocabulary - moods 
 
Introduction   
Review previous material.  How are we alike?  How are we different?  What can we do 
independently?  What do we need help doing?   
 
Classroom Discussion 
There are things that make us happy; things that make us sad; things that may make us feel 
mixed up or confused.  Feelings are very important for you to understand.  As we read about 
expressions, I want you to think about the things that make you happy and those things that make 
you sad.  These may not be the same for everyone. 
 
Read Aloud 
Introduce, How are you Peeling, by Saxton Freymann and Joost Elffers.  Explain to students that 
the book is fantasy because fruits and vegetables do not have feelings like people, but it is fun to 
pretend that they do.  Stop as you read and have students discuss with a partner what would 
make them feel like the fruit or vegetable on the page.   
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens and records responses as students turn to a 
partner and share   

• What did you learn about yourself?  
• What did you learn about your neighbor? 

 
Essential Questions  

• What makes you happy? 
• What makes you sad? 
• What makes you angry? 
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Pre-Kindergarten 

How are Boys and Girls Different? 
 

 
Resources 
Care for Kids Program: Early Childhood Sexuality and Abuse Prevention for Preschool,    
Kindergarten and Grades 1 and 2.  (Prevent Child Abuse, P.O. Box 829, Montpelier, VT 05601. 
Phone 802-229-5724. Email:  pcavg@cavt.org Website: www.pcavt.org)    Care for Kids 
Program – pages 61-66 
 
My Body Belongs to Me!   https://www.youtube.com/watch?v=a-5mdt9YN6I#t=28This 4 minute 
video explains to children what inappropriate touching is and what to do if someone touches 
them in inappropriate ways.   
 
Vocabulary - special, different 
 
Introduction   
Tell the students you are going to be talking about something that is very important, but the first 
thing you want them to know is they are very special. There are things about each of us that is 
different and that is what makes us special.   
 
Classroom Discussion  
Review what has been discussed in previous lessons – how we are alike and how we are 
different.  Add additional likes and differences.  Examples:  
• Some of us have curly hair, and some of us have straight hair. 
• We have teeth, noses, tongues, eyes, and ears.  We lose our baby teeth to make room for our 

permanent teeth.   
• We have one nose, one tongue, two eyes and two ears.   
• We have shoulders some are big. Some are hunched.   
• We all have a belly button, and arms.   
• We have hands and fingers. How many hands and fingers to we have?  What do they do? 
• We all have knees. Some are hairy. Some get hurt. 
• We all have feet and toes.  Are your feet ticklish? 
• We all have bodies that we need to take care of.  What do we do to take care of our bodies?  

 
 

 
Essential Questions 

• What does special mean? 
• How are you special?   
• What is different about you? 
• What should I do if someone touches me in an inappropriate way?  
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Video 
My Body Belongs to Me! (4 minutes) https://www.youtube.com/watch?v=a-5mdt9YN6I#t=28 
Before showing, introduce the video.  Explain this is important information about how we 
protect our bodies from others.   
After showing, follow-up with a discussion about what is inappropriate and what someone 
should do if something happens to them.  Remind students they are not there to relate personal 
experiences or things they know that has happened to someone else.  Be sure they understand 
that type of discussion is one they should have privately with a trusted adult.  Explain who the 
trusted adults at school are.  
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) 
The teacher listens in and records responses as students turn to a partner and share   

• What did you learn about yourself today? 
• How are you special?   
• What should you do if someone touches you in an inappropriate way?  
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Kindergarten  
Lesson Overview 

 
I am Unique  
Each of us is unique. We are all different, but we have some things in common. 
 
Feelings are Important 
Students learn about feelings and what can impact them.  Some things make us 
happy, while other things make us sad.  Sometimes something happens that confuses 
us or makes us angry.  Students will discuss what to do when that happens.   
   
Touches: Those We Like; Those We Don’t 
Students recognize feelings and how they may react when someone makes them sad, 
happy, angry, confused, or mixed up. A discussion is included about safe touches that 
the students may like and uncomfortable touches.  This is followed by learning about 
who might be a trusted adult if a student needs help.    
 
How to Get Help Safely 
Continue the discussion of trust and who a student could tell if s/he needs help.  
Discuss community helpers, getting lost in a store, passwords, emergency calls, 
learning the phone number and last name of the person the student is with.   
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Kindergarten  
 I am Unique 

 

 
Materials  
One snowflake cut-out per child 
Large outline of a snowman for classroom display 
Five-six sheets of different color construction paper 
 
Resources 
Care for Kids Program: Early Childhood Sexuality and Abuse Prevention for Preschool, 
Kindergarten and Grades 1 and 2.  (Prevent Child Abuse, P.O. Box 829, Montpelier, VT 05601. 
Phone 802-229-5724. Email:  pcavg@cavt.org Website: www.pcavt.org)     
 
Introduction 
Tell the students you are going to be talking about something that is very important, but the first 
thing you want them to know is they are very special. Each of you is unique and valuable.  
Define the terms unique and valuable for students.   
 
Turn and Talk 
Talk with the person sitting next to you and tell them one of your favorite things to do that is 
special about you. As the students talk to each other, the teacher listens in and notes examples to 
share with the class.  
 
Classroom Discussion 
Emphasize the point that each of us is one of a kind.  There is not another person exactly like 
you.  (This has been discussed extensively in the units for Pre-Kindergarten.)  Examples of 
points to make follow.  

• It’s ok that we have differences. That is what makes us unique and valuable.   
• Even though we’re all different, we are important too. 
• Teacher introduces concept of snowflake.  Although all snowflakes are made of the same 

things, each one is shaped different.  It takes a lot of different shaped snowflakes to make 
a snowman.   

• Just as we are all different, in some ways we are all alike.   

 
Essential Questions  

• What does unique mean? 
• How are you unique?   
• What is different about you? 

     
Performance Indicators 

• G-K.1.4:    Explain how families are alike and different.  
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• It takes a lot of different people to make up the world/classroom/school. Each of us is a 
masterpiece.  There is no one in the world like you or me.   

 
 
Activity  
Snowflake (This activity is also found in the unit for Pre-Kindergarten classes.) 

• Provide each student with a cut-out of a snowflake. 
• Allow students to decorate the snowflake and write at least one special quality about his 

or herself on the snowflake.  
• Display a large outline of snowman on board/wall.   
• Students place completed snowflakes on snowman outline. 
• Reiterate that even though all snowflakes are unique, they were all important in making 

the snowman, just like all of you are important in this class. 
• Teacher transition into different/alike activity by discussing that even though we are all 

unique, we all have things in common.  
 
Different and Alike (This activity is also found in the unit for Pre-Kindergarten classes.)  

• Before class the teacher should record a separate question on each piece of construction 
paper.  These questions should reflect commonalities of the students in the class.  
Examples:  Who has a pet?  Who has a brother?  Who has a sister?  Who has curly hair?  
Who loves to run?  Who likes broccoli?   

• Hang the pieces of construction paper around the room to serve as stations.   
• Lead a discussion on ways we are all alike and ways we are different.   
• Divide the class into small groups.  Have each group visit each station and initial the ones 

that describe something each person likes or has.  Each small group should visit each 
station.   

• Gather all groups as a class and tally the number of people who initialed each poster.   
• Discuss how many people shared commonalities in regards to what we have or like.   
• Conclude with a discussion of how we are all alike and how we are different.   

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.)  
The teacher listens in and records responses as students turn to a partner and share  

• What did you learn today?  
• What did you learn about yourself?  
• What did you learn about your neighbor?  
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Kindergarten  
Feelings are Important 

 

 
Resources 
Freymann, Saxton. 1991. How are you Peeling? Foods with Moods. New York:  Scholastic.    

ISBN- 13 9780439104319 (This text was used in the four-year-old material, so it may 
be a familiar text.) 

The Feeling Song, KIDSTV123. This is a song for children about feelings and emotions.   
https://www.youtube.com/watch?v=UsISd1AMNYU  

 
Vocabulary - feelings, mixed-up, expression 
 
Introduction   
Review the previous lesson.  Explain that each person is different and unique in their own way.  
No two are alike.  Some of you are good at sports.  Some may be good at riding your bike, and 
some of you like vegetables.  But we all have something in common.  Yesterday you may have 
found some likenesses among you.  Who in your group had a pet?  Who loves to run?  One thing 
that is common among you is that you are all in our class. 
 
Turn and Talk 
Talk with the person sitting next to you and tell them something that makes you very happy. 
 
Class Discussion 
Today we are going to talk about feelings or emotions.   

• What does your face look like when you are happy?  Sad? Angry? Embarrassed? 
Afraid? Mixed-up?  Demonstrate the way these feelings look on you.   

• Some things make us happy. Some things make us angry. While other things may make 
us sad. These are called emotions or feelings.  

• If you got in trouble for running in the hall, this may make you sad, or if your sister   
told on you, this may make you angry.  

• Tell me some things that make you happy.  Tell me some things that make you sad.   

 
Essential Questions  

• What are touches you like? 
• What are some things that make you sad, happy?  
• What does mixed up mean? 
• Who can you talk with when you feel mixed up? 

 
Performance Indicators       

• M-K.1.1:   Define the term “feelings” (for example happy, sad, angry). 
• M-K.4.1:   Name healthy ways to express needs, wants, and feelings. 
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• At times we don’t know exactly how we feel because we may be a little angry and a 
little sad.  When we don’t know exactly how we feel, we may be mixed-up.  .    

• We are going to read a book that has pictures of foods with moods.  
 
Read Aloud 

 How are you Peeling?: Foods with Moods by Saxton Freymann.   
As you read discuss what could make the foods feel this way.  The following are ideas which 
can be used in the discussion.  
• Have children mimic the veggie faces and look at one another focusing on the eyes and 

mouth.  The same situation may elicit different feelings for different people. 
• Discuss why it is important to know how you feel?  
• Explain that it is ok to be angry, but you need to figure out what to do with that anger.   
• What are some ways that you handle anger?  Some people exercise.  Sometimes you 

may get in trouble if you do things that are disruptive or hurtful to others.  Give 
examples. 

• What do you do if you are sad? 
• If we are sad, angry, or confused, you may need to talk to an adult to help you figure 

out why you feel the way you do. 
 

Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.)  The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
• What did you learn about your neighbor?  
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Kindergarten 
Touches: Those We Like; Those We Don’t 

 

 
Teacher Background   
Children tend to identify with descriptive words.  Research and practice has shown that when 
using the words “good touch/bad touch”, a child victim will identify themselves as good or bad.  
Choose to use safe, comfortable, uncomfortable and/or unsafe touches. 
 
Student Background 

• Everyone needs to know what to do if an adult acts in a sexual way with them or uses 
sexual words with them.  

• It is acceptable to feel uncomfortable when discussing these issues.   
• It is inappropriate to laugh or be silly in this type of discussion. 
• Classroom discussions will not include what has happened or almost happened to a 

student or someone the student knows.  
• When a student has something personal to share, it should be done in private with 

someone the student trusts.  This includes the teacher, a guidance counselor, a teaching 
assistant, or administrator.  All inappropriate actions should be reported.  

• If something inappropriate happens to a student, the student should recognize it is not 
his/her fault.   

 
  

 
Essential Questions  

• What are touches you like? 
• What are some things that make you sad, happy?  
• What does mixed-up mean? 
• Who can you talk with when you feel mixed-up? 

 
Performance Indicators       

• M-K.1.1:   Define the term “feelings” (for example happy, sad, angry). 
• I-K.2.1:     Identify ways that family and friends can help a person stay safe and avoid injury. 
• M-K.3.1:  Explain ways to identify trustworthy adults who can help deal with personal 

feelings.    
• M-K.4.1:   Name healthy ways to express needs, wants, and feelings. 
• I-K.4.2:     Explain ways to identify trustworthy adults to tell when someone is in need of 

help, feels threatened or has been harmed. 
• I-K.5.1:     Identify situations that require actions to protect personal safety. 
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Resources 
Spelman, Cornelia Maude. 1997.  Your Body Belongs to You.  Park Ridge, IL: Whitman, Albert 

& Company.  ISBN-13:  9780807594735 

My Body Belongs to Me!   https://www.youtube.com/watch?v=a-5mdt9YN6I#t=28 
This 4 minute video explains to children what inappropriate touching is and what to do 
if someone touches them in inappropriate ways.   
 

www.schoolcounselingbyheart.com 
 
Vocabulary - feelings, mixed-up, touches, private parts, trust  
 
Introduction   
Review information from Lesson 1 - I am Unique and Lesson 2 – Touches: Those We Like; 
Those We Don’t.   
 
Class Discussion   
Safe and Uncomfortable Touches 

• Give examples of touches students may like.  Have students give a thumbs-up for touches 
they like and a thumbs- down for those things they don’t like.  Examples: High fives, 
hugs, kisses, back rubs, tickling.  Remind students they may not all like the same touches. 

• Most of the time, these touches make you happy.  But, there may be times you may not 
like to be touched.  You may not want to be tickled.  Sometimes you may not feel like a 
hug even from someone you love, 

• Your body belongs to you and you can decide who touches it and what kinds of touches 
are ok with you.   

• What kind of face does someone make when they don’t like a touch? Have students 
demonstrate these faces.   

• Teacher demonstrates emotional faces for students to see. 
 
Read Aloud 
Your Body Belongs to You, by Cornelia Maude Spelman 

• The book provides a foundational lesson of different types of touches such as; touches 
you like, uncomfortable touches, and unsafe touches 

• Activities include group discussion, role plays, and practice.   
 
Class Discussion 

• Your body belongs to you and you can say who touches it and what kinds of touches are 
okay with you. 

• Some touches make us feel good and some touches make us feel uncomfortable. 
• What to do if you don’t want to be touched? 
• Private parts are covered by your bathing suit and are only for you. 
• Being touched in your private parts is not safe unless you need help in the bathroom or 

need medical help. 
• You should never keep secrets about someone touching your private parts, even if the 

person tells you that you will be in trouble if you tell. 
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Activity                                                                                                                                         
Teddy Bear Private Parts.                                                                                                           
Bring in a teddy bear to use as a model for what are private parts.                                         
Discuss with students the fact that private parts are those places covered by a swimsuit like your 
chest and the parts between your legs. Parts of the body that are covered by a bathing suit belong 
to you. Only when you need help in the bathroom or if your private parts hurt should someone 
see or touch your private parts.  The person who helps you should be a grown-up like a parent, a 
teacher, a doctor, or a nurse. When a doctor or nurse is checking you, the adult who took you to 
the doctor would be there. You should NOT show your private parts to anyone, nor should you 
see someone’s private parts. If someone is touching you in an uncomfortable/unsafe way say, 
“Stop!  I don’t like it!”  

Video 
My Body Belongs to Me!   https://www.youtube.com/watch?v=a-5mdt9YN6I#t=28 

This 4 minute video explains to children what inappropriate touching is and what to do 
if someone touches them in uncomfortable/unsafe ways.   
Watch the video once.  Replay the video, stopping it at pivotal points for discussion. 
 

Class Discussion 
Trust 

• What does this word trust mean? 
• Provide specific examples for students. These examples can be from day-to-day life in 

the classroom and/or examples from a familiar text the class enjoys.   
• Lead the students to understand a person who is trusted is a person they can go to for 

help.  
• Follow-up discussion by creating a list of individuals who can be trusted and the students 

could go to if they need help.   
• End the discussion by telling students to always tell a trusted adult if someone touches 

their private parts.  This includes when the person touching them says they will get in 
trouble if they tell.  If the adult they tell doesn’t believe them, they should tell another 
trusted adult.   

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
• What did you learn about your neighbor?  
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Kindergarten 
How to Get Help Safely 

 

 
Materials 
Pictures of community helpers 
Pictures of potential strangers 
Herbie the Hippo Safety Tips  
 
Vocabulary - trustworthy, community helpers, tricks, information, password  

 
Introduction 
Review previous information about touches and private parts.  Continue to reinforce students can 
decide who can touch them; their body belongs to them; what to say if they don’t like it.  
Reinforce what private parts are and the safety rules related to private parts.   
 
Turn and Talk 
Tell your neighbor sitting to the right of you the name of someone you trust and you would talk 
to if something was bothering you or someone was hurting you. 
 
Class Discussion  
Strangers and Community Helpers  

• Show pictures of strangers in different situations such as someone in a grocery store, 
someone driving on the road, an adult on a playground (community playground rather 
than school). These pictures should reflect the type of community the students live in. 
Example:  Students in rural settings would not identify with city parks.   

• Show students pictures of community helpers.  Examples:  policemen, nurses, fireman, 
security guards. 

Essential Questions  
• What is a stranger? 
• When is it okay to talk to a stranger? 
• What is a password? 
• When you need help, who do you trust to talk to about what is bothering you? 
• What are some community helpers? 

 
Performance Indicators       

• I-K.1.3:   Name ways to stay safe around strangers. 
• M-K.3.1: Explain ways to identify trustworthy adults who can help you deal with            

personal feelings. 
• I-K.4.2:   Explain ways to identify trustworthy adults to tell when someone is in need of 

help, feels threatened or has been harmed.  
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• Have students classify picture as strangers and community helpers.  
• Explain that community helpers may be strangers to you, but they are people who have 

experience helping people. 
• Discuss how we can identify community helpers when they are people we don’t know.  

What to do when we need help 
• You might be shopping with a family member and get lost.  You don’t know what to do.  

You are surrounded by strangers.  These are people you DO NOT know and they do not 
know you. You need to find someone who can help you. In a store, this would be a clerk 
or a security guard in uniform. 

• If you cannot find a clerk or security guard, what else can you do?  Look for a sign that 
says, INFORMATION.  (Write this in large letters to share with students, so they will 
recognize it later.  This may be put in the classroom as a reference point for discussions.) 
Follow the arrows to the INFORMATION area to tell the person there that you are lost.   

• Practice what a student would say to a clerk or store employee at the information area if 
they are lost.  This should include their first and last name, the name of the person they 
were with and possibly the cell phone number of that person.     

• Students may have had this experience.  Allow them to share how they felt, what they 
did, what they do to be sure it doesn’t happen again.   

 
Beware of tricky adults. 
Sometimes a person may be in a car and offer you candy or tell you they have lost a pet and they 
want you to help them find it.  DO NOT GET IN THE CAR with this person.  This can be a trick 
to get you in the car.  Go tell your mom or dad or another trusted adult! 

 
Additional Activities  

• Students need to learn last name, the first and last name and cell phone number of an 
adult they live with.  

• Have students practice writing down their name, the name of the adult they live with and 
that person’s cell phone number. (This can be regularly practiced over time and can be 
part of homework assignments.) 

• Emergency calls:  Use a cell phone to show students how to make a 911 call.  Provides a 
script for the students to practice and include information for students to communicate 
on the call:  identify themselves, give their location, tell what has happened. 

• Review appropriate times to call 911 and times it would not be appropriate.  
• Password:  A password is a word that only the person you live with knows.  No one else 

knows that word.  If one of your mom or dad’s friends comes to pick you up from 
school or somewhere else, they need to know that password.  Ask the person you live 
with for a password. This information should be sent home with students, possibly as a 
homework assignment.  Stress to students that they are not to share their password with 
anyone including friends at school.  
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A stranger looks unfamiliar to you. A stranger is someone you know very little about. If 
approached by a stranger always yell "NO" and run to your safe place. 

  

Learn & Know Your Safe Places With Your Parents 
1. _____________________________ 
2. _____________________________ 
3. _____________________________ 
4. _____________________________ 
5. _____________________________ 

  
Never put names on your knapsacks or clothing. 

  

Stay 15 feet away from all cars. If approached by a stranger in a car, run the other 
way. 

  
Know your name, address and phone number. 

  

Always tell your parents where you are going, who you will be with, and when you will be 
home. 

  
Never go anywhere alone. Buddy up with a friend. 

  
Always be aware of your surroundings and all of the people around you. 

  
Have a secret password only you and your parents know. 

  
Never take anything from someone you don't know. 

  
Don't be afraid to tell another grownup if someone is around you don't know. 
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First Grade 
Lesson Overview 

 
Harmful Secrets  
Some secrets are not to be kept.  Students learn about safe and unsafe secrets and how to trust 
their “uh-oh” feeling.  They practice what to say in uncomfortable situations while they learn 
how to talk about these situations to trusted adults 
 
Being a Friend 
Some people are friends while other pretend to be your friend.  In this lesson, students 
learn the characteristics of a friend and what it means to have empathy toward a 
friend.  The lesson also includes additional information on how we are influenced by 
others.  That influence includes positive and negative influences.  
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First Grade 
Harmful Secrets 

 

 
Teacher Background 
Review EXPECTIONS from the Kindergarten curriculum with the class and add the following:  
Today we are not going to talk about anything that really happened or almost happened to us or 
anything that really happened or almost happened to anyone we know.  It is important to talk to a 
grown-up when something unsafe happens, but we talk about that privately, only one at a time. 
 
Resources 
Doleski, Teddi. 1988. The Hurt.  Mahwah, NJ:  Paulist Press. ISBN-13: 
9780809165513   
Feigh, Allison. 2008.  I Can Play It Safe.  Minneapolis, MN:  Free Spirit Publishing.  ISBN-13: 
9781575422855 

Moore-Mallinos, Jennifer.  2005.  Do You Have A Secret?  Hauppauge:  NY: Barron’s.        
ISBN-13: 9781575422855 

 
Essential Question 

• What are some safety rules to keep you safe? (checking with caregiver when someone asks for 
something, moving away, or saying you have something to do when someone approaches you) 

• What are instincts? 
• When should you check in with an adult? 
• Who are the adults in my life that I trust? 
• What is a detective? 
• What is the difference between a good secret and a bad secret? 

 
Performance Indicators       

• I-1.1.1: Describe the difference between contact that may occur between a child and an adult or 
a peer that is safe and unsafe. 

• I-1.1.2: Explain ways to identify trustworthy adults to tell when someone is in need of help, feels  
           threatened, or has been harmed.   

• I-1.4.1: Recite safe things to say and not to say when talking on the telephone with someone 
whom he or she does not know. 

• I-1.7.3: Identify safety rules for dealing with situations in the environment (including “look left, 
then right, then left again before crossing the street,” “wear a seatbelt when riding in an auto,”  

           “never go with a stranger to find a lost pet,” “do not approach an unknown animal, “ and       
           “swim with a buddy”). 
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Spelman, Cornelia Maude. 1997.  Your Body Belongs to You.  Park Ridge, IL: Whitman, Albert 
& Company.  ISBN-13:  9780807594735  (This resource was used in kindergarten.) 

Thomas, Pat and Lesley Harker. 2003. I Can Be Safe:  A First Look at Safety.  Hauppauge, NY: 
Barron’s.  ISBN-13: 9780764124600 

My Body Belongs to Me!   https://www.youtube.com/watch?v=a-5mdt9YN6I#t=28 
This 4 minute video explains to children what inappropriate touching is and what to do 
if someone touches them in inappropriate ways.  (This resource was used in 
kindergarten.) 

www.schoolcounselingbyheart.com, Good and Bad Secrets, Very Important People Coloring 
Book.   
 
Gift wrap a “secret” box that will be used with safe and unsafe secret cards.  These cards can be 
made using the resource sheet found at the end of the first grade unit.   
 
Vocabulary - danger, threatened, safety rules, safe and unsafe touches, instincts, private parts, 
surprises, secrets, safe and unsafe secrets, body language 
 
Turn and Talk 
Tell the person next to you they are special and give them a soft high five. 
 
Class Discussion 

• Reinforce each person is one of a kind.  
• Read and discuss Your Body Belongs to You by Spelman.  This book was part of lessons 

written for kindergarten, so it should be a familiar text.    
• Review with students different touches, what to say if you don’t want to be touched, and 

what private parts are.   
• Review the safety rules about your private parts.  
• Discuss what the word trust means and who could be a trusted adult.   
• Discuss how to determine who is a stranger and how to know when to trust a stranger.   
• Show the video -   My Body Belongs to Me  

https://www.youtube.com/watch?v=a-5mdt9YN6I#t=28 
• Review student’s first and last names, the first and last name of the person the student 

lives with and that person’s phone number.   
 

Students need to know what to do if they are home alone or with a sibling and the someone calls 
or comes to the door.   

• If someone calls you and no adult is at home, what would you say? Or, if a stranger 
comes to the door and no adult is at home, what do you do? These things can happen so 
you need to be ready. 

•  If someone calls you and you are alone, the best thing to say is: “My mom/dad cannot 
come to the phone right now. I can take a message for my mom/dad and they can return 
your call.” Do not answer any other questions!  

• If a stranger comes to the door, do not answer it!  
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• Never tell a stranger that you are home alone.   
• During center time, students can practice their responses to a stranger on the phone.  
• Sometimes a stranger may try to trick you.  This person may be in a car and offer you 

candy or tell you they have lost a pet and they want you to help them find it.  Do NOT 
GET IN A CAR with this person.  This can be a trick to get you in the car.   

• Always tell the adult you live with if someone tries to trick you to get in a car. 
 
Read Aloud     
I Can Be Safe, by Pat Thomas 
This book introduces the term “safe” and what safe means.  It reinforces helpers in the 
community and information to learn such as phone number and the phone number for adults.      
It identifies the terms fear, instinct, and how to trust your feelings. It describes what to do if 
someone you do not know talks to you or touches you and makes you feel unsafe. 

• As you read, stop and discuss.   
• Reread to reinforce and deepen discussion.   

 
Class Discussion 
“Saying No” 

• Provide examples of ways to say “no” assertively. 
• Add appropriate body language for students to use. This includes moving away from the 

person.   
• Say you have to go do something, etc.  
• Practice a variety of scenarios with students. 

 
The following scenarios all have the same answer – “Get help and tell a trusted adult.” 

What should you do if an older kid or teenager or adult 
• touches the private parts of your body? 
• tries to touch the private parts of your body but you stop them? 
• makes you touch the private parts of his/her body? 
• tries to make you touch the private parts of their body but you don’t? 
• tells you not to tell? 
• says they will hurt you if you tell? 
• made you promise not to tell? 
• gave you a present or money so you wouldn’t tell? 
• says it’s a special secret just between the two of you? 
• says that nobody will believe you if you tell? 
• says that you won’t be able to live at your house anymore if you tell? 
• says that all kids do this but none of them talk about it? 
• says that you will get in trouble if you tell? 
• did this to you a long time ago, but it’s not happening anymore? 

 
What should you do if a friend told you about something that happened to him/her? 
What should you do if you tell a trusted adult, but it keeps happening? (Tell another trusted adult.     
Keep telling someone until the abuse stops.) 
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Remind students that no matter where you go to school, someone at that school will always 
know how to help you.   
 
How do you get help?    
Tell a trusted adult what has happened. Don’t worry if you’re not sure how to tell. It’s the adult’s 
responsibility to listen and figure out what you’re trying to tell them. 

• Say, “I have something to tell you but I don’t know how to say it.” 
• Draw a picture 
• Write a note that says, “I need to talk.” or “I need help.” 
• Write a note that tells the whole story. 
• Close your eyes or turn your back to the adult and tell. 
• Use a puppet or stuffed animal to help you tell what happened. 
• Start by just talking about the feelings you are having. 
• Just tell what happened.  

 
Read Aloud 
I Can Play It Safe, by Alison Feigh 
This book introduces the following concepts: 

• Check First: check with a parent or caregiver before going anywhere or when asked to 
help with an adult problem. 

• What to do if an adult tries to get you go somewhere different. 
• Trust your “uh-oh” feeling;  
• What to do if someone tells you to keep a secret from your parents. 
• What if someone touches you in an uncomfortable way.  

 
Class Discussion  
Do You Have a Secret?  by Jennifer Moore-Mallinos 
This book describes how to tell the difference between happy secrets, and unsafe secrets.  It 
includes the importance of telling a trusted adult about secrets that make you feel uncomfortable, or 
unsafe. The following points can be discussion starters as you read.   

• Happy secrets can be fun if they make you and someone else happy, but unsafe secrets 
that can make you “feel hurt on the outside or feeling sad or scared on the inside” should 
always be told.   

• With every example of a happy secret/surprises cue the students to identify a child in the 
picture and someone else that feels happy about the secret.  (Talk about each picture in the 
book and situation and look for clues about how the child is feeling).   

• Remind students that good secrets/surprises don’t stay a secret forever- but only until the 
gift is given, the hiding place is discovered or the surprise is revealed. (The “time limit” 
can help students determine whether a secret is good or unsafe) 

• A good secret is when someone tells you not to tell about a surprise for your teacher or a 
surprise birthday party.   

• Unsafe secrets are things that make you feel unhappy, worried, or mixed up. Some 
examples are being hurt, seeing someone steal, bullying someone.  These secrets should 
not be kept. 
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• If someone tells you to keep a secret about a grown up game or touches you or someone 
else in a way that makes you feel sad, scared, uncomfortable, or mixed up, these are 
unsafe secrets.   

• If someone tells you to keep a secret about touching, that’s a clue to tell!   
• There should be no secrets about touching! Always tell a grown-up. 
Note - Use the word “clue” because it indicates that situations are often confusing and 
difficult to sort out. Define the word clue.  Students need to hear this over and over!  It is hard 
for some kids to grasp this concept and you need to be quite specific about it.   
• What if the other person is really happy about something and you feel a LITTLE unhappy 

about it?  Would you still need to tell?  
• What if you really, really love the person? Don’t you want them to be happy even though 

it makes you feel scared?  
When someone threatens you not to tell, this is a clue that you have to tell.    
 
Activity 
Secret Box 
Make a gift box that contains cards with examples of secrets.  These secret are examples of safe 
and unsafe secrets. (See the handout.) 

• Use a Secret box with Safe and Unsafe Secrets-made of a gift box containing secret 
cards.  

• Each student takes a turn coming up to the front of the circle to choose a Secret Card. 
• Once a student has chosen a card, the student (and the teacher if needed) read the card to 

the class.  The student then tells if it is a safe secret or an unsafe secret and explains why.      
• Ask the students to think about whether they and someone else (like their mom or their 

teachers) would feel happy about this secret.   
• If it is an unsafe secret, have the student practice what s/he would do if someone told 

them this secret.   
• After everyone has a turn, the kids who had safe secrets come back to the front and 

practice what to do when they have an unsafe secret.   
• Be sure everyone participates in the role-playing and discussions.    
• Remind students this activity is not to talk about anything that has happened to them or to 

someone they know.  This discussion is private and the student can tell you about it later. 
Be sure to note who may have something to tell, so you can arrange a time for the student 
to share this with you or the guidance counselor later.    

 
Assessment The teacher listens in and records responses as students turn to a partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Safe Secrets and Unsafe Secrets (For use with the Secret Box) 

 
Someone tells you to keep a secret about: 

 
flowers for your teacher 

 
 

Someone tells you to keep a secret about: 
 

a surprise party 
 

 
Someone tells you to keep a secret about: 

 
a birthday present 

 
 

Someone tells you to keep a secret about: 
 

where they hide for hide and seek 
 

 
Someone tells you to keep a secret about: 

 
a Mothers’ Day card you made 

 
 

Someone tells you to keep a secret about: 
 

a special handshake 
 

 
Someone tells you to keep a secret about: 

 
punching  

 
 

Someone tells you to keep a secret about: 
 

hurting  
 

 
Someone tells you to keep a secret about: 
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a gun or sharp knife 
 

 
Someone tells you to keep a secret about: 

 
 hitting  

 
 

Someone tells you to keep a secret about: 
 

them touching your private parts 
 

 
Someone tells you to keep a secret about: 

 
them making you touch  

their private parts 
 
 

Someone tells you to keep a secret about: 
 

a threat 
 

 
Someone tells you to keep a secret about: 

 
bullying 

 
 

Someone tells you to keep a secret about: 
 

taking off your clothes 
 

 
 

Someone tells you to keep a secret about: 
 

looking at pictures on the computer 
 

 
Someone tells you to keep a secret about: 

 
a touching game 
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Someone tells you to keep a secret about: 
 

hugging  
 

 
Someone tells you to keep a secret about: 

 
wrestling 

 
 

Someone tells you to keep a secret about: 
 

tickling 
 

Someone tells you to keep a secret about: 
 

watching a grown-up movie 
 

 
Someone tells you to keep a secret about: 

 
looking at private parts 

 
 

Someone tells you to keep a secret about: 
 

playing a grown-up game 
 

 
Someone tells you to keep a secret about: 

 
a present they gave you 

 

 

 

 

 

 

 

School Counseling by Heart  
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First Grade  
Being a Friend 

 
 
Essential Question  

• What are some good character traits? (example, kindness, honesty, respect, caring) 
• What are some character traits of your best friend? 
• Who is a person you can trust to talk with when you have a problem or concern? 
• What is peer pressure? 
• How can family and friends influence your feelings? 
• How did Justin get rid of the hurt in the book, The Hurt? 

 
Performance Indicator       

• M-1.1.1:  Identify good character traits (for example, honesty, respect for self, respect for others,  
            dependability). 

• M-1.7.2:  Discuss ways to be a good friend. 
• M-1.2.1:  List ways that family and friends influence mental, emotional, and social health. 
• P-1.2.1:   Identify ways that a person’s family, friends, and school can support his or her health  

            practices and behaviors. 
• I-1.4.3:    Discuss ways to get along with others and avoid conflict at home and school. 
• I-1.7.1:    Identify safety rules at home (including “lock the door when you leave the house,” “never  

            drink an unknown substance,” “tell a trustworthy adult if you find a gun or weapon,” “never   
            play with fire,” and “follow directions of a trustworthy adult during a storm”). 
 

 
Resources  
Doleski,Teddi. 1988.  The Hurt.  Mahway, NJ:  Paulist Press. 
 
Walk, Walk, Walk.  https://www.youtube.com/watch?v=DaZKJ3Rl5_g 
This song is about having empathy towards others.   
 
Meeks and Heit.  Comprehensive School Health Education: Totally Awesome Strategies for 
Teaching Health”  www.schoolcounselingbyheart.com, 
 
Vocabulary - character, kindness, respect, honesty, dependable, relationships, peer pressure, 
influence, conflict, empathy 
 
Turn and Talk 
Tell the person next to you what makes you a good friend.  
 
Class Discussion 
Review safe secrets/surprises, unsafe secrets, how to tell a trusted person if someone has given 
you an unsafe touch, and tricks that people may use to keep you from telling an adult.  
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Read Aloud  
The Hurt, by Teddi Deloski 
This is a book on personal safety.  It provides the opportunity to focus on and highlight the 
importance of telling a trusted adult before more complex topics like safety, uncomfortable 
touch, and private parts are added.  Discussion during and after reading should include 

• Telling a trusted adult can be scary or unpleasant. 
• How to tell a trusted adult. 
• Uncomfortable feelings can grow and grow until we share with a trusted adult. 

 
Class Discussion  
How to be a Friend 

• Discuss different ways to be a good friend and a responsible family member.    
• What do you think is a good friend?     
• What are some things your friend does that makes you think they are a good friend?   
• Are you a good friend?  
• What makes you a good friend? 
• A friend is someone you can trust, someone who cares about you, would not say anything 

to hurt you, and someone who will listen to you.   
• Can you think of ways a good friend would act?  
• Discuss some of the character traits and why they are important in a friendship: being 

respectful, kindness, honesty, being dependable 
• A lot of times friends have the same interest.  They may ride bikes together or play ball 

together. It’s always important to have a friend to talk to just to get things off your chest.   
• Friends are someone you can talk to and they will listen when you have a problem.   

Examples:  when someone hurts your feelings or you may have been disappointed in a 
test grade or sad because your pet died.   

• Sometimes friends can influence you.   
 

Conflict 
 A conflict can be a disagreement that may cause a problem between two people.   

• Sometimes a person can be conflicted on the inside like Justin was in the book, The Hurt.  
They just don’t feel right inside.  (The teacher may want to review specific examples 
using the book.)   

• Conflicts can be big or small. Sometimes a conflict can just be a misunderstanding. It’s 
good to speak to an adult about a conflict so they can help you if you are confused about 
what to say to solve it.   

• If you are not sure what to say, practice with your parent to help you decide what to say. 
• You may have a conflict if you see one of your friends being hurt or bullied, or they are 

going through a tough time.  You may feel conflicted as you wonder, do I tell or not tell?   
• Because someone could get hurt if you don’t tell.  You will want to tell your teacher or 

another trusted adult.  This is not tattling, but getting help for your friend. 
• Share with students that when you keep things bottled up inside, the hurt deepens and 

festers.  It gets bigger and bigger!  Sometimes, people may say something to you that 
hurts your feelings or you may have been disappointed with a grade or hurt that your pet 
died.  Friends are someone you can talk to and they will listen when you have a problem.    
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Activity 
• Blow up a big balloon as students share what the problems were for the week.  
• Examples may include: a test, a bad grade, getting in trouble, struggling in a subject, not 

making a team. 
• Describe how problems seem bigger and bigger as the balloon grows and how they may 

feel about it.  
• Ask students to share what they can do to solve the problems.   
• As students to share solutions such as:  tell someone, talk with the person, exercise, etc. 

Begin to deflate the balloon as the student share solutions.  Talk about how the problems 
are not so big if you can talk with someone.   

• Discuss with students how it is important to share problems with friends or trusted adults 
since these are people who are here to help.  

• Discuss empathy and treating people the way you want to be treated. 
• Share the song, Walk, Walk, Walk on empathy.   

https://www.youtube.com/watch?v=DaZKJ3Rl5_g 
• Talk about empathy and what it means to walk in someone’s shoes. Bring in a variety of 

shoes and label each shoe—one could be hungry, cold with no coat, no place to sleep, 
sitting alone, no place to bathe etc. 

 
Discussion  
Influence 

• What does influence mean?  It means you like what someone else does and you want to 
do the same thing.  You want to copy them or be like them.  

• Influence can be positive or negative.  If you see someone who does something to help 
someone else, you may decide to copy them and do the same thing.  This would be a 
positive influence on you.  

• You may see someone hit their sister and you decide to treat your sister the same way.  
Would that person be a good influence on you?  Would you want to do the same thing to 
your sister that person did? 

• So you have to be careful in the behaviors that you decide to copy.   
• Sometimes your friends may pressure you to do the same thing they are doing.   
• Friends may say things like “Are you chicken or something?”  “Quit acting like a baby”. 

This is what we call negative peer pressure.  They put pressure on you to do what they 
are doing.  This isn’t a positive pressure; it is negative peer pressure.  

• An example of positive peer pressure may be, “We need to study more so we can do 
better on a test.”  or “Practice more in softball so you can get better.” 

• There are times when you or your friend may have a problem such as bullying, or if 
someone threatens you or your friend.  When this happens, get help by sharing your 
problem with a trusted adult. 

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Second Grade 
Lesson Overview 

 
Be Safe at School and Home  
In this lesson students learn it is not always strangers who cannot be trusted.  The 
ways children can be tricked are discussed in addition to safety rules for home and 
school. 
 
Read Flags, Green Flags 
Students learn about safe and unsafe settings.  Examples are given and students learn 
it is never their fault.  
 
Adults Need To Know 
A variety of situations are discussed where students learn the importance of telling an 
adult. This includes when something actually happens or when the child just felt 
unsafe. Students learn this includes things their friends tell them about or they see as a 
bystander.   
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Second Grade  
Safety at School and Home 

 
 
Essential Questions  

• What is a scooper?  
• What is a safe person? 
• What is an instinct? 
• What is a password? 
• What is a call list? 
• What are safety rules when you are alone? 
• What are scooper safety rules?      

 
Performance Indicators       

• I-2.2.1:   Describe ways that family, friends, and the media can help a person stay safe and avoid injury. 
• I-2.4.1:   Demonstrate ways to respond when in an unwanted, threatening, or dangerous situation. 
• P-2.5.1:  Identify situations when a health-related decision is needed. 
• I-2.6.1:   Develop a personal safety plan to prevent or reduce injury. 
• 1-2.7.3:  Identify safety rules in various environmental situations (including “look left, then right, then       

            left again before crossing the street,” “wear a seatbelt when riding in an auto,” “do not go with a stranger 
            to find a lost pet,” “do not approach an unknown animal,” and “never dive head- first into an unknown 
            body of water”). 
 

 
 
Vocabulary - scooper, instinct, password, call list, uh-oh feeling   
 
Resources 
Cook, Julia.  2007.  Scoop.  National Center for Youth Issues.  ISBN-13: 9781934073070 
Barnes and Noble Review:  SCOOP is an acronym to help children remember five personal 
safety strategies: be Smart, use your Call list, zerO talking to strangers, keep strangers Out of 
your personal space, and always Pair up. SCOOP is an excellent tool to help adults equip 
children with safety skills to prevent child abduction, written in a friendly non-threatening 
manner. Includes note to parents and tips for parents written by Don Wood, founder of Child 
Watch of North America. It supports the National Center for Missing and Exploited Children.  
 
www.schoolcounselingbyheart.com 
 
Turn and Talk   
Tell the person next to you what your favorite vegetable is. 
 
Introduction 
Review first grade key ideas: Harmful secrets, tricks, saying no, getting help and telling a trusted 
adult when something is wrong, how to be a good friend, conflict, peer pressure. 
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Class Discussion 
Remind students that kids are often hurt by people they know more than by people they don’t 
know.  Read the book, SCOOP by Julia Cook.  It  has the following concepts which are good 
discussion points: 

• Be safe around people you know as well as around strangers;  
• Check with a parent or caregiver before going anywhere or is someone asks you to help 

with an adult problem; 
• Create a call list; 
• Define and discuss how to maintain your personal space; 
• Trust the “uh-oh” feeling or trust your instinct;  
• Safe people; and 
• Pair up.   

 
Activity 
After reading and discussing the book, put the word SCOOP on the board.  Have students 
explain to their neighbor what each letter means.  Students can then create their own five-page 
SCOOP book.  Have them write each letter on a page.  Then, write and illustrate what each letter 
stands for.  (This can be part of the center work for the day.)   
S:  be Smart and confident and trust your instincts. Always listen to your “uh oh”voice. 
C:  never go with anyone without checking it out on your Call List first 
O:  zer0 Talking.  Don’t talk to grown-ups that you don’t know, especially when you are alone. 
O:  keep people Out of your personal space.  Always keep a safe distance. 
P:  never go places without a friend.  PAIR UP so that you are not alone. 
 
Class Discussion 

• Discuss the tricks a scooper may use to get you in the car.  Examples:  Will you help me 
find my puppy?  I have extra candy, would you like some?  Someone who comes to the 
door to ask for help when you are at home without an adult.  

• Discuss with students the importance of safety rules at home and at school.   
Compare safety rules for home and school to a stop light.  If there were no stop lights, 
cars would crash into each other. No one would know when to stop and when to go.  
People wouldn’t know the rules for being safe on the road. 

  
Discuss safety rules for home.  Some students may already have these.  

• When answering the phone, never tell the caller you are alone.   
• Never talk with strangers.   
• Never go somewhere without telling your mom.  
• Never chat with someone on the computer that your mom doesn’t know. 
• Know who to call in an emergency and when to call 911.   
• If you are in an uncomfortable or unsafe situation, call home. 

 
Discuss safety rules for school.   

• Do what the teacher says. 
• Always walk in the hallway. 
• If someone is hurting you or a friend of yours, tell someone. 
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• If someone brings a gun or a knife to school, always tell someone. 
• Students can give examples of other safety rules.  

 
Additional Class Activities (This information can be found at the end of this lesson.) 
Practice “Say or show NO, GO, and GET HELP by TELLING a trusted adult. 
Use Check First scripts.  
Coloring No, Go, and Tell and Check First papers. 
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Second Grade  
Red Flags, Green Flags 

 
 
Essential Questions  

• What are some safety rules at your house? 
• What are some safety rules at school? 
• What are some rules for using the computer? 
• What are green flags? 
• What are red flags? 
• What kind of plan can you develop to stay safe and avoid injury? 
• When do you need to make healthy decisions?  
• What should you say or do when you are in a dangerous situation? 
• What can you say or do to get help from a trustworthy adult if another person is in trouble? 
• In what ways can family or friends can keep you safe and avoid injury? 

 
Performance Indicators       

• I-2.4.1:   Demonstrate ways to respond when in an unwanted, threatening, or dangerous situation. 
• P-2.5.1:  Identify situations when a health-related decision is needed. 
• I-2.6.1:   Develop a personal safety plan to prevent or reduce injury. 
• I-2.7.1:   Identify safety rules at home including “hold the railing when walking up or down stairs,”     

           “never   touch an unknown substance,” “plan an outside meeting place for family members  in    
           case of fire,” “follow directions of a trustworthy adult during a storm,” and “dial 911” for assistance in            
            an emergency”). 

• I-2.7.2:  Identify safety rules at home/school (including “keep your personal belongs in a secure place,”   
           “tell a trustworthy adult if a peer brings a gun or weapon to school,” “do not throw rocks on    
            the playground,” and “never tell a stranger on the Internet that you are home alone”). 

• 1-2.7.3:  Identify safety rules in various environmental situations (including “look left, then right, then       
            left again before crossing the street,” “wear a seatbelt when riding in an auto,” “do not go with    
            a stranger to find a lost pet,” “do not approach an unknown animal,” and “never dive head-first  
            into an unknown body of water”). 
 

 
 
Vocabulary - dangerous, safety rules, healthy decisions, help, assistance, emergency 
 
Resources 
Cook, Julia.  2007.  Scoop.  National Center for Youth Issues.  ISBN-13: 9781934073070 
 
King, Zack and Kimberly King. 2008.  I Said No!: A Kid-to-Kid Guide to Keeping Private Parts 
Private. Boulden Publishing.  ISBN-13:9781878076496 
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Turn and Talk 
Tell the person next to you one of the rules you must keep at your house. 
 
Resource Background  
I Said NO was written by a teacher/mom and her son, Zack who had an uncomfortable 
experience at a sleepover.  He used a strategy to show “NO” and avoid inappropriate touching, 
but was unprepared for the lies, intimidation, and threats directed toward him.  The book clearly 
describes “tricks’ that abusers might use-lies, threats, bribes and shows how kids respond to keep 
themselves safe.   
 
Concepts of the book are as follows: 

• Clearly describes “tricks” that abusers might use.  Examples include lies, threats, and 
bribes.  It shows how kids should respond to keep themselves safe. 

• What is appropriate and with whom. 
• How to deal with inappropriate behavior, bribes and threats. 
• When and where to go for help.  What to do if the people you are turning to for help 

don’t listen. 
• Dealing with feelings of guilt and shame. 
• Specifically focuses on safety related to private parts: the importance of telling if 

someone touches you or has you touch them in a way that makes you feel uncomfortable, 
or asks you to keep a secret about touching.   

Other concepts to include:   
Discuss grooming and how some people may be grooming you by making you feel pretty or 
special or they may offer you something to get you to do something that is not safe. 
 
Class Discussion 
Review the book, SCOOP from the previous lesson.  Discuss safety tips a person can use to keep 
out of danger and to stay save. 
 
Read Aloud 
I Said No! A Kid-to-Kid Guide to Keeping Private Parts Private by Zack and Kimberly King. 

• Discuss the differences in red flags and green flags. Compare a red flag to a red light and 
a green flag to a green light.  Red means danger;; it’s not ok.  Green means ok; it is safe. 
Put examples in a hat and have students draw from the hat and share if it is a red or green 
flag.   

• Discuss the differences in treats, bribes and threats.  Share examples of these: 
o Keep a secret about someone touching your private parts; 
o Not telling your mom where you are going; 
o Showing your private parts; 
o Waiting away from someone in your personal space; 
o Getting a hug from your mom and; 
o Looking at pictures of naked people. 

• Have students complete and color a My Green Flag People: Adults I Can Trust to Talk to 
About Hard Things paper on which kids identify 5 adults (at least two at school and two 
outside of school) who they can talk to about hard things. 
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Class Activity   
It’s Not Your Fault 

• Begin by reviewing the concept that unsafe touching is NEVER the kid’s fault.  
• Using the “Sexual (or Physical) Abuse is Not Your Fault” scenarios listed below. Ask the 

students, “Is it the kid’s fault if . . . ”  
• The scenarios all have the same answer, NO! 
• Inevitably, some second graders will say “Yes,” to some of the scenarios, which gives a 

great opportunity to correct misunderstandings and to underscore the fact that it is never a 
kid’s fault.  

• Eventually the students figure out that the response to all of the questions is “No.”  
• Once they’ve realized that, go back through the scenarios, and have the students respond 

“No!” as a group to each one. 
 
Example Scenarios 
Is it the child’s fault if: 

• someone touched the private parts of their body? 
• someone made him touch the private parts of their body? 
• someone touched the kid’s private parts or made the kid touch their private parts and 

o the kid didn’t tell them “No?” 
o the kid promised that s/he wouldn’t tell? 
o the kid kept it a secret for a long time? 
o the kid didn’t try to get away? 
o the kid took a present or money from the person who touched him? 
o the person who did it tells the kid it’s their fault? 
o an adult tells the child it is the child’s fault. 
o the kid wasn’t supposed to hang out with the person who touched them? 
o the kid wasn’t supposed to be where the touching happened? 
o it didn’t actually hurt? 

 

Before the teacher gets through the list, the students will notice a pattern and call out, “the 
answer is always NO!”  Say “you’re right!  I can’t trick you guys at all!” 

Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Second Grade  
Adults Need to Know 

 
 
Essential Questions 

• What is a bystander? 
• What should you say or do when you are in a dangerous situation? 
• How can you help others stay safe and avoid injury? 
• What can you say or do to get help from a trustworthy adult if another person is in trouble? 

 
Performance Indicators       

• I-2.4.2: Demonstrate ways to tell a trustworthy adult when someone is in need of help, feels  
           threatened, or has been harmed. 

• P-2.5.1: Identify situations when a health-related decision is needed. 
 

 
Resources  
www.schoolcounselingbyheart.com 
 
Concepts can be reinforced with the “Your Body Belongs to You” page from the Very Important 
People coloring book found in First Grade.     
 
Vocabulary - bystander, safe, dangerous 
 
Class Discussion 
It’s important for students to know it is ok to tell an adult when he/she or one of their friends is 
being hurt.  This is not tattling or snitching.  It is helping someone stay safe. Stress to students it 
is the right thing to do.  People should treat each other the way they want to be treated and help 
those who need help. 
Discuss with students: 

• What to do if the student or someone they know is getting hurt or in danger.   
• This is not a secret that you should keep to yourself.  A trusting adult should be told so 

they can get help for you or that person.  
• The term bystander -  someone who sees someone else who might be in danger or who 

gets hurt.  
• If you see a person hurting another person, you are a bystander. A person should not 

keep it a secret when they see someone else get hurt or think they might be in danger.   
• It is important to get help for the person who is being hurt by telling a trusted adult.  The 

adult can get help for you.   
• Brainstorm times when you need to tell a trusted adult about a situation that could be 

harmful or dangerous. 
• Sometimes your friends can annoy you. They may like to tease you, but if it bothers you, 

try to talk with them or talk with an adult if you are confused about what to say.   
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• If someone says something that bothers you or makes you feel bad about yourself and 
you need help, talk it out with a trusted adult so you can understand it more clearly. 

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share. 

• What did you learn today?  
• What did you learn about yourself?  
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Third Grade  
Lesson Overview 

 
 
Privacy and Communication 
Students learn about personal privacy, uncomfortable situations with people who are 
not strangers. They will learn about different types of communication. 
 
The Media and You 
The media is a huge impact on students today.  In this lesson, students learn how they 
can be influenced by the media.  Internet safety is also discussed.  
 
How to Handle Peer Pressure 
Third grade students are being to feel peer pressure.  This lesson will help students 
understand what peer pressure is both negative and positive and how to handle it.  
Opportunities to discuss and practice refusal techniques are provided.  
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Third Grade                                                                 
Privacy and Communication 

 
 
Essential Questions  

• What are key elements for staying safe at home, school, and in the community? 
• Why is it important to be honest in communicating with your family and friends?  
• Why is it important to decide on a plan of action when faced with an unsafe situation?  
• What are some safety rules that you need to know to keep you safe when using technology 

or when someone calls you and your parents are not home? 
 
Performance Indicators 

• M-3.4.1: Demonstrate effective verbal and nonverbal communication skills to enhance   
            health.  

• M-3.7.1: Demonstrate behaviors that promote healthy relationships with families and  
            peers (for example, communication, honesty).  

• P-3.5.2:  Demonstrate the ability to apply a decision-making process re: a person or  
            community health issue. 
 

 
Resources 
Girard, Linda Walvoord.  1984. My Body is Private.  Whitman, Albert and Company.   
ISBN-13: 9780807553190 
This book specifically focuses on safety related to private parts of the body. The comprehensive 
story is gently told with separate vignettes of very true to life situations. 
Julie’s brother tickles and wrestles with her beyond what she is comfortable with and when he 
doesn’t stop when she tells him to, her dad steps in to remind him that in their family, “Stop” 
means stop. 
 
When Julie’s uncle visits, he has her sit on his lap, just like she has ever since she was little. Julie 
doesn’t like it, but is worried that it will hurt his feelings if she tells him no. Her mom 
encourages her to tell him “No.”  The uncle is fine with it, and Julie realizes that he didn’t 
understand that she felt uncomfortable until she told him.   
 
The mom explains that it might be hard to get the person to stop and that the person might try to 
trick or scare her by saying it is a game, scaring, or threatening. She tells Julie that she should 
tell, no matter what, even if she is scared, and reassures her that any touching would not be her 
fault and that she won’t get in trouble. Julie’s mom is a wonderful model for parents about how 
to have this kind of conversation!      
 
Vocabulary - unsafe behaviors, personal decisions, privacy 
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Class Discussion 
Lead the class in a discussion about 

• Privacy. 
• Your body belongs to you. You can speak up if you don’t want or like a touch. 
• What to do if someone touches your private parts or makes you touch their private parts 

(Say NO, GET AWAY, and TELL a trusted adult). 
• Discuss the many different types of communication. Examples: speaking (face to face, 

through another person, phone), writing (e-mail, text, letters), and body language. 
• Discuss passive, assertive, and aggressive communication. Give examples of each. 

 
Activity 
Describe the difference in nonverbal and verbal communication.  Have students use non-verbal 
communication to line themselves up in order by calendar month and day of their birthday.  Give 
students two minutes to complete the activity.    
After two minutes, allow verbal communication for students to correct any mistakes that were 
made in the non-verbal part of the exercise.   
Lead a discussion on the strengths and weaknesses of verbal and non-verbal forms of 
communication. 
Put students in small groups to write scenarios of examples of passive, aggressive and assertive 
communication.  Have small groups write and share scenarios.   
 
Class Discussion 

• Discuss “I Statements” as an appropriate way to handle a conflict. 
• Discuss what to say if someone calls you on the phone and your parents are not home.   
• Discuss what to do if someone on the internet asks you to meet them somewhere.  

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Third Grade                                                                       
Media and Me 

 
 
Essential Questions 

• How can media messages influence the way you feel about yourself? 
• What information found on the internet, television, and reading materials can be used  to 

improve health? 
Performance Indicators 

• P-3.2.1:   Analyze ways that media messages influence personal health. 
• M-3.2.2:  Identify ways the media influences an individual’s thought, feelings,  

           self-concept, and health behaviors. 
• I-3.2.1:    Explain media messages that are related to violence and risk behaviors. 
• M-3.7.2:  Identify safety rules at school (including “do not fight on the school bus, 

           “tell a trustworthy adult if a peer brings a gun or weapon to school,”  
           “do not throw rocks on the playground,” and “never tell a stranger on the 
           internet which school you attend.” 
 

 
Resources 
Internet Safety Pledge (one per student)  http://www.netsmartz.org/InternetSafety 
 
Vocabulary - self-concept, media, internet, stranger-danger 
 
Teacher Background   
 Media Influence 

• Students spend much of their time watching TV.  Often this is unsupervised time.  TV 
can expose students to violence against women, handling conflict through violence, and 
commercials filled with sexual connotations.   

• Exposure to the media makes students believe it is ok to settle conflicts with violence, ok 
to hit women, and to use sex to get what they want.   

• This is a time that hormones are in the beginning stages of changing, and students may be 
going through puberty.   

• Students feel awkward, emotional, and struggle to separate fiction from reality.   
• Students are tough on themselves and are very vulnerable to peer pressure.  
• Students want to be accepted by their peers and they feel pressured by society to change 

so they can fit in. 
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Class Discussions 
• What is media?  It can be TV, billboards, magazine ads, songs we hear on the radio, or 

the newspaper. 
• What is social media? Any means of communication through the computer, cell phones, 

IPads . . . .  Examples: Facebook, internet chats, instagrams, twitter/tweets, etc. 
• Discuss media influence and how these can be positive or negative.  
• What is the purpose of a commercial?  To get you to buy their product. Sometimes when 

we see advertisements on TV, we begin to want to look like them or we believe what they 
are saying.  

• Discuss examples of cartoons or a movie they have seen, such as “Spider Man”?  
Do the characters ever sit and discuss the problem or do they fight it out?  Many times, 
there is violence, but movies are not real.  We have to be careful not to imitate characters 
we see in the movies.   

 
Internet safety 

• Discuss how students use the internet. 
• Introduce the idea of “Stranger Danger” on the Internet.  Tell students there are strangers 

on the internet who try to talk to children. These strangers might ask them to do  
something that makes the student uncomfortable or ask to meet with them in person.  

• It is important that you tell a grown up at home or school immediately if something 
happens online that makes you feel uncomfortable or confused.  

• It is never okay to meet with someone you have met online. Always tell a trusted adult if 
someone from online wants to meet with you.  

• Distribute the “Internet Safety Pledges.” One per student.   
http://www.netsmartz.org/InternetSafety 

• Ask students to work in pairs/groups to read the pledge and discuss why the listed rules 
are important. 

• Ask the students, “Did anything surprise you that you read?  What is one internet safety 
tip that you learned or had not thought of before? 

• Have students review and sign the internet pledge, if they agree to the terms. 
• Encourage students to take the pledge home to share with their parents/guardian. 

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Third Grade 
How to Handle Peer Pressure 

 
 
Essential Questions 

• Why is it important to decide on a plan of action when faced with an unsafe situation?   
• What is Peer Pressure? 

 
Performance Indicators 

• I-3.2.2:    Explain peer influences on the way an individual deals with conflict. 
• D-3.1.4:   Define the term refusal skill. 
• M-3.1.2:  Define the term “peer pressure” 
• I-3.5.1:    Identify steps to take when making a decision about a safety issue. 

        
 
Vocabulary - peer pressure, refusal skill 
 
Class Discussion 

• Review Positive and Negative influences discussed in previous lessons.  Ask students 
how they think the media influences them.  

• Discuss peer pressure including doing what everybody else is doing, and making their 
own decisions (safe and unsafe). 

• .Provide opportunities to analyze influences that can influence our decision-making.    
 
Class Activity 

• Give an example of negative peer pressure: Joining in when friends are teasing another 
student.  

• Example of a positive peer influence: Asking someone who usually doesn’t play with you 
to join you and your friends at recess. 

• Brainstorm examples of negative and positive peer influences.   
• Divide students into groups and ask them to think of things their friends have pressured 

them to do.  Are these positive or negative influences? 
• Analyze the situation: 

o Is this legal? 
o Is this illegal? 
o Is it safe or unsafe?  
o Is it appropriate or inappropriate? 
o Would it hurt someone? 
o Would I want someone to do this to me? 
o Would my parents be disappointed if I did this? 
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Class Discussion 
Ways to get out of situations that might be illegal, safe or your mom or dad would be very upset 
if you chose to participate. 

• Tell the person you have other plans. 
• Tell the person your parents would ground you. 
• Tell the person it would be unsafe. 
• Give an alternative to do something else. 
• Walk away if they still want you to do it. 

Provide opportunities for role-playing.  Students need practice in getting out of difficult 
situations before the occasion arises.  
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Fourth Grade 
Lesson Overview 

 
Getting Help 
Students review green flags and red flags from third grade.  Through literature, students are able 
to discuss uncomfortable situations with familiar people.  This discussion includes physical 
reactions to these situations.   
 
Influences 
We are all influenced by a variety of sources.  This lesson analyzes influences from both peers 
and the media. The concept of a moral compass is included.  
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Fourth Grade                                                  
Getting Help 

 
Essential Questions 

• Who is a person you trust to tell when you have an uh-oh feeling? 
       
Performance Indicators 

• I-4.5.1:  Use decision-making steps that a person can take to stay safe. 
• P-4.5.1:  Explain when adult assistance is needed in order to make a healthy related 

decision. 
•  

 
Materials 
Individual sized green flag and a red flag for each student.   
 
Resources 
Girard, Linda Walvoord.  1984. My Body is Private. Whitman, Albert and Company.   

ISBN-13: 9780807553190 
Julie, who is eight or nine, talks about privacy and about saying "no" to touching that 
makes her uncomfortable. 

 
Riggs, Shannon.  2007.  Not in Room 204:  Breaking the Silence of Abuse.  Whitman, Albert and 

Company. ISBN-13:  9780807557648 
 At a report card conference, Mrs. Salvador tells Regina's mom that Regina is doing a 

great job, but that she is very quiet. Regina thinks of the secret she keeps so quiet—the 
one even her mom doesn't know, about the secret things her father does. 

 
Sanders, Jaynene. 2011.  Some Secrets Are Not To Be Kept. Upload Publishing Pty Ltd.   

ISBN-13: 9780987186010 
Book read by Debra Byrnes https://www.youtube.com/watch?v=4YjJ1MreZqs 
“Body Safety Song,” found in the text  http://somesecrets.info/body-safety-song/ 
 
Vocabulary - decision-making, conflict, trust 
  
Class Discussion  
Red flags and green flags are discussed in third grade.  

• Green flags represent things that are ok to do.   
• Red flags mean you may need to tell someone.   
• Give students red and green flags made from construction paper.  
• Instruct them to hold up the appropriate flag as the teacher reads the scenarios. 

o Hit my sister.   
o Go to someone’s house without telling my mom. 
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o Let a stranger in my house. 
o Open the door for my mom. 
o Keep a secret from my mom about someone touching me in my privates. 
o Sit with someone who is sitting by themselves. 
o Push someone. 

 
Add other scenarios and encourage students to think about the options for each decision. 
Refer to Third Grade: Handling Peer Pressure for making decisions.  All decisions have several 
options.  Some options are better than others.  Students need to know how to ask questions and 
those decisions and analyze all options.     
 
Read Aloud 
Share the YouTube video of Some Secrets Should Never be Kept.  
https://www.youtube.com/watch?v=4YjJ1MreZqs 

• Ask students to notice how Alfred’s feelings change through the story.   
• After the video, discuss safe and unsafe feelings and the response a person’s body may 

have.  Examples include: crying, sweaty hands, sick feelings in the tummy, etc.   
• Explain to students these are early warning signs; a way our body has to signal to our 

brain something is wrong.   
Other points for discussion: 

• When Lord Henry started to tickle Alfred in a way that he did not like, was it ok for 
Alfred to tell him to stop?  When Lord Henry did not stop, what should Alfred have 
done? 

• Whey didn’t Alfred tell his mother about his touching and tickling in the beginning?  
How might Alfred have been feeling? 

• Should Alfred have told his mother from the start? 
• Should anyone tickle or touch your private parts? If someone does, what should you do? 
• What if the persons says it is “our special secret,” should you keep that kind of secret? 
• Sometimes there are good secrets, such as not telling your mother about a surprise 

birthday party, or not telling your grandpa about a present you bought for him. 
• Sometimes there are unsafe secrets such as when someone touches your private parts.  A 

secret such as this should never be kept.  If someone tells you to keep a secret like that, 
what should you do? 

Reinforce discussion “The Body Safety Song” http://somesecrets.info/body-safety-song/ 

Class Discussion 
Review basic concepts form the book, Some Secrets Should Never be Kept.   
Discuss the following:  Always get help when someone touches you.  Be sure students know 
they can talk with you and you will get them help.   
The following is a story of someone talking to a teacher. 
 
Read Aloud   Not in Room 204, by Shannon Riggs 

• The story begins with a quiet, sad little girl named, Regina Lillian Hadwig, who is in 
Mrs. Salvador’s class.  

• Ms. Salvador consistently provides safety in her classroom where students keep their 
desks neat, work hard, respect others, speak kindly, and keep their bodies to themselves.  
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• When her expectation are not met, she gives gentle, but firm consequences and reminders 
that “unsafe things may happen elsewhere, but not in Room 204.”   

• Regina is very quiet, but she watches and listens to Mrs. Salvador very carefully.  
Something unspecified, but upsetting, has been happening to Regina.   

• There were things her father did that Regina Lillian Hadwig kept so quiet about, not even 
her mother knew.   

• When Mrs. Salvador reads a book about stranger danger to the class, she tells them, “It’s 
not always strangers who touch children in ways they shouldn’t be touched.  Usually it’s 
someone the child knows.”   

• She goes on:  “If someone told me this happened, I know exactly what to do.”   
• The next morning Regina arrives at school early and tells Mrs. Salvador what has been 

happening.   
• Mrs. Salvador knows exactly what to do.   
• On the very last page, for the first time, Regina Smiles. 

 
Discussion points for after reading. The teacher may revisit sections of the book to prompt the 
students.  

• What did Regina do to help herself be safe? 
• How can you tell that Mrs. Salvador is an adult who can be trusted to help kids if they are 

not safe? 
• Why do you think Regina is so sad and quiet? 
• Why do you think Regina didn’t tell right away? 
• How did Regina’s feelings change after she told? 
• Who is someone like Mrs. Salvador that you know? Is that a person you could trust to tell 

if something was making you feel uncomfortable, yucky, or scared? 
• Reread the quote “There were things her father did that Regina Lillian Hadwig kept so 

quiet about, not even her mother knew.”  Point out this shows Regina has an 
uncomfortable secret. 

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Fourth Grade 
Influences 

 
Essential Questions  

• What can influence your thoughts and actions at school and at home?      
• How do peers and the media impact self-image? 
• How can culture and the media influence your personal health behaviors? 

 
Performance Indicators 

• G-4.2.1:  Explain ways that peers influence an individual’s self-concept during 
puberty. 

• P-4.2.1:  Describe ways that family, peers, school, community, culture, and the media 
influence personal health practices and behaviors. 
 

 
Resources 
Internet Safety Pledge (one per student)  http://www.netsmartz.org/InternetSafety 
 
Vocabulary - media, influences, self-image, positive, negative, moral compass 
 
Class Discussion 
Facilitate a discussion about the many influences on our lives.   

• Brainstorm influences including billboards, friends, television, magazines, and friends. 
• Prioritize those which seem to influence you the most and rate from 1 to 10. 
• What are some influences that have helped you make positive decisions? 
• What are some influences that have influenced you in a negative way? 
• Divide the class into small groups.  Put scenarios that show positive and negative peer 

influences in a hat. Have everyone choose one.  Each small group analyzes the various 
scenarios found in the group and determines if each is a positive or negative influence.  

• How do you determine what is right and wrong? What is good for you? 
• What is a moral compass? You are developing a moral compass.  Your moral compass 

will continue to develop throughout your life.  Your moral compass helps you determine 
if a decision you make is the right or wrong thing for you to do.  When you make a 
decision that you are not sure about i.e., smoking a cigarette, playing a video game (you 
were told not to play), stealing something, stepping in when someone is being called a 
name, bullying someone, sitting with someone at lunch who is alone, etc. Perhaps 
someone is influencing you do something that you know is not a good decision. When 
someone asks you to do something, you have to make a decision to see if it is right or 
wrong.  

• You should ask the following questions. 
o Is this the right thing for me to do?  
o Is it wrong?  
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o Would my parents expect me to do this or want me to do this?   
o Does it hurt anyone? Will it hurt me? 
o Would my parents or my teacher be disappointed in me? 
o Would I want someone to do this to me? 

• Integrity is doing the right thing when no one is looking.  It is a part of your moral 
compass. What are things you can do to show you do the right thing when no one is 
looking? 

o Choose to be a good friend. 
o Choose to be a good student (pick up trash in the school if you see it) 
o Do what your parents ask you to do. 
o Get your homework done. 

 
Internet Safety 

• Discuss “Stranger Danger” on the Internet.   
• Sometime strangers try to talk to children online, and they might ask them to do 

something that makes children uncomfortable or ask to meet with them in person.  
• Never give personal information on line! 
• It is important that you tell a grown up at home right immediately if someone does or 

says something online that makes you feel uncomfortable or confused.  
• It is never okay to meet with someone you have met online. Always tell your mom or 

dad! 
• Distribute the “Internet Safety Pledges” to students sound on 

http://www.netsmartz.org/InternetSafety 
• Ask students to work in pairs/groups to read the pledge and discuss why the listed rules 

are important. 
• Ask the students, “Did anything that you read surprise you?  What is one internet safety 

tip that you learned or had not thought of before? 
• Have students review and sign the internet pledge if they agree to the terms. 
• Encourages students to take the pledge home to share with their parents/guardian. 
• Share information with your students about sexting and anything you put online is for the 

world to see.  There are many lessons on the internet including http://www.netsmartz.org  
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  

 

 

  

57 
 

http://www.netsmartz.org/InternetSafety
http://www.netsmartz.org/


  

Fifth Grade 
Lesson Overview 

 

When To Ask For Help 
This lesson reviews and builds on the fourth grade lesson Getting Help.   
 
 
How Media Affects Me 
Students examine the impact media has on them and their decision-making.  
 
 
Peer Pressure  
Both positive and negative peer pressure is discussed.  Students are given an opportunity to 
practice responses to peers who try to get them to make poor decisions.   
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Fifth Grade                                                         
When to Ask for Help  

 
Essential Questions  

• Who is a person you trust to tell when you have an uh-oh feeling? 
• When should a kid ask an adult for help? 

       
Performance Indicators 

• G-5.4.2:  Demonstrate ways to ask for assistance in harmful situations or relationships. 
• I-5.5.1:  Decide when he or she needs to seek help to protect personal safety or that of 

others. 
• I-5.5.1:  Describe what to do if someone displays a weapon at home, at the school, or in 

the community. 
   

 
 
Resources  
Riggs, Shannon.  2007.  Not in Room 204:  Breaking the Silence of Abuse.  Whitman, Albert and 

Company. ISBN-13:  9780807557648 
 At a report card conference, Mrs. Salvador tells Regina's mom that Regina is doing a 

great job, but that she is very quiet. Regina thinks of the secret she keeps so quiet—the 
one even her mom doesn't know, about the secret things her father does. 

 
Sanders, Jaynene. 2011.  Some Secrets Are Not To Be Kept. Upload Publishing Pty Ltd.   

ISBN-13: 9780987186010 
Book read by Debra Byrnes  https://www.youtube.com/watch?v=4YjJ1MreZqs 
“Body Safety Song,” found in the text.    http://somesecrets.info/body-safety-song/ 
 
Vocabulary – expectations, trust 
  
Class Discussion 
To provide begin a discussion on when students need to ask for help, give an example of 
different situations. (Examples are listed.) Have students give a thumbs up when help is needed 
and a thumbs down when no help is needed.  

• Someone butts in front of you in line. 
• You see someone being bullied. 
• You see someone pick on another student. 
• A neighbor, who you often do things with, asks you to come over after school. 
• Someone says to you this is just our secret.  You will be in trouble if you tell. 
• I will hurt your mom if you tell her or anyone else.  
• Your uncle rubs your back and you don’t like it. (Does it give you an uh-oh feeling or do 

you just need to tell him, “Please stop! I don’t like that!”) 

59 
 

https://www.youtube.com/watch?v=4YjJ1MreZqs
http://somesecrets.info/body-safety-song/


  

• Someone brings a gun or a knife to school. 
• A good rule of thumb is: tell an adult if you get an uh-oh feeling that this doesn’t feel 

right or if you or someone else can be hurt.  
• Provide time for students to ask questions or add additional situations.   

  
When there is no danger 

• Sometimes you may just want to talk to an adult to figure out how to handle situations for 
instance if someone calls you a name or says something mean to you.   

• Some things you can handle.  For instance, if someone butts in front of you, you could 
say “it bothers me when you get in front of me. Please go to the end of the line.” 

• Even adults talk to other adults to figure out how to tell someone things that are 
uncomfortable. 

 
Always remember, Your Body Belongs to You and you determine the touches that you will 
allow. No one should ever, ever touch your privates and you should never touch someone else’s 
privates.  If they try to touch your privates, tell them NO, and walk away and get help! 
 
Read Aloud   
These texts are revisits from fourth grade.  They can be used to continue and deepen this 
discussion. The teacher may like to review the information on these from the fourth grade 
materials. Background information is provided on the resources with additional prompts for 
discussions.  
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Fifth Grade 
How Media Affects Me   

 
 
Essential Questions 

• What are positive and negative effects of the media? 
• What can you do to prevent the negative effects of the media affecting you? 
• Why is it important to have safety rules for the internet? 

       
Performance Indicators 

• I-5.7.3:  Practice safety rules when he or she is home alone and with others. 
• M-5.2.1:  Explain ways that the media influence can individual’s thoughts, feelings, 

self-concept, and health behaviors. 
• P-5.3.1:  Locate resources from home, school, and the community that provide valid 

health information. 
 

 
Teacher Background  

• Students spend much of their time watching TV and are exposed to violence against 
women, handling conflict through violence, and commercials filled with sexual 
connotations.  

• Because this is the age students begin to look more closely at their feelings (including 
their sexuality, and feeling of belonging), media literacy is important to help students 
develop a compass of what is appropriate, what is right, what is inappropriate, and what 
is wrong, what is reality and what is fiction.   

• Without media literacy, this is the real story they see without question. 
• Girls want to feel beautiful during this time and are vulnerable to any attention they may 

get no matter the source. 
• Exposure to the media makes students believe it is ok to settle conflicts with violence, ok 

to hit women, and to use sex to get what they want.   
• This is a time that hormones are in the beginning stages of changing and students are 

going through puberty.   
• They feel awkward, emotional, and don’t understand fiction from reality.   
• They are tough on themselves and very vulnerable to peer pressure and being accepted by 

their peers.  
• They want to be accepted by their peers and feel they pressured by society to change so 

they can fit in. 
 
Vocabulary – media literacy 
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Resources 
Third grade lesson, “The Media and Me.”   
Age-appropriate commercials from YouTube.  Choose commercials that might influence 
students to buy a product or act in a certain way. 
 
Class Discussion   
Media 

• What is media?  It can be TV, billboards, magazine ads, songs we hear on the radio, 
newspaper, and there is social media such as face book, chats, instagram etc. 

• How many hours of television do you watch every night? 
• Have students make a graph of all the hours spent watching television. 
• Take a poll of your class’s favorite television shows. 
• Take a poll of their favorite movies. 
• Based on this information, discuss which points may be real and accurate. 
• For instance, National Geographic is accurate and educational. 
• What are some unhealthy behaviors you may see on your favorite shows? 
• Discuss media influence and how these can be positive or negative.  

 
Commercials 

• The purpose of a commercial is to sell the viewer a product or service. Sometimes when 
we see advertisements on TV, we begin to want to look like the people in the 
commercials m or we believe what they are saying. We may think we are too fat or not 
pretty enough.   

• Sometimes commercials can be funny.  Sometimes they can be “sexy”.  Have you ever 
seen someone advertising shampoo and it made you want to buy the shampoo so you 
would look like the person that advertised it? Companies that make the commercials, use 
models in the commercials.  These are not ordinary people.  Many times the models are 
much younger than they appear.  But to sell the product, they will use a lot of make up to 
make the person look older and beautiful.  They may get a famous person to sell the 
product.  All of this can influence our decision-making. 

• View commercials on YouTube 
o Do you really think the famous person uses the product? 
o Do you think the product would make you popular or smarter or happier?   
o They want to appeal to the target audience.   

 
Discuss example of cartoons or a movie they have seen, such as “Spider Man.” 

• Do the characters ever sit and discuss the problem or do they fight it out?   
• Many times, we see violence in movies.  It can make us think this is the best solution to 

a problem.   We can become influenced by the media.  We have to remember, movies 
are not real.   
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Internet Safety 
Register on line to get download materials: 
www.netsmartz.org/NetSmartzKids 
http://www.netsmartz.org/resources/pledges 
http://www.netsmartz.org/Educators 
 
Class Discussion   

• We also need to talk about Stranger Danger on the Internet.   
• Take a poll of the number of kids with Face Book accounts? 
• WE have rules at school about using the internet.  Do you have rules at home about the 

internet?  Allow students to share thoughts about internet rules.   
• Does your mom or dad always know the sites you visit? 
• Sometime strangers try to talk to children online. Strangers may ask children to do 

something that makes them uncomfortable or ask to meet with them in person.  
• It is important that you tell a grown-up at home or a an adult at school if someone you 

met online wants to meet you or shows  you something that makes you uncomfortable or 
confused online.    

• NEVER EVER give out personal information on the internet or on the phone.  This 
includes address, phone number, name of school, etc. 

• It is NEVER okay to meet with someone you have met online unless your parents know 
them and say it is okay. 

• Ask students to work in pairs/groups to read the pledge and discuss why the listed rules 
are important.  (The pledge has been used in third and fourth grades.) 

• Have students review and sign the internet pledge (NetSmartz) if they agree to the terms. 
• Encourages students to take the pledge home to share with their parents/guardian. 

 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What is one internet safety tip you learned today?   
• What else did you learn today?  
• What did you learn about yourself?  
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Fifth Grade 
Peer Pressure 

 
 
Essential Questions 

• Why is it important to decide on a plan of action when faced with an unsafe situation?   
• What is Peer Pressure? 

 
Performance Indicators 

• I-5.2.1:  Discuss family, peer, and cultural influences on the way an individual deals with 
conflict. 

• I-5.4.1:  Utilize effective communication strategies (including negotiation skills ) to  
            resolve conflicts and   promote personal safety. 
 

 
 
Teacher Background 

• As you review Positive and Negative influences previously discussed, ask students how 
they think the media influences them?   

• Students are beginning to realize they want to fit in and be accepted by their friends.   
• They begin to think they have to do what everyone else is doing and it becomes part of 

the normality of their culture.   
• They are becoming autonomous in making their own decisions whether those decisions 

are good or bad or safe or unsafe.   
• Students need practical guidance in realizing what influences are and help in analyzing 

those influences.   
 
Vocabulary - peer pressure, refusal skill 
 
Class Discussion  
Peers influence your life, even if you don’t realize it, just by spending time with you.  You learn 
from them, and they learn from you.  It’s human nature to listen to and learn from other people in 
your age group. 
 
Peer Pressure: 

• Examples of positive peer pressure - Maybe a student in your science class taught you an 
easy way to remember the planets in the solar system.  Or, someone on the soccer team 
taught you a cool trick with the ball.  You might admire a friend who is always a good 
sport and try to be more like him or her.   

• Give an example of negative peer pressure:  One of your friends may convince to be 
mean to someone, or to smoke a cigarette. 

• Brainstorm examples of negative and positive peer influences.   
• Divide students into groups and ask them to think of things their friends have pressured 

them to do.  Discuss in the groups if these are positive or negative influences? 
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• You will become who you hang out with so choose your friends wisely.  
• Ask yourself these questions:   

o Does this person have the same values as me? 
o Would my parent/guardian like the influence this person has on me? 

 
• Analyze the Situation When asked to do things, ask yourself the following questions: 

o Is this legal? 
o Is this illegal? 
o Is it safe or unsafe?  
o Is it appropriate or inappropriate? 
o Would it hurt someone? 
o Would I want someone to do this to me? 
o Would my parents be disappointed if I did this? 

 
Refusal Skill 
There are different ways to get out of some situations that you know are illegal, safe or your 
mom or dad would be very upset if you chose to participate. 

• Tell the person you have other plans 
• Tell the person your parents would ground you 
• Tell the person it would be unsafe 
• Give an alternative to do something else 
• Walk away if they still want you to do it 

Provide students opportunities to role play situations where they might need to use refusal skills.  
Students should not be expected to use these skills, if they have not practiced them. 
 
Assessment (This information can help the teacher determine what the students have learned and 
what should to be taught next.) The teacher listens in and records responses as students turn to a 
partner and share  

• What did you learn today?  
• What did you learn about yourself?  
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Additional Resources  

Elementary Grades  
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1I will always check first with my parent, guardian, or other 
trusted adult before going anywhere, helping anyone, 
accepting anything, or getting into a car. 

 

2 I will take a friend with me when going places or playing outside. 
 

3I tell people "NO" if they try to touch or hurt   me. 

It's OK for me to stand up for myself. 
 
 

4  I tell my trusted adult if anything makes me feel 

sad, scared, or confused. 
 
  
 
 
 
 
 
 

Watch videos and play games at NetSmartzKids.org 
 
 
 
Copyright o2030 NationalCllntet for Milain& & EJploited Olildren.Allnlfltar-Mid.Ani11'11118d 018-ra
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Dear Parent or Guardian, 
 

After receiving the Very Important People program in school your child may have questions. Here at the 
_______________, we feel that you, the parent, are your child’s best teacher and understand that talking to your child 
about his/her body and private areas can be intimidating and uncomfortable. While the Very Important People coloring 
book was created to educate children in a friendly and comfortable manner it can also be useful for parents. The book 
itself can be used to lead your discussion with your child. 

 
Make sure to give your child your undivided attention and allow them the time to process the information they have 

received as well as ask questions. Use a calm voice, keep your information simple and don’t be afraid to have a sense of 
humor. Keeping a relaxed manner will help keep your kids from becoming, ashamed, confused and/or unwilling to 
participate in the conversation. 

 
The program DOES or DOES NOT (you decide if you are teaching appropriate terms in the early grade 

levels) teach your child the correct anatomical names for their body parts. However we feel that information is very 
important for them to have. If anything happens to your child, using the correct terminology will allow them to accurately 
express to you, other trusted adults and possibly law enforcement, exactly what happened with no confusion. 

 
Teaching your children about their bodies and sexual abuse is as important as any other safety information that you 

provide them. Please use this book and information provided within to help educate and keep your child safe. At any time 
feel free to contact the Guidance Counselor at your school with any questions or concerns that you may have. The goal of 
the Very Important People program is to keep your child safe and healthy and we are here to help in any way we can. 

 
Sincerely, 
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Draw something about you that makes you important. 
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Your body belongs to   
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Private parts are areas 
covered by my bathing suit. 

 
 

                                                                         
 
 

My  private parts belong to    me! 
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 Draw the feeling listed below each face. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Confused 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Shy 

Mad 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sad 

Happy 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Content 

 
Trust your feelings!
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Sometimes a doctor 
may need 

to check your 
private areas  to keep 
 you healthy. 

 
A   doctor’s touches will
 never be a secret. 
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Touches are  always up to  you! 
 
 
 

Touches  should always 
make you feel  safe. 

 
 
 

Touches  should  never 
be a  secret! 

 
 

If  the touches make  you
 feel yucky  , that’s your
 clue  to!    
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Just  say no! 
 
 
 
 
 
 
 
 
 
 
 
 
 

Get  out of  there! 
 
 
 
 
 
 
 
 
 
 

Tell  someone you trust! 
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Practice  ways you might tell someone  you trust. 
You can draw a   picture or write a    note .   
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       Now  I know  that I can stick up  
        for myself. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
          I was surprised that 
          I got safe so quickly! 

I feel relieved because I actually 
got away from the person who  
was abusing  me. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
     I feel happy because I don’t have to worry   
     any more that  something is going to  
             happen. 

 
   I went from not feeling brave to feeling 
   REALLY brave! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
           I found that people are  there for me 
           and will  make sure I’m  safe. 
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Sixth Grade                                                                         
Lesson Overview 

 

Follow the Rules 
Rules have a purpose whether they be at home, in social settings or in structured situations at school.  
Students discover what happens when rules are followed and what happens when rules are ignored.  
   
Communication 
There are many types of communication: healthy, unhealthy, verbal, and non-verbal.  Through a 
series of scenarios, students discuss what types of communication is used and why it is important to 
recognize how we communicate with others.  
 
Peer Pressure versus Coercion 
Peer pressure can be positive or negative.  Sometimes, coercion is used as part of peer pressure.  
Students analyze a variety of scenarios to determine if coercion is present and the role it plays in 
decision-making.  
 
Health Boundaries and Refusal Skills 
Students explore different scenarios that represent situations that may encounter.  They are asked to 
determine what would be wise decision-making and the role of refusal skills.   
 
Healthy Relationships 
Students analyze a variety of dating relationships and use a continuum to determine how healthy or 
unhealthy each one is.   
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Sixth Grade 
Following the Rules 

 
 
Essential Questions 

• Why is it important to follow rules? 
• What is the purpose of having rules? 

  
Performance Indicator  

• G-6.1.1 Explain how family roles, rules, and responsibilities change over time.  
• I-6.7.1 Demonstrate behaviors and strategies to manage anger and conflict in healthy ways.  
• I-6.7.3 Discuss protective strategies to reduce the risk of violence in a person’s home, 

school, and community.  
 

 
Ground Rules 
Set your own rules for the discussion as a class, or use the following (Adapted from Advocates for 
Youth: Ground Rules).  

1. Each participant has the right to pass.  
2. Participants agree to hear and respect all questions.  
3. Participants agree to respect differences.  
4. Participants agree to listen with respect and without interruption.  
5. Participants agree to use "I" statements.  
6. Participants will observe the 5-second rule and think for 5 seconds about its appropriateness 

before asking a question or making a comment.  
7. Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
8. Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer 
Write 2 lists of words vertically on the board so the entire class can see them.  

• List 1: respect, trustworthiness, responsibility, fairness, caring, citizenship  
• List 2: truthful, disloyal, considerate, reliable, undependable, polite, unloved, understanding, 

dishonest, just, equal 
 
Description 
Based on the Six Pillars of Character (Josephson Institute of Ethics):  

1. Respect  
2. Trustworthiness  
3. Responsibility  
4. Fairness  
5. Caring  
6. Citizenship  
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Activity 
Playing By the Rules 
Ask students to match the words in List 1 with those in List 2, and also if the word is an antonym or a 
synonym. Lead a quick discussion with the class around what the 6 Pillars of Character are, and how 
some of the words in List 2 relate to them.  
 
Write the following statement on the board: “Playing by the Rules”  
Direct the students to work in small groups to compose a list of ten examples of when ‘playing by the 
rules’ is important at school, at home, when hanging out with friends, or other scenarios.  
 
Based on the lists created by the group, have each student develop their thoughts about why each of 
the ten things was placed on the list in a ten-sentence paragraph. Then have students share their 
paragraphs with the class.  
 
Assessment  
Have students return to their small groups and discuss how not playing by the rules may lead to 
negative consequences. Ask them to write answers to the following questions:  

1. Can you think of a time you did not play by the rules at home and someone in your family 
was hurt by your decision?  

2. Can you think of a time you chose to respond to someone else not playing by the rules in a 
way that made things worse?  

3. Have you ever felt uncomfortable when someone else was not playing by the rules?  
4. What are some of the steps you take when you recognize that someone else is not playing by 

the rules, and how that may affect others around them?  
 
Homework  
Ask students to have a conversation with a trusted adult about what ‘playing by the rules’ means to 
them, and what rules they think are important. Ask the students to have that adult share with them a 
time they did not play by the rules, and how that may have affected others negatively. Ask the 
students to share with their trusted adult a time when someone didn’t play by the rules, and how that 
made them feel. 
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Sixth Grade 
Communication 

 
 
Essential Questions  

• What is healthy communication? 
• What is non-verbal communication? 

 
Performance Indicators  

• M-6.1.1 Describe the interrelationship among mental, emotional, social, and physical health 
in adolescence.  

• M-6.4.1 Discuss healthy ways to express feelings and relieve stress.  
• I-6.4.1 Demonstrate refusal and negotiation skills to reduce the risk of injury and promote 

personal safety.  
• G-6.4.1 Demonstrate effective verbal and nonverbal communication skills to promote 

healthy parent, family, and peer relationships.  
• M-6.5.1 Discuss when it is important to seek information, support, and assistance regarding 

mental, emotional, and social health. 
 

 
Ground Rules 
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer 
Ask each member of the class write down on a sheet of paper their own definition of communication. 
 
Print the situations and responses in the attached handout, cut them up and separate them so that you 
have enough sets for each group, depending upon class size.  
 
  

83 
 



 
 

Activities  
Communications Game  
Adapted from:  Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012 
Split the class into four groups. Assign a specific area of the room to each group.  Assign each group 
one of the four situations (listed below) Ask each group to identify a recorder, timekeeper and group 
reporter who will eventually share the group’s decisions with the group (5-8 minutes).  
Each situation will have 2 responses. Ask the students to do two things:  

1. Match the responses to the appropriate situation. 
2. Label each response to the situation in 2 categories:  

• Whether it is healthy or unhealthy  
• Whether it is verbal or non-verbal  

 
Have the group reporter share their group’s results with the class, choosing one situation from each 
group to discuss how they chose to identify their responses. As you lead this discussion, be sure to 
address the following topics:  

• What is the difference between healthy and unhealthy communication?  
• What is the difference between verbal and non-verbal communication? 
• Why is it important for us to recognize how we communicate with people?  

 
Communication Scenarios 
1. Camille and Stephanie are good friends. They have sleepovers and hang out together at recess 

every day. Over the summer Camille’s cousin Breanne from Los Angeles moved into 
Camille’s family’s home. Since the school year started, Camille and her cousin have been 
hanging out at recess together every day and Stephanie has not been invited to any sleepovers. 
One day at recess Stephanie walks over to Camille and Breanne to say hi and the two girls run 
away from her. The next day at recess Stephanie walks over to try to say hi again and hang 
out with her best friend. This time instead of running away Camille and Breanne look at each 
other, cross their arms, and give Stephanie the silent treatment.  

Teacher notes 
• Healthy or unhealthy? Some of both. Stephanie tried to approach Camille and her cousin 

in a healthy way, but their response was unhealthy.   
• Verbal or non-verbal? Both- Verbal communication when Stephanie says hi, non-verbal 

unhealthy communication with walking away, crossing arms and giving the silent 
treatment 

 
2. Jolie and Carrie are sitting next to each other drawing with art supplies Jolie has brought from 

home. When Jolie turns to talk to another friend, Carrie grabs Jolie’s set of markers and hides 
it in her lap. Jolie turns back to pick up a marker, notices they are gone, and suspects that 
Carrie stole them. Jolie asks Carrie if she took her markers.  Carrie blushes and says that yes 
she did.  Jolie tells Carrie that she may use the markers, but that she doesn’t like that she tried 
to hide them from her.  Carrie apologizes, returns the markers to place on the table where they 
had been, and the two girls continue to draw.   
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Teacher notes 
• Healthy or unhealthy? Some of both. Carrie should have asked before taking the markers, 

but Jolie responds in a healthy way by simply asking Carrie about it and they talk it out  
• Verbal or non-verbal? Mostly verbal, as Jolie asks Carrie directly if she took her markers, 

tells her she doesn’t like that she took the markers from her.  Some non-verbal in the 
peaceful resolution of the situation, and the girls going back to drawing with the markers 
on the table to share. 

 
3. Tanisha was sitting in a chair. She got up to use the bathroom. When she came back, Dana 

was sitting in that seat. Tanisha asked for her seat back, and Dana refuses to move.  She 
pushes Tanisha’s hand away from the seat when she moves her arm to pull the book bag she 
had left on the back of the seat there.   Tanisha responds by pulling her book bag off of the 
seat hard enough to move the seat backwards.   

Teacher notes 
• Healthy or unhealthy? Some of both. Tanisha begins the interaction in a healthy way by 

asking for her seat back, but Dana’s response is unhealthy.  Tanisha then has an unhealthy 
response to Dana’s unhealthy response. 

• Verbal or non-verbal? Mostly non-verbal, although Tanisha asking for her seat back was 
verbal.  Even Dana’s decision to sit in a chair where Tanisha had already hung her 
backpack was non-verbal. 

 
4. Amina overhears a group of girls making fun of the outfit she is wearing today. She notices 

that Lauren, a girl who has teased her about her clothes before, is part of that group. Amina 
feels like crying, but instead she decides to confront the group and ask them why they have 
been talking about her behind her back. 

Teacher notes 
• Healthy or unhealthy? This is unhealthy. The girls’ decision to gossip about Amina 

behind her back, or discuss her clothing at all for that matter.  Healthy- Amina decides to 
confront the group, which is healthy, although there are possibly unhealthy responses that 
could follow.  May want to discuss what these may be 

• Verbal or non-verbal? Mostly verbal, although there may be some finger pointing, looks, 
or other non-verbal communication as the group gossips about Amina.\ 

  
At the end of the activity, ask each student how they would change their definitions of 
communication. Ask them to identify their actions as verbal or non-verbal, healthy or unhealthy.  
 
Assessment 
Have students write a way that they could adjust their communication behaviors so that they are 
healthier, and determine when they might want to use verbal vs. non-verbal communication skills.  
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Homework 
Students have a discussion with a trustworthy adult in their life about the differences between healthy 
and unhealthy communication, and verbal and nonverbal communication.  

1. Has the adult ever been in a situation where they wish they had communicated differently?  
2. What would that have looked like instead?  
3. What are some ways I can communicate to you what I am feeling? 
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Sixth Grade  
Peer Pressure versus Coercion 

 
 
Essential Questions  

• What is coercion? 
• How is peer pressure different from coercion? 
• When does peer pressure become coercion? 

 
Performance Indicators  

• I-6.1.2 Examine the issues surround violence and discuss strategies for violence prevention.  
• I-6.1.3 Identify types of bullying, including cyberbullying.  
• M-6.2.1 Discuss ways that family and peers influence the mental, emotional, and social 

health of adolescents.  
• P-6.2.1 Analyze ways that peers and the media influence healthy and unhealthy behaviors.  
• I-6.4.1 Demonstrate refusal and negotiation skills to reduce the risk of injury and promote 

personal safety.  
• G-6.4.1 Demonstrate effective verbal and nonverbal communication skills to promote 

healthy 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer  
Define “coercion” for the class. Coercion is the use of power or intimidation to gain compliance. It 
may also refer to the use of force, or the threat of force, to convince someone to do something. It does 
not have to be actual physical force. It is important to understand that coercion is most often 
successful when there is an element of fear present. Write this definition on the board where it will 
remain until the end of the lesson. Have students write down 2 examples of what they think coercion 
is.  
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Activity 
 
Print enough of the situations provided as a resource for this activity so that each group of 5 has a 
copy of every scenario. Print sets of “yes, no, maybe” cards for each group also. Or, you may write 
“yes, no, maybe” on post-it notes.  
 
Is It Coercion? Game  
Adapted from:  Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012 
Split the class into five groups, numbering them off 1-5 until everyone has a number. Ask each 
student to join their group in a specific area of the room. Provide each group a set of the situations 
and “yes, no, maybe” cards you have previously printed and prepared. Ask each group to identify a 
spokesperson who will eventually share the group’s decisions with the class.  
There will be 5 situation cards. Each group will be asked to use their “yes, no, maybe” cards to 
identify whether there is coercion present in each of the 5 situations provided for review.  
Give the groups about 15 minutes to complete the activity, providing guidance where appropriate. 
Once the groups have completed the activity, bring them back together.  
Have each of the scenarios taped to a wall or written on the board. One by one, have a representative 
from each group tape or stick a yes, no or maybe to each scenario. This should create a good visual 
representation, and there will very likely be different responses from the groups.  
 
Go through each of the scenarios and discuss the group’s answers based on the guidance provided 
with the scenarios. Spend extra time on the scenarios where there was disagreement on the answers. 
Lead this discussion thinking about the following: 

1. Why might the same situation seem to be coercive to one group, but not another? For a 
number of reasons, but especially because everyone’s boundaries are their own, and they may 
look different from other people’s. This is why healthy communication, especially about 
boundaries, is so important. 

2. What are some ways that friends or might exercise coercion? 
3. How should you respond if you recognize that a friend or is attempting to coerce you into 

doing something you are not comfortable doing? 
4. What are some signs that you might be trying to coerce someone? Do the same rules apply to 

you? 
 
Scenarios 
1. Andrew and John are good friends.  There is a big math test in school and John hasn’t studied 

for it.  John needs to pass the test in order to pass the class.  As they are walking into the 
classroom, John says to Andrew, “Hey, you’ll sit by me and help me out with this, won’t 
you?”  Andrew says, “Sure, no problem.” 
 
Yes, No, Maybe?  No, coercion is not present. Andrew freely gave his consent to help out 
Andrew without coercion being involved. 

 
2. Andrew and John are good friends.  There is a big math test in school and John hasn’t studied 

for it.  John needs to pass the test in order to pass the class.  As they are walking into the 
classroom, John says to Andrew, “Hey, you’ll sit by me and help me out with this, won’t 
you?”  Andrew says, “I don’t think so, John.  I can’t afford to get caught.”  John says, “Come 
on, Andrew.  If you don’t help me out, I’ll tell Maria what you said earlier” Andrew then 
says, “Okay, but I’m not going to do this again, all right?” 
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Yes, No, Maybe?  Yes, coercion is present.  Andrew did agree to do something, but only 
because John threatened to tell Maria something.  So instead of giving consent, freely and 
willingly saying yes to something, Marcus agreed, but only because of outside pressure or 
threats. 

 
3. Alisha is in classes with Marie, and notices that she often keeps to herself, doesn’t seem to 

have many friends, and walks home from school alone every day.  She tells her mother, and 
Alisha’s mother gives her permission to offer Marie a ride home from school the next day.  
Alisha offers Marie a ride home, and Marie says thank you, but declines.  Alisha is surprised, 
and doesn’t understand why Marie wouldn’t want a ride, so she asks her again as they walk to 
lunch.  Again, Marie says no thank you.  Alisha continues to ask Marie if she would like a 
ride home a few more times throughout the day, and at one point, two of Alisha’s friends 
begin to ask Marie why she won’t accept the ride, since Alisha’s mother is nice enough to 
offer.  Finally, Marie accepts the ride home so that she can do her work in peace.  
 
Yes, No, Maybe?  Yes, coercion is present.  For whatever reason, Marie does not want a ride 
home from Alisha. Instead of listening to Marie say no, Alisha continues to ask her about it.  
Eventually, Alisha brings other people into the conversation to try and convince Marie to say 
yes.  Although Alisha may have positive intentions, she is pushing Marie’s boundaries. Marie 
finally feels so pressured, she says yes to the ride. 

 
4. Jan and Arianna have been in school together since elementary school, but have never been 

very close, since Jan has always been considered to be in the “popular” crowd, while Arianna 
has not.  Recently, Jan asked Arianna to help her with a science project, and Arianna agreed, 
hopeful that they may grow to be friends.  Every time Arianna went to Jan’s house to help her 
with the project, Jan would sit on the phone or her computer, basically ignoring Arianna, and 
not helping with the project at all.  Finally, Arianna got tired of doing all of the work for Jan, 
and told her she would not be coming back.  Jan stopped her from leaving, begged her for her 
help, and finally, told her she would not speak to her again if she did not finish the project.  
Arianna decided to stay. 
 
Yes, No, Maybe?  Maybe.  Have a conversation with the class about how they answer.  Jan is 
threatening not to speak to Arianna, or to not be her friend if she does not do what Jan wants 
her to do.  Does Arianna have the choice to say no freely?  If Jan is not Arianna’s friend, 
would this hurt Arianna in anyway?  What might make this coercion?  What other things 
might need to be present for that to be the case.  Would Jan have to do something else? 
 

5. Michael is hanging out with some friends at the movie theater. They are deciding which of 
two movies they should see.  One of them is a horror film, and Michael tells John, one of the 
boys in the group, that it looks a little gory, and he’s not into that sort of thing—he’d rather 
see the other movie.  However, the group as a whole decides they want to see the horror 
movie, and they buy tickets and go inside.  Some people decide to stand in line for popcorn, 
and while the attendant’s back is turned, Michael tells John to reach over the counter and steal 
some candy for him.  John says no, and Michael calls him a baby, threatening to tell the entire 
group what he said about not wanting to see the horror movie.  John, afraid he won’t be 
invited again, agrees to steal the candy.   
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Yes, No, Maybe? Yes, coercion is present.  Michael has coerced John into doing something 
he obviously does not want to do by threatening him.  Michael is bullying John into doing 
something that is not only wrong, but illegal by threatening to use trusted information John 
shared with Michael against him.   

 
Assessment 
Venn diagram comparing and contrasting peer pressure and coercion 
 
Homework 
Provide one example of  

• peer pressure, and coercion 
 
  

90 
 



 
 

Sixth Grade 
Healthy Boundaries and Refusal Skills 

 
 
Essential Question 

• What peer and media factors influence decisions? 
 
Performance Indicators 

• M-6.2.1  Discuss ways that family and peers influence the mental, emotional, and social 
health of adolescents.   

• M-6.4.1  Discuss healthy ways to express feelings and relieve stress.  
• I-6.4.1  Demonstrate refusal and negotiation skills to reduce the risk of injury and promote 

personal safety.  
• M-6.5.1 Discuss when it is important to seek information, support, and assistance 

regarding mental, emotional, social health.  
• I-6.5.1 Demonstrate decision-making processes to deal with situations that involve 

personal safety and risk, including the use of the Internet.  
• P-6.5.1 Identify circumstances that can help or hinder healthy decision making.   

 
 
 
Ground Rules 
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Activity 
Four Corners 
Explain to the class that each corner of the room represents a one of these perspectives:  

• Strongly Agree 
• Agree 
• Disagree 
• Strongly Disagree 

Students will be given several scenarios. After each scenario, students will go to the corner of the 
room that represents how likely they are to do what the person did in that scenario.  The students that 
go to each corner discuss WHY they chose that corner.  A group reporter from each corner will share 
their reasoning with the rest of the class.   
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Scenarios  

1. Tim is bored in class, and decides to browse websites while the teacher is talking.   
 

2. At lunch, Becky is sitting with his two best friends, Jennifer and Doug.  Jennifer gets up to 
throw her trash away, and Doug starts to tell you an embarrassing story about Jennifer.  It 
sounds like it might hurt Jennifer’s feelings, but it sounds like a good story so Becky 
continues listening.   

 
3. Mike is playing basketball with some of his classmates at recess.  One of his friends, Paul, has 

problems making any baskets.  Another one of Mike’s friends start making fun of Paul. Mike 
decides to say stop making fun of him, and walks away from the basketball court.   

 
4. Ella gets invited to a party from one of the most popular kids in school.  The invitation said 

no adults would be present, and it would be loads of fun.  Ella begins thinking about how to 
lie to her parents so she can go the party.   

 
Assessment   
Each scenario could potentially be something you encounter.  Discuss how to be prepared for each 
situation and gain confidence in their response.  Students might enjoy role-playing these or other 
scenarios.  
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Sixth Grade 
Healthy Relationships 

 

 
Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer  
Make a set of cards using the Healthy/Unhealthy Relationship Continuum Cards worksheet that 
follows. As students come into the room, provide them with a Bell Assignment Card and a piece of 
tape. Ask them to decide before the bell rings whether the behavior on the card is healthy or 
unhealthy by recording their answers on a piece of paper. (attached handout with Bell Assignment 
Cards available)  
 
Activity  
Healthy/Unhealthy Relationship Continuum 

• Ensure that the continuum has been posted prior to this activity. The continuum may be 
created on chart paper or drawn on the board. In either case, a long, horizontal line should be 
drawn. One end of the continuum should be labeled “healthy” and one end should be labeled 
“most hurtful.”  
Sample:        l------------------------------------------------------l 
                Healthy      Most Hurtful  

 
Essential question 

• What are key characteristics of healthy relationships? 
• Recognizing healthy vs. unhealthy relationship behaviors.  

 
Performance indicator  

• I-6.1.2    Examine issues surrounding violence and discuss strategies for violence 
prevention. 

• I-6.7.2    Discuss ways to avoid or reduce threatening situations. 
• M-6.4.1  Discuss healthy ways to express feelings and relieve stress. 
• P-6.2.1 Analyze ways that peers and the media influence healthy and unhealthy behaviors.  
• G-6.3.1 Demonstrate the ability to access appropriate resources for dealing with child 

abuse, sexual assault and domestic violence 
• G-6.7.2 Describe appropriate steps a person should take if he or she becomes a victim of 

sexual harassment. 
 

93 
 



 
 

• Using the following activity, ask students to decide where the continuum cards they were 
provided should fall on the continuum of good and bad dating behaviors. The facilitator may 
choose to use all of the behavior cards or only some. If you choose to use only some of the 
behavior cards, choose some that represent both ends of the spectrum. Based on this activity, 
the facilitator will point out warning signs of dating violence. 

• Before starting, explain that a continuum is a continuous set or series of things that may blend 
into each other gradually. In this case, we will be talking about healthy and unhealthy 
behaviors. 

• Explain to the participants that they are going to stand in a line in order from least abusive or 
hurtful, to most abusive or hurtful. They should create this line based on their personal 
interpretations of where they think their continuum cards should fall in relation to those of 
their classmates. Make it clear to students that they must agree as a group and may explain 
why they feel their behavior should be in a certain position, but that discussion must remain 
respectful. Place a time limit of 5 minutes on this activity.  

• Let the participants get up and begin trying to place themselves on the continuum. As they 
arrange themselves and ask questions to facilitate critical thinking. If they seem confused, you 
can say, “This card says ‘threats’ – now I might think threats are not as bad as ‘hitting’ but 
they are probably worse than ‘name calling.’”  

• When the participants are generally satisfied with the order, have each person read what their 
card says, from least to most abusive.  
 
While students are still standing, hold a group discussion about why certain behaviors were 
put where they are on the continuum. Ask the following discussion questions:  

o Students may place the behaviors that involve physical violence toward the “most 
hurtful” end. Be sure to explain that emotional abuse can be just as or more hurtful as 
physical violence and can leave lasting scars.  

o What makes a behavior more or less harmful?  
o Where on the continuum do police, school, parents or authority systems become 

involved? Any time there is fear for someone’s safety.  
Instruct participants to return to their seats and collect their cards at this time.  
Explain: These behaviors can happen in any relationship regardless of age, race, gender, class, 
culture, etc. It is important to understand that each of these behaviors is harmful and has 
consequences. Some of the behaviors that you listed on the least harmful side may be warning 
signs that the abuse may get worse, or escalate along the continuum toward behaviors that are 
more harmful.  

 
Have students work (in small groups or as individuals) to recognize some of the healthy and 
unhealthy relationship signs they have seen in the relationships of themselves and their peers.  Ask 
them to identify at least one healthy and one unhealthy relationship behavior they have exhibited 
themselves on a piece of paper. Have the students share their answers and discuss them as a class. 

Homework 
Identify an unhealthy or healthy relationship behavior in a peer relationship you observe, on 
television, or in another setting.  Write down what the behavior was, why you identified it as healthy 
or unhealthy, and if unhealthy, how it might be changed to reflect more healthy behavior. 
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Healthy/Unhealthy Relationship Continuum Cards 
 
 
One partner spreads 
rumors about the 
other when angry 

 
One partner yells a lot 
when they are angry 

 
One partner puts 
the other person 
down regularly 

 
One partner is made 
to feel guilty for 
having friends 

 
One partner threatens 
to break up with the 
other to get their way 

 
One partner forces 
the other to give 
their Facebook 
password 

 
One person breaks 
partner's things 
when angry 

One partner sends 
inappropriate 
pictures of the 
other to their 
friends 

 
One partner tries 
to control who 
the other can be 
friends with 

 
One person makes 
all the decisions in the 
relationship 

Partner takes 
money without 
asking first 

One partner tells 
the other how to 
dress regularly 
 

One partner tells 
the other who they 
can have as 
friends . 

One partner 
threatens to ruin 
the other's 
reputation 
 

One partner feels 
afraid of the other 
person  

One partner is 
pressured to pay 
for all dates 

Partner checks up 
on who the other 
talks to or texts on 
their cell phone 

Partner m a k e s  
t h e  o t h e r  11un- 
friend"  people 
online 

One partner 
inappropriately 
touches the other 
against their will 

One partner threatens 
to harm themselves if 
the pair breaks up 

One partner 
pressures the 
other to do things 
that make they 
uncomfortable 

One partner 
blames the other 
for all arguments 
and problems 

One partner grabs 
the other's wrist 
and leaves a 
bruise during an 
argument 

Someone makes 
fun of their 
partner in front of 
friends to 
embarrass them 

Partner posts mean 
messages on the 
other's Facebook page 
when upset 

One partner treats 
the other like a 
servant 
 
 

One partner won't 
allow the other to 
talk to members of 
the opposite sex 
 

Partner 
manipulates the 
other by making 
them feel guilty 

One partner 
prevents the other 
one from leaving 
the room while 
they are arguing  
the other person 

  

Partner uses 
intimidation - 
including looks and 
gestures - to get 
their way often 
 

 
One partner 
threatens the other 
with a weapon to 
get their way 

 
One partner keeps 
tabs on the other 
person at all times 
by constantly 
texting them 

 
One partner 
makes the other 
delete their 
Facebook page  
 

 
Someone pushes 
their partner when 
they become 
angry 

 
Someone makes their  
partner “check in" 
online or through their 
phone to keep tabs 

 
Adapted from:  Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012

95 
 



 
 

Bell Ringer Assignment Cards 
 
 

Both partners 
communicate 
feelings calmly 

 

One partner yells a 
lot when they are 

angry 

 

One partner puts 
the other person 
down regularly. 

 

One partner is 
made to feel guilty 
for having friends 

 

Both partners 
have their own 

life/independence 

 
One partner forces 
the other to give 
their Facebook 

password 

 
One person  
breaks the other 
partners things if 
they  are angry 

 
Both partners are 
treated equally 

 
Both partners feel 

respected 

 
One person makes 
all the decisions in 

a relationship 

 
Both partners make 

joint decisions 

 
Both partners feel 

safe together 

 
Both partners respect 
the other's personal  

limits 

 
One partner forces 

behaviors that make 
the other feel 
uncomfortable 

 
Partners take turns 

paying when they go 
out to the movies 

 
Partner takes $$ 

 
One partner tells 

 
One partner tells 

 
One partner 

 
One partner feels 

without asking the other how to the other who threatens to ruin afraid of the other 
first dress regularly they can see or be the other's person often 

friends with reputation 

 
One partner is 

expected to pay 
every time they 

go out to a 
movie 

 
Partner checks up 
on who the other 

talks to or texts on 
their cell 

 
Someone makes 

their partner 
"unfriend" people 

online 

 
Both partners are 
allowed to have 

friends  

 
One partner 

threatens to harm 
themselves if the 

pair breaks up 

 
One partner 

pressures to do 
things that 
make them 

uncomfortable 

 
One partner 

blames the other 
for all arguments 

and problems 

 
Both partners 

accept 
responsibility for 

their actions 

 
Someone makes 

fun of their 
partner in front of 

friends to 
embarrass them 

 
Partner posts 

mean message on 
the other's 

Facebook page 
when upset 

 
One partner treats  

the other like a 
servant 

 
One partner won't 
allow the other to 

talk to members of 
the opposite sex 

 
Partner uses guilt 
 too manipulate 

 the other 

 
Partner makes 

 the other person  
feel good about 

themselves 

 
Partner uses 
intimidation to  

get their way often 

 
Both partners respect 
each other's privacy 

 
One partner keeps 
tabs on the other 
person at all times 

 
Both partners have 

equal responsibility in 
the relationship 

 
Someone pushes 
their partner when 

they become 
angry 

 
Someone makes  

their partner "check 
in" online or through 
their phone to keep 

tabs 
 
Adapted from:  Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012  
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Seventh Grade                                                          
Lesson Overview 

 
Communication 
Students turn situations with communication issues into skits for the class.  A discussion follows each 
that examines how communication could be improved.  
 
Decision-Making 
Using “Save the Last Word for Me” protocol, students discuss difficult decision-making based on 
scenarios given.   
 
The True “You” 
Students examine the Six Pillars of Character (Josephson Institute of Ethics).  In doing so, they write 
about a time the student acted in a certain way that ignored one of these pillars.  A discussion follows 
on decision-making.   
 
Media 
Topics of internet bullying, sexting and other inappropriate internet behaviors are examined through 
skits and discussions.  

 
Healthy Relationships 
Healthy relationships are examined while determining how to help a friend in an unhealthy 
relationship.  Resources for help are also discussed.  
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Seventh Grade 
Communication 

 
 
Essential Questions 

• Why is it difficult for some people to communicate their feelings? 
• What are healthy ways of communicating? 
• How can people ask for assistance in communicating their feelings? 

 
Performance Indicators 

• M-7.4.1 Explain how talking about feelings and emotions promotes mental health.  
• I-7.4.1 Demonstrate effective conflict management or resolution strategies.   
• G-7.4.1 Demonstrate communication and refusal skills to promote abstinence and to avoid 

risk behaviors.  
• P-7.4.1 Demonstrate how to ask for assistance to enhance the health of self and others. 

 
 
Ground Rules 
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer  
Have each student write a quick summary about a situation they have previously or are currently 
dealing with involving a friend or loved one in which they are having trouble communicating their 
ideas or emotions.  Ask them to write down how that makes them feel.  Be certain to tell them these 
will be randomly selected to discuss in groups so not to use any identifying information.  Collect 
these papers. 
 
Activity 
Communication Skits 
Divide students into groups of 3.  Give each group a scenario one of their classmates has shared.  Be 
sensitive to the content of the scenarios and consider that some may be inappropriate for peer 
discussion.  Be sure to change any identifying names, places, etc. to respect the privacy of the 
students.  
 
Have each group of 3 split the roles in the scenario up amongst themselves, with one being the 
student who wrote it, another being the person with whom they are having trouble communicating, 
and the 3rd the moderator/note-taker. 
Ask the students to spend some time thinking about how they would approach the situation, and 
create a skit with the parts being played by group members.  Ask the students to determine 3 healthy 
ways to resolve the characters’ inability to communicate their feelings in that situation by answering 
the following questions: 
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1. Why do you think this person is having trouble communicating their feelings in this situation? 
2. What are some things each person might do to make communication more clear?  
3. Is there anything going on in this situation that is unsafe or unhealthy? 
4. If so, how might the person who is having trouble communicating get some help in that 

situation?  Who might they ask for help?   
5. How can this be resolved in a healthy way? 

 
Give the groups about 15 minutes to complete the activity, providing guidance where appropriate.  
Once the groups have completed the activity, bring them back together.  
 
Have each group share their skit with the class, and lead a discussion based on the above questions.  
Be sure to guide the class around difficult communication and when it might be a good idea to ask for 
help.  Offer the opportunity for the student whose situation is being discussed to offer input if they 
feel comfortable identifying themselves. 
 
Assessment 
Have students evaluate each of the situations they wrote to determine if healthy communication skills 
may have been effective in their personal case, or if these skills may be helpful in a scenario which 
they are currently handling.  Also, suggest they think about when it might be a good idea to ask a 
trustworthy adult for help. 
 
Homework 
Have a discussion with a friend or classmate about how it makes you feel when you do not 
communicate your feelings in a healthy way, or when someone doesn’t communicate their feelings to 
you in a healthy way.  Determine the steps you will take if you are ever in a situation where that is 
the case.   

1. Will you take a break? 
2. How will you calm yourself? 
3. What if the other person is upset and isn’t calming down? 
4. Do you understand that their reaction is not your fault? 
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Seventh Grade 
Decision-Making 

 
 
Essential Question 

• Why is it important to complete each step in the decision making process? 
 
Performance Indicator 

• G-7.5.1 Apply a decision making process students will be able to use decision making 
skills to enhance health. 
 

 
Ground Rules 
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Activity  
“Save the Last Word for Me”  
Use the scenarios and five steps below to guide the discussion.   
Steps  

1. Organize class into 4-6 students per group. Students have reviewed the key steps in the 
decision-making process. The teacher posts a model of the steps of decision-making. 

2. One student reads the first scenario to the entire group. S/He says nothing more. 
3. Using steps in the decision making process. The student to his/her left responds to the 

opening statement with suggestions for the first step in making a decision. After 
he/she completes his/her thoughts on the statement, the person to his/her left responds to the 
original statement provided by the first person who still has not responded to his/her own 
statement. Sharing continues in a round robin, counter-clockwise fashion until the turn to 
speak to this statement returns to the original person who provided the statement for 
discussion initially. 

4. After the original person has the last word on his/her statement, the person to his/her left 
provides the next statement to the group and the process begins again following the same 
process described above. 

5. After all or nearly all participants have shared a statement and have responded to others’ 
statements, the group has one person report out to the whole group a central learning piece 
from the assigned reading to the whole group. 

 
 
Scenarios  

1. You and your friends were dropped off at the movie theater to see the brand new movie. 
There were no parents staying at the movie theater.  One of your friends decides to leave with 
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his/her older brother and wants you to join.  They are going to a high school party.  What do 
you do?  
 

2. Your friend takes a naked picture of another girl in the locker room.  Your friend then says 
she was going to send the picture to everyone in her contact list.  She says it will be a funny 
prank, and everyone will have a good laugh.  What do you do? 
 
 

3. One of your friends has cropped a picture of your head, and placed it on a naked body.  You 
see the picture on Facebook, and everyone has already commented on it.  You feel 
embarrassed and violated.  What do you do?  

 
Assessment  
Discuss the importance of making good decisions and where to go if they need help.   
Complete 3-2-1 Exit Slip.  
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3-2-1 

Exit Slip 

 

 

NAME: _________________________ 

DATE: _____________________ 

 

3  things I know about… 

 

2  questions I still have… 

 

1  thing I will do .... 
 
  

102 
 



 
 

Seventh Grade 
The True “You” 

 
 
Essential Question 

• Why is it important to behave in a matter that is ‘true to your character; at all times? 
 
Performance Indicator 

• G-7.2.2 Discuss the influence of others on an individual’s views and behaviors regarding 
his or her own sexuality including physical appearance.  

• M-7.4.1 Explain how talking about feelings and emotions promotes mental health.  
• M-7.7.1 Discuss healthy strategies managing stress, anger, and other feelings (including 

depression). 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer  
Write the six pillars of character on the board along with the following statement. Have students 
write these down on a piece of paper.  
 
Based on the Six Pillars of Character (Josephson Institute of Ethics):  

1. Respect  
2. Trustworthiness  
3. Responsibility  
4. Fairness  
5. Caring  
6. Citizenship  
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Activity  
When No One is Looking  
Write the following statement on the board: “Your character is how you are when no one is looking”. 
Have students number off 1-6 to form 6 groups. Once groups are assembled, assign each group a 
different pillar of character.  
Ask the students to think about this statement on the board for a minute, then have them write down 
ways they may act differently in different situations: when they are with family, when they are with 
friends, when they are alone, when they are online vs. when they are in person, or when they are with 
a dating partner rather than a friend or family member.  
Give students the opportunity to share these with the class, and lead a brief discussion around why 
we may act differently depending on who is present. Ask if anyone is willing to share “who they 
really are” based on those assessments  
 
Give students the opportunity to share these with the class, and lead a brief discussion around why 
we may act differently depending on who is present. Ask if anyone is willing to share “who they 
really are” based on those assessments.  
If someone shares, use with them as an example, but you may also want to discuss some other 
important topics here:  

1. Do you act differently online or through the use of a cell phone than you would if that person 
were standing in front of you? Is that safe? Healthy?  

2. Do you respond to something your friends says with which you disagree in the same way you 
respond to your dating partner if they say something with which you disagree?  

3. Do you speak up if you notice that someone is acting in a way that challenges one of the six 
pillars of character development?  

4. Do you ever think about the long-term consequences of your actions for yourself and others 
affected?  

5. What outside influences do you think affected your decision to act in that manner?  
 
Assessment  
Have students write about a specific time they acted in a way that they knew was not in line with the 
pillars of character, and identify which of the pillars they chose to ignore. Remind them not to use 
personally identifying information if they do not want that to be shared with the teacher. Ask them to 
write some reasons they think they ignored that pillar. Did they change their behavior the next time? 
Did they choose to continue to ignore that pillar? Why did they think they did that?  
Collect these and pick a few randomly to share with the class, being mindful of sensitive topics or 
situations that may have personally identifying details. Have the class discuss some ways the 
individual may have acted differently based on the situation.  
 
Homework  
Ask students to use the example of themselves they wrote in class, and talk with someone about 
it outside of class time, either a trusted adult or friend. Ask them to share with that individual 
why they think they acted inappropriately, and what choices they can make differently the next 
time a similar situation arises. 
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Seventh Grade                                                      
Media 

 
Essential Questions  

• Why is it important to address cyberbullying? 
• How does sexting influence yourself, others and your future? 
• Does the internet affect the way students interact with each other? 

 
Performance Indicators 

• I-7.1.1 Discuss the consequences of gangs and bullying including cyberbullying.   
• G-7.2.1 Explain ways that culture and the media influence family and peer attitudes 

towards sexuality.  
• G-7.2.2 Discuss the influence of others on an individual’s views and behaviors regarding 

his or her own sexuality including physical appearance.   
• P-7.2.1 Explain ways that personal perceptions of social norms influence healthy and 

unhealthy behaviors.   
• P-7.2.2 Analyze ways that environmental conditions affect personal and community health.  
• I-7.3.1 Demonstrate the ability to utilize resources at home and in the school and 

community that provide valid safety information and services.  
• G-7.3.2 Locate valid information and resources related to dating violence, sexual 

harassment, and sexual abuse. 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following (Adapted from Advocates for Youth: 
Ground Rules):  

1. Each participant has the right to pass.  
2. Each participant agrees to respect the privacy of other participants.  
3. Each participant agrees to listen with respect and without interruption.  
4. Participants agree to use "I" statements.  
5. Participants agree that everyone has a right to his/her opinions and feelings.  
6. Participants agree to hear and respect all questions.  
7. Participants agree to respect differences.  

 
Bell Ringer 
What is your favorite thing to do online? Why? Do you use a social network (tumblr yik yak, snap 
chat, Instagram, Facebook, twitter)? Do you talk to people you don’t know? Do you think that is 
safe? Why or why not? 
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Activity 
Cyber Bullying discussion points 

• What is cyber bullying? Discuss what, where and how.  
• Discuss how sexting can be offensive to or a violation to those sending or receiving a sext 

message. It can be a form of cyber bullying or abuse. (Approach this topic and discussion 
with empathy. There could be a victim in your classroom). 

• Discuss how to deal with cyber bullying.  Be sure students know to get help from someone 
they trust and other resources.   

• Discuss the “right thing to do” and the legality of cyber bullying.  
• Discuss how it would feel to be bullied. 

 
Divide the class into groups of five. Give each group one of the 4 questions. Have each group discuss 
and come up with a group answer: 

1. Does the internet affect the way we think about boys and girls and how we should act toward 
each other? How? 

2. Does the internet affect the way we feel about how we look? How? 
3. Do our friend’s opinions affect the way we act toward the opposite sex? 
4. What do the internet, TV, movies and music say about sex? Does it affect how we think about 

it? 
 

Have the group create a skit that shows how you could positively impact the situation. 
Have the groups perform the skits and have follow up discussion after each skit. 
 
Assessment   
Have students evaluate the members of their own group for quality contributions and participation. 
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Seventh Grade 
Healthy Relationships  

 
 
Essential Question   

• What is a Healthy Relationship 
• Where do you go for help if you or your friend is in an Unhealthy Relationship? 
• How can you help a friend who is in an unhealthy or abusive relationship? 

 
Performance Indicators  

• G-7.3.2  Locate valid information and resources related to dating violence, sexual  
harassment,  and sexual abuse. 

• G-7.7.1  Discuss strategies for dealing with harmful behaviors in relationships, including 
dating violence 

• P-7.8.1  Advocate for a healthy school, community, and natural environment. 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following (Adapted from Advocates for Youth: 
Ground Rules):  

1. Each participant has the right to pass.  
2. Each participant agrees to respect the privacy of other participants.  
3. Each participant agrees to listen with respect and without interruption.  
4. Participants agree to use "I" statements.  
5. Participants agree that everyone has a right to his/her opinions and feelings.  
6. Participants agree to hear and respect all questions.  
7. Participants agree to respect differences.  

 
Bell Ringer  
As students come into the room, ask them to think about possible resources a friend could use if that 
friend is in an unhealthy or abusive relationship.  If they know of a specific resource, ask them to 
write that down. 
 
Activity 
Defining Healthy Relationships 

• Open discussion about what types of relationship behaviors are healthy.  
• Healthy relationships are based on mutual respect and equality. Healthy relationships have the 

additional components of trust, open and honest communication, fair negotiating with 
compromise, room for personal growth, support and positive role modeling.  The simplest 
way to explain this is that in a healthy relationship, both partners treat each other the way that 
they would expect to be treated. Allow students to work in groups to define and list practices 
and behaviors in healthy relationships that are examples of the listed components above.  

• Use the How to Help a Friend Who is in an Unhealthy Relationship handout to lead this 
discussion to allow students to practice identifying unhealthy relationships among their peers 
in which they may be a helpful support system.  
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• Discuss local resources for sexual, domestic and dating violence victims.  Provide students 
with contact information for these local resources, and encourage them to do research on their 
own to determine other resources that may be available in other parts of the state.  Reiterate 
the importance of talking to a safe and supportive adult if there is ever a concern for 
someone’s safety.   

 
Homework   
Explain that it is important to be able to define healthy and unhealthy relationships for yourself and to 
think about what is important to you. Knowing how you do and do not want to be treated will help 
you make good choices when you consider dating someone in the future. You may not be able to 
control how another person behaves, but you can control whether or not you choose to be in a 
relationship with someone who doesn’t meet your expectations.  

Ask students to brainstorm how they want to be treated in a relationship. Students should provide at 
least five qualities. 
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How to Help a Friend                                                       
who is in an Unhealthy Relationship 

 

Believe what they say                                                                                                                                    
This may be the first time that they have talked to someone about the abuse. Or, they may have talked to 
someone before who didn't believe them. Even if you know the other person and can't imagine that they would 
hurt your friend, it's important to let the survivor know that you believe their story. 

Don't talk badly about the abuser                                                                                                            
Even if that person has hurt them emotionally or physically, it is still someone that they cared about in the past 
and may still care about now. Bad talking their partner may cause your friend to become defensive and shut 
down. 

Tell them the abuse is not their fault                                                                                                      
Abuse is never the survivor's fault. Often times, the abuser may try to make the survivor feel responsible for 
the violence or the abusive behavior. It's important to let the survivor know that abuse and violence are the 
abuser's choice and that they didn't do anything to cause it. 

Don't judge the survivor                                                                                                                            
Even if it is hard for you to understand why someone might be in a relationship with someone who is abusive 
to them, don't judge the survivor. No one wants to be hurt by someone that they care about, and it isn't the 
survivors fault. 

Let the survivor make their own decisions                                                                                           
Abuse is about one person trying to have power or control over the other person. If you try to force the 
survivor to break up with their partner or do something else that they don't want to, you may make them feel 
defensive and like they don't have any control over their own life. Provide the survivor with the facts and 
resources that you have, and encourage them to make the decision that is best for them. 

Don't gossip                                                                                                                                                         
If you let other people know that the survivor has come to you for advice or help, you may be putting the 
survivor in even more danger. If the abuser finds out that the survivor is trying to get help, the abuse might get 
worse. 

Provide resources                                                                                                                                          
Find out what resources are available for help at your school or in your community. The National Teen Dating 
Abuse Hotline is: 1-866-331-9474. Or visit the http://www.Loveisrespect.org  to get more information or chat 
with an advocate online. 

Discuss safety                                                                                                                                                      
If you are concerned for your friend's safety, tell them. If you feel that they are in immediate danger, 
encourage them to talk to a safe adult. If they are unwilling to talk to a safe adult on their own, talk to a safe 
adult that you feel comfortable with. Tell your friend that safety planning is important and that someone from 
their local domestic violence center is available to help them create a safety plan. Visit http:i j 
www.fcadv.org/centers to find your local domestic violence center. 

Adapted from:  Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012
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Eighth Grade                                                              
Lesson Overview 

Communication 
Using art, students examine communication styles and communication boundaries.  The impact of 
personalities traits can have on communication is also discussed.   
 
Relationships 
Students discuss clues to unhealthy relationships and strategies to maintain and manage healthy 
relationships.    
 
Good Character 
We all have positive and negative character traits.  Students give examples from their personal 
experiences and determine experiences and determine decision-making.  
 
Media 
The media tries to influence many of our day-to-day decisions.  Students investigate the role of the 
media in their lives and decision-making. 
 
Advocating for Others  
Critical Behavior areas (alcohol and drug use, sexting, internet conversations with strangers, and 
inappropriate conversations with friends) are discussed and how involvement in any of these areas 
can impact a relationship.   
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Eighth Grade 
Communication 

 
 
Essential Question  

• What styles of nonverbal communication are most effective? 
• How does personality affect communication styles?  

 
Performance Indicators  

• G-8.4.1 Discuss effective verbal and nonverbal communication skills for healthy parent, 
family, and peer relationships.  

• M-8.2.1 Examine how family, peers and the media influence the mental, emotional, and 
social health of adolescents. 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer 
Have each member of the class write down the name of each person in their immediate family, as 
well as 2 of their closest friends (possibly a dating partner). Describe 2 things about each of their 
personalities that you like the most, and 2 things you like the least. Ask the students to hold on to this 
paper.  
 
Activity  
Drawing Game  
Preparation for Activity: Print enough copies of the picture included for this exercise to make sure 
each group of 3 has their own.  Have the class number off into groups of 3. Physically separate the 
groups as much as possible. Using the drawing included for this exercise, have one student describe 
the picture to the 2 other students in their group with the most specific characteristics possible. Have 
each of the other 2 students draw exactly how they interpret what the other person is describing. Be 
certain to tell the students who are drawing not to look at the picture being described, or at the picture 
on the other artist’s paper.  
 
Give the students 10 minutes to complete this activity.  
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At the end of the activity, post the picture on the board or a wall and have the students who drew in 
their groups tape their drawings up beside it one by one. They will all look different.  
Once the students have posted their drawings, have them take their seats and lead a discussion with 
the following questions:  
 

1. How did the picture describers feel while telling their peers what to draw?  
• Was it frustrating at times?  
• Was it difficult to find the best way to express yourself?  

2. How did the students who were drawing feel?  
• Did you just want to take one look at what you were supposed to be drawing?  
• How did it make you feel that you were asked not to do so?  

3. What else were you feeling?  
4. Do all of these pictures look the same?  

• Why are they different?  
• Did everyone follow the instructions?  

 
Important Points for Discussion  
Use some of the following points in your discussion to incorporate healthy communication skills, 
effective verbal skills, boundary setting and how to avoid risk behaviors.  

• The pictures look different because communication styles are different for everyone, as is the 
way someone processes that communication. It is important understand that, and 
communicate with the individual to determine how they understand communication, and how 
you may better understand each other.  

• Communicating boundaries clearly and respectfully is important. Students were given 
instructions not to look at the picture that was being described to them. Did they do it 
anyway? Did they look at their fellow artist’s drawing? Why? Help students understand that 
boundaries are set for a reason, and that communicating in a healthy way around those 
boundaries is important. Frustration is a very common emotion, but violating boundaries 
previous set is not a healthy way to alleviate it.  

Did any of the artists force the person describing to let them see the picture, or their fellow artist? Did 
they find themselves comparing their drawings to those of their peers? Did anyone draw it perfectly? 
Describing and interpreting things differently is natural, and normal, and that this is why healthy 
communication is so important.  

Assessment  
Ask students to think about the things they wrote down about their family members and friends at the 
beginning of class. Students examine how they described each of these people’s personality traits, 
and how those traits affect the way they communicate. Students are asked to write a paragraph about 
their own personality and how they communicate with others.  
 
Homework 
Students begin a conversation with one of the people you listed about the differences in their 
communication styles. They determine how these differences might affect how they view the same 
thing, and how they can adjust how they can communicate with each other so they each have a better 
understanding of the other. Sometimes personal boundaries are challenged in emotional, not physical 
ways. The students review and discuss relationship rights. 
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My Relationship Rights 
 

1. I have the right to set limits on relationships.  

2. I have the right to have and express my own feelings.  

3. I have the right to say “no” and not feel guilty.  

4. I have the right to change my mind.  

5. I have the right to say “I don’t know.”  

6. I have the right to express anger in a healthy way.  

7. I have the right to be treated as a capable human being.  

8. I have the right to have my needs be as important as others need.  

9. I have the right to make mistakes.  

10. I have the right to ask “why.” 

11. I have the right to have and express my own opinions.  

12. I have the right to be treated with respect.  

13. I have the right to take time to think before I communicate.  

14. I have the right to take time to be alone and meet my own needs.  

15. I have the right to change my goals whenever I want.  

16. I have the right to change a relationship when my feelings change.  

17. I have the right to be myself without changing to suit others.  

18. I have the right to start a relationship slowly and say “I want to know you better.”  

19. I have the right to say no if I don’t want physical closeness.  

20. I have the right to stand up for my beliefs and values.  

21. I have the right to share my true feelings with others.  

22. I have the right to be judged only by my actions, and not my appearance.  

23. I have the right to be satisfied with my achievements.  

24. I have the right to tell someone I don’t like the way they are treating me.  

25. I have the right to have an equal relationship with a partner.  

26. I have the right to feel good about myself.   

 

 

 

Adapted from:  Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012
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Eighth Grade 
Relationships 

 
 
Essential questions 

• What can a person do to remove themselves from a harmful dating situation?  
• What is a “social norm” that supports abusive, unhealthy relationships?  

 
Performance Indicators 

• I-8.5.1 Apply a decision-making process to deal with situations involving personal 
safety and risk, including the use of the Internet.  

• P-8.2.1 Discuss the ways that social norms influence health and unhealthy decision and 
behaviors. 

• M-8.2.1 Examine how family, peers, and the media influence the mental, emotional, 
and social health of adolescents.  

• G-8.2.1 Explain ways that culture and the media influence families and relationships.  
• G-8.2.2 Explain ways that the media influences an individual’s body image.  
• G-8.2.3 Discuss the influence of family, peers, culture, and the media on personal 

decisions about sexuality and behavior. 
• G-8.5.1 Apply a decision-making process to promote abstinence and to avoid risk 

behaviors including the use of the Internet.    
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following (Adapted from Advocates for 
Youth: Ground Rules):  

1. Each participant has the right to pass.  
2. Each participant agrees to respect the privacy of other participants.  
3. Each participant agrees to listen with respect and without interruption.  
4. Participants agree to use "I" statements.  
5. Participants agree that everyone has a right to his/her opinions and feelings.  
6. Participants agree to hear and respect all questions.  
7. Participants agree to respect differences.  

 
Bell Ringer 
List five behaviors in a friendship or relationship that are warning signs of an abusive, unhealthy 
partnership. Prioritize the list from least to most harmful. 
 
Activity 
Warning Signs of Abusive Relationships  
The teacher asks students to give examples of the warning signs of unhealthy behaviors that can 
be harmful to relationships and assists will grouping the behaviors in the following 8 categories 
of relationship abuse: 

• Physical violence 
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• Technology abuse 
• Degrading language 
• Social position 
• Put downs, intimidation and lies 
• Threats 
• Regret and Denial 
• Isolations and control 

 
All responses are written down by category and are defined and clarified by the group in 
discussion. The teacher asks if there are acceptable social norms by gender for any of these 
behaviors. For example: Is it okay for a boyfriend to tell his girlfriend that she cannot wear 
certain clothing? Is it okay for a girl to slap her boyfriend?  
 
Divide the students into their groups representing each of the eight categories of abuse. Using the 
examples given in class the groups develop a continuum of behaviors within their category that 
is least to most harmful.  
 
Examples for relationship technology abuse include:                                                                        

• Constantly texting partner/friend. 
• Looking at partner’s/friend’s phone records. 
• Sharing emails, text or passwords without permission. 
• Keeping track of partner’s/friend’s activity through facebook friends, twitter, foursquare. 
• Puts down or humiliates partner/friend on social media. 
• Pressures partner/friend to post unwanted pictures to others. 
• Monitors and controls partner/friend can contact on social media. 

 
Students then identify steps that the abused individual should take to remove or minimize the 
harmful effects of their partner/friend behaviors. Some examples include: 

• Turning off phone whenever you feel threatened. 
• Using block or privacy features on phone. 
• Do not text or send photo that you do not wish others to see. 
• Let your partner know your personal technology rules and boundaries. 
• Do not share passwords. 

 
The lesson concludes with student groups sharing their continuum and strategies for maintaining 
and managing healthy relationships. The teacher emphasizes that if personal intervention 
strategies do not work it is important for the victim to seek counsel and/or terminate the 
relationship with the abuser.   
 
Assessment   
Students list three places/agencies where they may seek help for themselves or a friend in a 
victim situation. 
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Eighth Grade 
Good Character 

 
 
Essential Questions: 

• What do you value most in character traits? 
• How can you control outside influences in project positive character traits and 

behaviors? 
 
Performance Indicators:  

• M-8.1.1 Examine factors that contribute to a positive self-concept.  
• M-8.8.2 Discuss the interrelationship among mental, emotional, social, and physical 

health during adolescence.  
• M-8.7.1 Implement strategies to maintain or improve his or her mental, emotional, and 

social health.  
• I-8.7.1 Demonstrate behaviors and strategies to manage conflict in healthy ways. 

 
 
 Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer 
Ask students to write down the person they think is the most influential in their decision-making 
process. Some examples may include: a family member, a friend, a coach, a teacher, a dating 
partner, an older mentor figure.  
 
Activity  
Write the six pillars of character on the board. http://www.advocatesforyouth.org/for-
professionals/lesson-plans-professionals/1279?task=view 
Based on the Six Pillars of Character (Josephson Institute of Ethics):  

1. Respect  
2. Trustworthiness  
3. Responsibility  
4. Fairness  
5. Caring  
6. Citizenship  
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How Do I Show My Character?  
Ask the students to write the six pillars down on a sheet of paper. Under each pillar, first have 
them describe a way they have shown that particular effort towards the person or thing that is a 
major influence for them, and then have them describe a time they did not show positive 
character traits in each of the six areas described.  
Have students separate into pairs. Ask each student to share with their partner the situation they 
are most comfortable sharing that shows them using positive character traits and the one they are 
most comfortable sharing where they used negative character traits. Brainstorm with your partner 
about why you think those negative traits came out, and how you might be able to move them in 
a more positive direction next time.  
Bring the class back together and ask for volunteers to share their paired experiences from a 
personal perspective (they may share about their own experiences, but should share about their 
partner, being mindful that each student should choose what is shared with the larger group and 
what is not). Guide this discussion with some of the following topics, focusing most of your 
attention on the times they chose to show negative character traits:  

• Did you respond that way because of how you were feeling inside at the time? Maybe the 
other person had nothing to do with your behavior at all.  

• Did the other person say or do something that made you feel angry or hurt? Why did you 
make the choice to respond in a hurtful or negative manner?  

• Did some other outside factor influence your decision to use negative character traits?  
Then, move the discussion in a more positive direction:  

• What are some things you could have done to make yourself feel differently inside that 
did not affect the way you responded to that important person?  

• How can you communicate your feelings to that person in a more positive way in the 
future?  

• How can you change some of the outside influences that affected the way you acted 
towards that person?  

 
Assessment 
Put students back into their pairs and have them re-write the other person’s experience based on 
what they have shared.  
Example: I got into an argument with my mom this morning before school, and said some things 
to her that were really mean. I was just so angry at my older brother for taking my video game 
without asking, then leaving the house without returning it. I am so frustrated I cannot find it.  
Partner response: I was so angry at my brother for taking my video game, but I should have 
asked him to return it before he left, told him how angry that made me and asked him not to do it 
again. If he left before I got a chance to tell him, I could have shared with my Mom how 
frustrated I was, without saying mean things that ended up hurting her feelings.  
 
Homework  
Ask students to identify a time in the next few days when they can show positive character traits 
to other people. For example, if someone is picking on a younger student, they may tell that 
person what they are doing is disrespectful and not okay, while also saying hello and offering 
themselves as a friend to the younger student being bullied. Ask the students to come back and 
tell you about these examples of positive character development. 
 

117 
 



 

 

Eighth Grade                                                             
Media 

Essential questions   
• How does media influence how I feel about myself?  
• How does that impact how I make choices? 

 
Performance standard   

• M-8.1.1 Examine factors that contribute to a positive self-concept.  
• M-8.2.1 Examine how family, peers, and the media influence the mental, emotional, 

and social health of adolescents.  
• G-8.2.1 Explain ways that culture and the media influence families and relationships.  
• G-8.2.2 Explain ways that the media influences an individual’s body image. Discuss 

the influence of family, peers, culture, and the media on personal decisions about 
sexuality and behavior. 

• M-8.3.1 Locate valid health information, products, and services. Access valid 
information and resources related to dating violence, sexual harassment, and sexual 
abuse.  

• I-8.5.1 Apply a decision-making process to deal with situations involving personal 
safety and risk, including the use of the Internet. 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer  
How do you feel about the way you look? What are you supposed to look like? Who teaches you 
how you should look?  Do these influences care about you as a person? How do you feel about 
what they taught you? 
 
Activity  
Discussion  

• Open the conversation with a TV commercial you think all the kids know and that you 
know impacts the way they perceive themselves. Example: The Axe cologne 
commercials. Explain that we want to think about who has impacted our self-image. 

• Put the students in groups of four to six and have one person as the writer. 
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• Ask the following questions one at a time and follow this format each time: 
o Allow the group to come to a consensus.  
o Have a student from each group share their answer (allow a different student in 

each group to be spokesperson for each question unless they pass – this promotes 
participation).  

Steer the conversation to the “right” to accept or reject this view. 
Questions 

1. What outside force has had the most impact on the way you feel about yourself?  
(Possible answers: parents, siblings, family, teachers, coaches, media. Discuss the 
impact of all these forces in positive and negative ways….end with media.) 

2. What forms of media have impact….how?  
(Possible answers: TV, movies, music, magazines, bill boards, and commercials…end 
with something that creates pressure to be something they can’t be).  
Optional – show video 1: https://www.youtube.com/watch?x-yt-
ts=1422411861&v=O600kDpBNj4&x-yt-cl=84924572 

3. Does the media show respect for you? Why do they do this?  
(Possible answers: NO…want to make money; want to use the body to sell a product. 
Discuss how there are no consequences in movies/TV. Steer toward how this changes 
the choices we make).  
Optional – show video 2: https://www.youtube.com/watch?x-yt-
cl=84924572&v=RWNYndqFTR4&x-yt-ts=1422411861 

4. How do they affect the way you feel about yourself? Does this affect how you want to 
dress, talk or act? Give examples.  
(Possible answers: expectations too high, unrealistic, don’t match up….NO ONE 
DOES! Steer toward mental, emotional, social impact). 

5. Does this affect the way you feel about others and how you treat them at home, 
school...? How?  
(Possible answers:  expectation of male/female looks, everyone feeling “less than”, 
makes me look for unrealistic things in others. Steer the conversation towards poor 
choices of boy/girlfriend, things we do to “fit in” like sexting or other poor choices). 

6. Is it different if you are online? Easier to make poor choices? Why? (Possible 
answers: don’t have to face them, don’t feel like it’s real. Explain that nothing is ever 
deleted from the internet or texting, Facebook, Instagram, twitter, or even email. Steer 
them toward “Protect Your Brand?”).  
Optional – show video clip 3: https://www.youtube.com/watch?v=VzUliyAPYLM - 
It is a public service announcement created by a teenager about his “brand.” 

7. What is your “brand”? Do you need to protect it? How could it impact you later in 
life?  

 
Optional- If you have access to the internet and a way to show them: 

1. Show Dove video – “Evolution” between questions 2 & 3.  
https://www.youtube.com/watch?x-yt-ts=1422411861&v=O600kDpBNj4&x-yt-
cl=84924572 
2. Show Dove video “Amy” between questions 3 & 4. 

https://www.youtube.com/watch?x-yt-cl=84924572&v=RWNYndqFTR4&x-yt-
ts=1422411861  
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3. Show “Protect Your Brand” between questions 6 & 7. 
https://www.youtube.com/watch?v=VzUliyAPYLM . It is a public service 
announcement created by a teenager about his “brand.”  

 
Assessment - 3-2-1 Exit Slip  
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3-2-1 

Exit Slip 

 

 

NAME: _________________________ 

DATE: _____________________ 

 

3  things I know about… 

 

2  questions I still have… 

 

1  thing I will do .... 
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Eighth Grade 
Advocating for Others 

 
 
Essential questions  

• What is a Critical Health Behavior? 
• How will risk-taking behaviors affect family, peers and society? 
• How can I help others to make better decisions? 

 
Performance standard  

• I-8.5.1 Apply a decision-making process to deal with situations involving personal 
safety and risk, including the use of the Internet.  

• D-8.5.1 Analyze ways that a person’s decisions about ATOD affect his or her family 
and peers as well as society.  

• G-8.5.1 Apply a decision-making process to promote abstinence and to avoid risk 
behaviors including the use of the Internet.    

• D-8.8.1 Demonstrate ways to advocate to others to use positive alternatives to ATOD 
use. 

• P-8.8.1 Demonstrate ways to encourage others to avoid risk-taking behaviors. 
 

 
Ground Rules  
Set your own for the discussion as a class, or use the following: 

• Each participant agrees to respect the privacy of other participants.  
• Each participant agrees to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants agree that everyone has a right to his/her opinions and feelings. 
• Participants agree to hear and respect all questions. 
•  Participants agree to respect differences.  
• Each participant has the right to pass. 

 
Bell Ringer 
 List these key Critical Behavior areas on the board:  

• Alcohol and/or Drug Use that Impacts Choices 
• Sexting – Sexual or Naked Texting 
• Internet Conversations with Strangers 
• Inappropriate Conversations with Friends 

 
Have the students pick one key area from the board and one person they really like (mother, father, 
sibling, best friend, boyfriend, classmate, teammate, etc). Have the students use their Critical 
Behavior and the person they like to write a ONE LINE description of a negative situation that could 
develop in that relationship because of involvement in a Critical Behavior area (2 minutes). Remind 
them not to use personally identifying information about themselves or anyone else.   Collect the 
papers and separate by key area and save them for activity. 
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Activity 
Critical Behavior Program  
Part One      

• Divide the students into groups of three (or four). Have the group pick out a key area they 
want to work on that day (3 minutes). 

• Give one of the student-written scenarios from the Bell Ringer to each group. Have the 
students create and write down, under the scenario they now hold, a three to four line story of 
how that happened (3 minutes). 

•  When they finish, instruct them to discuss and write on the paper how it could have been 
prevented (4 minutes). 

• Have each group share their situation and their prevention. Guide the conversation to help 
them avoid risk behaviors and promote abstinence. (10 minutes) 

 
Part Two   

• Discuss how educational programs can impact decisions and where and to whom we go for 
help. Explain that they will create a program to educating and preventing youth from 
partaking in the negative aspects of their Critical Behavior. (5 minutes) 

• Student posters, flyers or brochures should include the following: (20 minutes) 
o Target Audience who they will try to reach 
o Name of Program 
o How you will advertise your program by posters, speakers or play? 
o OPTIONAL 

If the internet is available, have each group research facts about each area and how it 
impacts decision making.  
The CDC website has lots of information and is a secure, reputable source.  
Another source is: https://medium.com/backchannel/a-teenagers-view-on-social-
media-1df945c09ac6 

  
Assessment Your group will present your program about your critical behavior to the class OR you 
will post your advertisement in the classroom. 
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High School                                                          
Lesson Overview 

 
Decision Making 
Responsible decision-making is a learned skill.  Students analyze barriers to making healthy 
decisions and steps that help one make a wise choice.   
 

Influences on Attitudes and Behaviors 
There are many influences that impact a person’s attitudes and behaviors in relationships and 
perceived sexuality.  Students will examine these influences and learn strategies to maintain a 
positive self-concept.  
 
Communicating in Relationships 
Students learn the different types of communication that can be used in relationships and which 
types send the clearest messages.   
 
Healthy Boundaries and Refusal Skills 
High school students are often involved in relationships with the opposite sex.  In this lesson, 
students discuss  what makes a healthy relationship, how to set boundaries, and deal with peer 
pressure.   
 
Healthy Relationships 
Students determine what are healthy boundaries for them in relationships and have the 
opportunity to practice responses to pressure statements.   
 
Safety and Prevention of Abusive Relationships and SC Law 
There are two lessons for this topic.  Students will analyze the influences that support healthy 
behaviors and demonstrate effective verbal and nonverbal communication in peer and dating 
relationships.  They will also learn what about preventing abusive relationships.   
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High School 
Decision-Making 

 
 
Essential Questions  

• What is a responsible decision? 
• What is the importance of making responsible decisions? 
• How can a decision making model help a person make decisions? 
• What are barriers to healthy decisions? 
• What can a person do if he/she makes a wrong decision? 

 
Performance Indicators 

• P-HS.5.1 Examine barriers to healthy decision making. 
• P-HS 5.2 Justify when individual or collaborative decision making is appropriate. 

 
 
Ground Rules 
Set your own for the discussion as a class, or use the following  

• Each participant has the right to pass.  
• Participants agree to hear and respect all questions.  
• Participants agree to respect differences by not making judgments about other people. 
• Participants agree to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants will observe the 5-second rule and think for 5 seconds about its 

appropriateness before asking a question or making a comment.  
• Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
• Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer 
Write your own definition for “responsible decision.”  
 
Activity 
Make copies of the Decision Making Worksheet (included below) for the students prior to the 
lesson. 

• Recap the bell ringer by asking student to share their definition.  Answers may include: A 
responsible decision leads to actions that promote health, respect, and safety for yourself 
and others. 

• Discuss impulsive decisions; negative and positive consequences. 
• Identify trusted adults and discuss how collaborating with and seeking advice from a 

trusted adult or other reliable source can help with difficult decisions. 
• Review the steps of the “GREAT” decision making model. Use Holt, Rinehart and 

Winston Lifetime Health textbook. 
• Examine barriers to healthy decisions.  
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• Explain what a person can do if s/he makes a wrong decision.   
 
Brainstorm Activity: Have students discuss with the person next to them, the barriers to making 
healthy decisions.  Have them write down at least three (3) barriers. Ask for volunteers to share 
their answers. (Possible answers may include: peer pressure; procrastination; use of alcohol or 
drugs; gender stereotypes; societal norms; perceived expectations or assumptions; threats; weak 
decision making skills; weak communication skills; lack of knowledge of laws, restrictions, 
penalties; etc.) Explain to the students that communication skills, societal norms, gender 
stereotypes, and laws will be discussed in other lessons in this high school curriculum.  
 
Decision Making Activity: Distribute copies of the Decision Making Worksheet to each student. 
Give the scenario. “Someone you know is being abused.” Instruct the students to use the decision 
making model on the worksheet to help decide what to do or how to help the person being 
abused. After the students have had time to complete the worksheet (individually or in small 
groups,) use the PowerPoint to guide the class in discussing each part of the model)                                             

• Give thought to the problem. (There is an abusive situation.) 
• Review your choices.  (1) Seek help; (2) Wait; (3) Ignore it. 
• Evaluate the consequences of each choice. (Think about what will happen with each 

choice.)  
• Assess and select the best choice. (Seeking help would be the best choice.) 
• Think it over afterward. (Did my choice solve the problem? Was it a good choice?        

Should anything be changed in my decision making process?)                                  
Seek help - A trusted adult can help locate people and resources to correct the situation. But legal 
actions may have to be taken.  Waiting to see if things get better may result in more harm in the 
future.  Ignoring a harmful situation is dangerous. Things may get worse or the abuser may harm 
other people.  

Assessment 
Review the lesson essential questions and check for understanding. 

• What is a responsible decision? 
• What is the importance of making responsible decisions? 
• How can a decision making model help a person make decisions? 
• What are barriers to healthy decisions? 
• What can a person do if s/he makes a wrong decision? 

Have students write answers to the following:  
• What did you learn about decision making and how you can apply it to your life?  
• Justify when individual or collaborative decision making is appropriate in a situation 

involving abuse.   
• GREAT Decision Making Worksheet, Exit Slip  
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Name: ____________________ 
 

Making a GREAT Decision  
 
 
1. Give thought to the problem. ___________________________________________ 
 
2. Review your choices. 
 
A) ____________________________     B) ____________________________ 
 
C) ____________________________     D) ____________________________ 
 
 
3. Evaluate the consequences of each choice.  List the positive and negative outcomes of each 
choice. 
 
Positive       Negative 
 
A) ______________________________               ______________________________ 
 
B) ______________________________               ______________________________ 
 
C) ______________________________              ______________________________ 
 
D) ______________________________              ______________________________ 
 
 
 
4. Assess and choose the best choice.____________________________________ 
When assessing the best choice, consider any factors or values that might influence your 
decision. For each of the choices listed above, ask yourself the following questions: 

• Would this decision adversely affect my health or the health of others? 
• Is this decision against the law, my religion, or my values? 
• Is this decision safe for others and me? 
• Would my parents or family be disappointed? 
• Will this decision get me in trouble? 

 
5.  Think it over afterward 

• Evaluate your decision. 
• Are you satisfied with the outcome of your decision?  

 

Friedman, D. Stine, C. Whalen, S. Lifetime 
Health. Holt, Rinehart, and Winston, 2007. 
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3-2-1 

Exit Slip 

 

 

NAME: _________________________ 

DATE: _____________________ 

 

3  things I know about… 

 

2  questions I still have… 

 

1  thing I will do .... 
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High School 
Influences on Attitudes and Behaviors 

 
 
Essential Questions  

• What influences a person’s attitudes and behaviors regarding relationships and 
sexuality? 

• How do these influences affect attitudes and behavior regarding relationships, 
sexuality, and health? 

• What strategies can help a person maintain a positive self-concept? 
 

Performance Indicators 
• G-HS.2.1 Analyze the effects of family, peers, the media, and other factors on attitudes 

and behavior regarding    relationship and sexuality. 
• M-HS.2.1Analyze ways that the family, peers, culture, and the media influence the 

mental, emotional, and social health of individuals 
• M-HS.7.2 Develop strategies for maintaining positive self-concept. 

 
 
 
Ground Rules  
Set your own for the discussion as a class, or use the following:  

• Each participant has the right to pass.  
• Participants agree to hear and respect all questions.  
• Participants agree to respect differences by not making judgments about other people. 
• Participants agree to listen with respect and without interruption.  
• Participants agree to use "I" statements.  
• Participants will observe the 5-second rule and think for 5 seconds about its 

appropriateness before asking a question or making a comment.  
• Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
• Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer 
What influences our attitudes and behaviors about sexuality, gender roles, and relationships?   
List at least five influences and circle the one that you feel has the greatest impact on sexual 
attitudes and behaviors.  
 
Activity 
Recap the Bell Ringer 
Have students share their answers. Possible answers may include: family, peers, culture, religion, 
media (movies, television, music, magazines, advertising, etc.) technology (social media, 
computers, cell phones, and other electronic devices) societal norms, stereotypes, personal 
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values, self-concept, and self-esteem, etc. Take an informal vote to determine which influence 
the class feels has the greatest impact. Discuss reasons for their choice. 
 
Explain there are many influences on our attitudes and behaviors that affect our health, 
relationships, and sexuality. How we define and feel about ourselves comes from many of these 
sources as well. One of the greatest influences on our attitudes and behaviors is the media.     
 
Media Influence 
The media is any means of communication that reaches or influences people widely. The media 
includes movies, television, radio, music, magazines, advertising, billboards, the Internet, social 
networks, video games and other places we receive information. It is a part of our lives. But in 
the commercial part of the media advertising, we are constantly bombarded with images that 
influence our thinking. As a discussion starter, use one of these video clips.   
False Idol. This 50 second video shows images that advertisers define as “beautiful”  
http://www.teachertube.com/video/false-idol-61376  America’s Obsession:  A Documentary. 
This 14 minute documentary features high school students discussing the influence of advertising 
and the perception of beauty.  www.youtube.com/watch?V=nDo8S01Sqg  
 
According to the Media Education Foundation, the average American will view over 40,000 
commercials a year just on television. Advertisers invest over $2 billion each year to target youth 
consumers. Ask the students “Think of some commercials you have seen recently. What do you 
remember about the commercial and why? Why do you think advertisers spend so much money 
on ads and marketing to youth?” After getting their feedback, remind them that advertisements 
are created to sell a product and sometimes the messages used are not always healthy. Some 
messages promote gender stereotypes. (Use advertisements from magazines or show recent 
commercials. Commercials can be found on YouTube.) 
 
Stereotypes 
Ask the class to define “stereotype.” Write their answers on the board.  Then give this definition 
“A stereotype is an oversimplified opinion.” Do you agree or disagree?  According to the Sexual 
Trauma Services of the Midlands, Columbia, SC, a stereotype is an assumption about a person 
based on their appearance, religion, culture, economic status, race, gender, etc. that is used to 
place that person in a category or is used to enable prejudices or biases.   
 
Gender Stereotypes? What Do You Think? 
Divide the class into small groups by gender. Give each group the Attitudes and Behaviors 
Worksheet (included).  Have the groups brainstorm and list what society’s expectations or 
stereotypes are for females and males. After they have made their lists, remind them to answer 
the questions at the bottom of the worksheet. Have reporters from each group present their 
groups’ answers to the class including their answers at the bottom of the page: the truths they 
want the opposite gender to remember; how they think stereotypes/opinions formed; how the 
media influences these attitudes and behaviors; and how does gender stereotypes affect a 
person’s self-concept and self-esteem.  Ask the class how gender stereotyping contributes to 
sexual harassment, abuse, and violence. Conclude the activity by asking if it was a meaningful 
activity. Also, remind the students that learning about the possible causes of sexual harassment 
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and abuse is easy. Changing behaviors is harder. Changing attitudes is the most difficult. How 
can we improve our attitudes and behaviors? 
 
Self-Esteem  
Ask the class for simple definitions of self-esteem. Write down their responses on the board to 
come up with a collective definition.  The definition of self-esteem, according to Merriam-
Webster, is confidence and satisfaction with oneself. Closely related to self-esteem is our self-
concept which is the mental image we have of ourselves. Although different sources influence 
how we define ourselves, everyone is a unique individual who has rights and is deserving of 
respect. It is also the right of every individual to define who he or she is and change the 
definition as he or she sees fit as they grow and develop throughout life. How we think and feel 
about ourselves also changes throughout life.  
 
What Increases Self-Esteem? What Decreases Self-Esteem?  
Divide the class into two groups. Give each group a piece of flipchart paper or a section of the 
board on which to write and markers. One group will brainstorm actions and feelings that can 
increase self-esteem. The second group will brainstorm behaviors and experiences that can 
decrease self-esteem. At the end of the brainstorm, a reporter from each group will share their 
group’s list with the class. Each group will be given a chance to add to the other group’s list after 
hearing it. These lists may be posted in the front of the classroom.  
• Examples of things that increase self-esteem include: family, confidence, achieving goals, 
compliments, independence, power, love, sense of safety, honesty, talent, etc. These generally 
have ripple effects that increase our overall health and happiness. 
• Examples of things that decrease self-esteem include: name-calling, sadness, bad grades, 
rejection, violence, dropping out of school, isolation, pessimism, criminal activity, etc. These 
generally reflect some form of physical or emotional abuse, or an unfortunate life circumstance. 
• Perceptions of what increases or decreases self-esteem and to what degree vary greatly between 
individuals (source: PCAR) 
Conclude this activity by reminding students that self-esteem is always malleable, flexing or 
changing regardless of what has caused it to be high or low. Emphasize that teens with positive 
self-esteem and self-concept are less likely to engage in risk behaviors or to be victimized. 
Building self-esteem also helps to instill confidence and the ability to be assertive. 
  
Self Mirror (handout) 
Using the handout, have students describe what they see when they look in the mirror.  They are 
to list at least five things inside the “Self Mirror”.  When they have finished, have students 
exchange papers with someone in the class.  Their partner has to describe what they see when 
they look at them.  They are to list at least five things inside the “Social Mirror”.   
Show the Video “Dove Real Beauty Sketches” 
https://www.youtube.com/watch?v=Qxk0Xs69ioA 
 
Class Discussion 
 After viewing the video, ask the students to compare their personal mirror vs. their social mirror.  
How many were more critical on themselves?  How many focused more on the negative than 
positive?  WE ARE MORE BEAUTIFUL than we say!!  Challenge yourselves and when you 
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speak a negative about yourself, automatically respond with two positives.  We have got to start 
being kinder to ourselves! 
 
Video  
Meet Yourself: A User's Guide to Building Self-Esteem: Niko Everett at 
TEDxYouth@BommerCanyon https://www.youtube.com/watch?v=uOrzmFUJtrs 
 
Compliment Cup 
Students write two or more compliments about each student in the class on separate sheets of 
construction paper. The construction paper should be cut to approximately 3 inches by 5 inches 
(slightly smaller than a standard note card).   Two compliments should be written on each card.  
One compliment must be a non-physical compliment.   
 
Card Example  
Front: Student Name 
Back:  You demonstrate great listening skills.   
       I like the way you are always happy  
            I like how you always speak to people.  
Students may not use one word compliments such as – Nice, Funny, etc.   
  
Give each student a piece of yarn.  At the end of the lesson, students will hole-punch their 
compliments and tie them together.  Students will enjoy receiving their compliments and may 
choose to put them in a special place.  Remind students that the compliments should be daily 
reminders of how they are valued and respected by their classmates. 
TIP: The teacher may pre-cut the paper and hole-punch the note cards.  The students will not 
have time to do all of this.  The teacher can write the names of the students on the board. 
 
Allow 20 minutes at the end of class for students to pass out the compliments, put together the 
compliment book or, hole-punch.  
 
Assessment  
Review the lesson essential questions and check for understanding. 

• What influences a person’s attitudes and behaviors regarding relationships and sexuality? 
• How do these influences affect attitudes and behavior regarding relationships, sexuality, 

and health? 
• What strategies can help a person maintain a positive self-concept? 

 
Homework                                                                                                                               
Stereotype handout, attitude and behaviors worksheet and increase or decrease self-esteem 
activity.  
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What do I see 

when I look in the 
mirror? 

 What others see in 
me? 

Promoting Health and Emotional Well Being in your classroom, Randy M. Page and Tana S, page 67) 
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Gender Stereotypes: What Do You Think? Work in small groups (separated by gender) and list 
stereotypes and truths. Then answer the questions at the bottom.  (Use the back of this worksheet if 
you need more room to write.)  Appoint a reporter to share your groups’ answers with the class. 

Adapted from: Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012  

A.  Circle three (3) truths on the list about your gender that your team thinks are the most important. 
(Truths you want the opposite gender to always remember.) 

B. How are stereotypes/opinions formed? 

C. How does the media influence these attitudes and behaviors?  

D. How can gender stereotypes affect a person’s self-concept or self-esteem? 

Female Stereotype Truth 
Ex: Blondes are dumb People with blonde hair can be smart or dumb or 

have dyed hair. 
Ex: Housework is for women Housework is shared among everyone who lives in 

the house. 
1 
 

 

2 
 

 

3 
 

 

4 
 

 

5                                                              
 

6  
 

Male Stereotype Truth 
Ex: Real men don’t cry A man can express emotions because he is human. 
1  

 
2  

 
3  

 
4  

 
5  

 
6 
 

 

Attitudes and Behavior Worksheet 

 

Names of the people in your group: 
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High School 
Communicating in Relationships 

 
 
Essential Questions   

• What are different ways a person communicates? 
• What is the most effective communication style for clear messages? 
• How does a person communicate consent? 
• What is the most effective way a person can communicate with others about sexual 

health and responsibilities? 
 
Performance Indicators                                                                                                   

• G-HS.4.1     Demonstrate effective verbal and nonverbal communication skills in peer 
and dating relationships. 

• G-HS.4.3     Evaluate ways to communicate with parents, family members, peers, and 
other trustworthy adults (for example, health care providers, law enforcement officers) 
about sexual health and responsibilities. 
 

 
Ground Rules 
Set your own for the discussion as a class, or use the following (Adapted from Advocates for 
Youth: Ground Rules):  

1. Each participant has the right to pass.  
2. Participants agree to hear and respect all questions.  
3. Participants agree to respect differences by not making judgments about other people.  
4. Participants agree to listen with respect and without interruption.  
5. Participants agree to use "I" statements.  
6. Participants will observe the 5-second rule and think for 5 seconds about its 

appropriateness before asking a question or making a comment.  
7. Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
8. Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer 
On the board write: “passive,” “aggressive,” “passive aggressive,” and “assertive” 
Ask students to collaborate with the person next to them and write a definition or an example of 
what these various communication styles are like.  
(Answers to the bell ringer will be discussed later in the lesson.)  
 
Activity 
Communicating is the way you express your thoughts and listen to what other people have to 
say. Expressing yourself and listening are important in any relationships. We communicate 
verbally with words and we also communicate nonverbally with our body language.  Nonverbal 
and verbal communication should match (reflect the same message.) If a person is giggling and 
says “stop,” the other person may interpret the message as teasing. But if a person says “stop” 
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firmly and looks the person straight in the eyes, the message is conveyed more clearly. If you are 
unsure of a message or get mixed signals, it is best to stop and clarify.  
 
Non-verbal Communication: “Charades” 
Ask for a volunteer to come to the front of the room and act out a word or phrase that you 
whisper to them or have written down.  The rest of the class will try to guess what is being 
communicated. The person who guesses correctly will become the next “actor.”  
Suggestions: happy, sad, angry, shy, stop; go; confused; frustrated; strong; etc. 
Conclude the activity by emphasizing how we often speak without words and how 
misunderstandings occur when our body language does not match our verbal language. 
 
There are three parts to communication: the sender (the person talking), the message (what is 
being said), and the receiver (the person listening). If any part is unclear, the communication will 
break down. Clear communication means staying focused on the topic, choosing words carefully, 
making eye contact, checking for understanding, being mindful of body language, volume, and 
tone. Active listening is facing the person who is talking, making eye contact, restating, 
clarifying, summarizing, or confirming what the other person says.  
  
Define the communication styles from the bell ringer. Ask students to give examples of each 
style as it is explained. 
• Passive communication is when a person tries to avoid conflict and holds back on expressing 

his/her opinion or feelings. By not explaining how you feel the situation may get worse. 
Synonyms: unresponsive, submissive. 
Ex: Someone pressures you and you don’t say anything.  

• Aggressive communication is when someone expresses their feelings in a way that may 
violate or hurt another person. Synonyms: forceful, uncompromising. 
Ex: “You are such a jerk! You know you can’t talk to other people when you’re with me!” 

• Passive-Aggressive communication means that a person may seem passive on the surface but 
they will act out their anger or disapproval in an indirect way. Synonyms: manipulative, sly. 
Ex: “I’m fine, really.” And later says, “They are so thoughtless. They don’t care how I feel.” 

• Assertive communication is when someone clearly expresses themselves in a way that 
conveys how they feel without violating the rights of others. Assertive communication uses 
“I” messages and has the most potential for a positive outcome.  Synonyms: confident, firm, 
clear.  Ex: “I feel pressured when you want me to do things I am not ready to do.” 
 

Communication Scenarios 
Divide the class into two teams. The teams will compete to see who can identify the 
communication style used in a scenario that the teacher reads from Communication Scenarios 
(see attachment).  Each team should designate one person to raise their hand and answer. If they 
get it wrong, the other team will get a chance to respond. Whichever team has the most points 
will get a prize determined by the teacher. (Ex: Homework pass; or line up first for dismissal 
from class, etc.) 
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How do you communicate when you are upset? 
Explain that it is important for us to practice our communication skills and to know which 
communication styles and skills we use.  But when we get upset it is difficult to remember 
effective communication skills. Divide the students into small groups of 2 or 3 per group.   
 
Directions: Think of a recent conflict or situation that you have had and tell the people in your 
group how you reacted. Remind students to use appropriate language and not to use real names 
or incriminate another person in this activity. (Note: this activity could be a written assignment.)                
 
Explore the following questions: 

• What type of communication did you use? 
• What was the immediate response of the other person? 
• Was the situation resolved in a positive way? If not, why? 
• If you could have done something differently, what would you have done? 

 
Remind students that in any relationship, silence is sometimes interpreted as permission or 
consent. Communication of personal limits, boundaries, and/or consent must be communicated. 
Using assertive communication and “I” messages expresses how you feel while remaining calm 
and in control. Telling the person what you want or don’t want can avoid misunderstandings and 
assumptions. Use refusal or negotiation skills when feeling pressured. If something doesn’t feel 
right, trust your feelings and be assertive with your communication. 
 
What is Consent? 
Have students brainstorm the difference between consent and coercion. Write responses on the 
board.  After the students have shared their ideas, then give the definitions. 
 
According to the Merriam-Webster dictionary, the definition of:  

• Consent is to give acceptance or approval; approval of what is done or proposed by 
another. Examples of consent include: asking questions; having open and honest 
conversations, identifying and expressing your own personal boundaries, respecting the 
other person’s boundaries. Consent for sexual behaviors is only given through verbal 
communication. 

• Coercion is to restrain or dominate by force; to pressure an act or choice; to achieve by 
force or threat. Examples of coercion include: assuming intimacy; relying on body 
language to project or force your wants onto the other person; pressure; threats, 
intimidation. (Source: PCAR) 

 
Communication Role Play: Consent or Coercion?                                                                                                     
Distribute the “Communication Role Play Handout” and explain this is the background 
information about the two characters in the role play. After everyone has had a chance to read the 
play, ask for 2 volunteers to play the roles of Josh and Tyra and create an unrehearsed 
skit/improvisation to act out the scene. Distribute copies of the Role Play Observer’s Checklist. 
Have the students who are observing pay attention to which communication skills are used. As 
they listen and watch the role play, they should place a check mark in the box each time the 
behaviors are demonstrated by each actor.  Observers should be ready to share their findings with 
the class. 
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The role play scenario: Josh and Tyra are at the movies. Josh wants to talk to Tyra about how she 
is feeling about the next step in their relationship. Tyra feels defensive because she is worried 
that Josh may try to pressure her into doing something physical.                                     

• What does Tyra say?  
• How does Josh respond?  
• What communication styles were used in the role play?  
• Was there consent or coercion? 

After the actors are finished, have them ask their peers to point out the communication styles and 
skills they used well and which communications skills do they need to improve. Allow them to 
try the role play again to make changes in their communication. 
Summarize the activity by asking the students if this role play was similar to a real situation. If 
not, what suggestions would they have to make it more “realistic.” 
 
Ask the students, “Who can you turn to if a situation gets abusive?”  
We all know that communication with parents, family members, peers, and other trusted adults 
about sexual situations is awkward.  But think for a moment about how you would report abuse. 
Who can you turn to and how would you communicate about the situation? Disclosing abuse is 
difficult but it is very important to put a stop to the cycle of abuse. Having a support system in 
place can help you through difficult situations.    
 
Ask the students to identify (in their minds) people they could communicate with for help and 
support about any type of abuse. Have them think of someone in their home or family; in their 
school; and in their community.         
 
Assessment  
Review the lesson essential questions and check for understanding.   

• What are different ways a person communicates? 
• What is the most effective communication style for clear messages? 
• How does a person communicate consent? 

Communication Scenarios, communicating when upset activity, Role playing consent/coercion. 
Exit slip.  
Have students write answers to the following: 

• How would you communicate about an abusive situation? Where would you start? To 
whom would you turn? Explain how you would communicate a plan of action.  

• What are effective ways a person can communicate with parents, family members, peers, 
and other trusted adults about sexual health and responsibilities? 
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Communication Scenarios 
Divide the class into two teams. Read the following scenarios and ask the teams to identify 
the communication style. 
 
1. Michael is upset with Stephanie because he listens when she talks, but she doesn’t listen when 
he has something to say. Michael says, “I feel hurt when you don’t listen to me. It makes me feel 
like what I have to say is not important to you.”       
         (Assertive) 
 
2.  Carrie and Tyler are having an argument. Carrie has been going on about how angry she is 
and has called Tyler a couple of hurtful names.  Whenever Tyler tries to say something, she tells 
him to shut up and wait until she is done talking.              
                (Aggressive) 
 
3.  Natalya and her boyfriend Derek are having a disagreement.  Natalya is upset, but keeps 
telling Derek that nothing is wrong when he asks.  Later, she won’t return his calls or answer his 
text messages.  She knows that it aggravates him when she ignores him.                             
         (Passive-Aggressive) 
 
4. Greg has recently started dating someone new.  His new dating partner jokingly calls him “her 
little elf” because his ears stick out slightly.  It bothers Greg when she says it, but he doesn’t say 
anything. He has always been self-conscientious about his ears but he doesn’t want to start an 
argument with his new girlfriend when she’s trying to be funny. 
                                    (Passive) 
 
5.  Miguel always hangs out with his guy friends on Friday night.  This Friday, his girlfriend, 
Megan, is having dinner with her family and has invited Miguel to come.  Miguel tells her that 
he doesn’t want to cancel on his friends.  Megan tells him that it is important to her and 
respectfully asks him to reconsider.  Miguel changes his plans with his friends to Saturday night 
so that he can go to dinner with Megan and still see his friends.                                             
         (Assertive) 
 
6.  Mike tells Haley that he isn’t angry when she arrived late to meet him.  Later, to get back at 
her, he says she is always late and always keeps him waiting on purpose.                                            
         (Passive-Aggressive) 
  
7. Tiffany and Lori have been best friends since elementary school.  They have shared many 
secrets with each other over the years.  Tiffany has been hanging out with some new friends who 
started talking about Lori. Tiffany tells them one of Lori’s secrets and Lori finds out about it.  
When she confronts Tiffany, Lori tells her that she hates her and she will never trust her again.           
         (Aggressive) 
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Communication Role Play Handout 
 

Directions - Ask for 2 volunteers to play the roles of Josh and Tyra. The volunteers will create 
an unrehearsed skit (improvisation) to act out the scene using various types of communication. 
 
Student A - Josh 
You and Tyra have been going out for six months. You spend a lot of time together at school and 
you really like each other. This weekend, you and Tyra are going to the movies with some 
friends. Your guy friends have been giving you a hard time because they know that you and Tyra 
haven’t hooked up yet.  You want to, but you’re not sure if Tyra is ready for that yet. She told 
you once before that she wasn’t ready for anything physical, but that was quite a while back.  
This weekend, you decide to try and talk to Tyra about what’s going on and how she feels about 
it now. 
 
Student B - Tyra 
You and Josh have known each other for a long time, but you’ve only been going out for six 
months. You really like Josh, and you know he likes you, too.  But you are not ready for 
anything physical yet. You’ve told Josh this at least once before. You also know that Josh’s 
friends have been giving him a hard time because you two haven’t hooked up yet.  Even though 
some of your friends don’t think hooking up is a big deal, you do.  This weekend, you are going 
to the movies with Josh and some friends.  Even though you feel safe and comfortable with Josh, 
you are worried that he may try something after the movies because he is getting so much 
pressure from his friends. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from: Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012  
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Role Play Observer’s Checklist  Name:_________________________ 
 
Directions - Listen and watch the role play. Place a check mark in the box each time the 
behaviors are demonstrated by each actor.  Be ready to share your findings with the class. 
 
 

Communication Skills Actor A Actor B 

Assertive communication       

“I” statements    

Voice tone clear & firm    

Body language matches 
verbal 

  

Active listening    

Eye contact   

Aggressive communication   

Passive communication   

Passive-Aggressive 
communication 

  

Comments:                               
What this actor did well 

  

Comments: 
What this actor needs to 
improve 

  

 
 
Adapted from: Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012  
  

141 
 



 

 

Preventing Sexual Abuse: High School 
 
Name_____________________ Period _______Circle one: Pretest   Posttest 
  
Directions:  Circle T for True or F for False. 
 
T    F   1. Mutual communication always prevents sexual violence. 
 
T    F   2. Sexual violence is never the victim’s fault. 
  
T    F   3. Everyone’s sexual limits are the same, so discussing them is unnecessary.      
 . 
 T    F   4. A person is more likely to be abused by a boyfriend/girlfriend than a stranger. 
 
T    F   5. One person must have more power and control than the other for a relationship to stay     
together. 
 
T    F   6. If a person stays in an unhealthy relationship, it’s because he/she wants to be treated 
that way. 
 
T    F   7. Communicating about boundaries and sexual activity can sometimes feel 
uncomfortable but it helps to prevent violation. 
  
T    F   8. Power and control in relationships can and should be shared between people. 
  
T    F   9. Some people ask to be assaulted by the way they dress or act. 
 
T    F  10. Unhealthy and abusive relationships are very common among teenagers. 
 
T    F  11. A boundary is limited to the idea of physical space only. 
 
T    F  12. The age of consent in South Carolina is 16. 
 
T    F  13. Both male and females can be victims of sexual assault. 
 
T    F  14. Sexual consent is a voluntary and mutual agreement for sexual activity. 
 
T    F  15. There is no way a person can reduce his/her risk of becoming a victim of sexual 
violence. 
 
T    F  16. I can name at least on place to go for help about sexual violence. 
 
Adapted from: Pittsburgh Action Against Rape: Anderson, J. Brown, G. Evans, J. Sankovich, E. Sims, J. Sexual Harassment Prevention in the 
Schools: A Facilitator’s Manual and Curriculum for Grades 1 through 12. Pennsylvania Coalition Against Rape (PCAR), 2009. 
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Preventing Sexual Abuse 
 
Name______ANSWER KEY___ Period _______Circle one: Pretest   Posttest 
  
Directions:  Circle T for True or F for False. 
 
T    F   1. Mutual communication always prevents sexual violence. 
 
T    F   2. Sexual violence is never the victim’s fault. 
  
T    F   3. Everyone’s sexual limits are the same, so discussing them is unnecessary. 
  
T    F   4. A person is more likely to be abused by a boyfriend/girlfriend than a stranger. 
 
T    F   5. One person must have more power and control than the other for relationship to stay together. 
 
T    F   6. If a person stays in an unhealthy relationship, it’s because he/she wants to be treated that way. 
 
T    F   7. Communicating about boundaries and sexual activity can sometimes feel uncomfortable but it helps to 
prevent violation. 
  
T    F   8. Power and control in relationships can and should be shared between people. 
  
T    F   9. Some people ask to be assaulted by the way they dress or act. 
 
T    F  10. Unhealthy and abusive relationships are very common among teenagers. 
 
T    F  11. A boundary is limited to the idea of physical space only. 
 
T    F  12. The age of consent in South Carolina is 16.  
 
T    F  13. Both male and females can be victims of sexual assault. 
 
T    F  14. Sexual consent is a voluntary and mutual agreement for sexual  activity. 
 
T    F  15. There is no way a person can reduce his/her risk of becoming a victim of sexual violence. 
 
T    F  16. I can name at least on place to go for help about sexual violence. 
 
# 16 should not be scored because it is an opinion statement.  It may signal the teacher that the student may need 
extra guidance. 

Adapted from: Pittsburgh Action Against Rape: Anderson, J. Brown, G. Evans, J. Sankovich, E. Sims, J. Sexual Harassment Prevention in the 
Schools: A Facilitator’s Manual and Curriculum for Grades 1 through 12. Pennsylvania Coalition Against Rape (PCAR), 2009. 
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3-2-1 

Exit Slip 

 

 

NAME:           

DATE:           

 

3  things I know about… 

 

2  questions I still have… 

 

1  thing I will do .... 
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High School 
 Healthy Boundaries and Refusal Skills 

 
 
Essential Question: Injury Prevention and Safety 

• What are effective ways to negotiate and collaborate with others to avoid potentially 
harmful situations?  

 
Performance Indicator 

• I-HS.4.1   Demonstrate refusal, negotiation, and collaboration skills to enhance his or 
her health and to avoid potentially harmful situations (for example: ATOD use, sexual 
harassment, gang activity).      

 
Essential Questions: Growth and Development 

• Why are effective communication skills important in relationships? 
• How do refusal and negotiation skills help reduce health risk behaviors? 

 
Performance Indicators 

• G-HS.4.1   Demonstrate effective verbal and nonverbal communication skills in peer 
and dating relationships. 

• G-HS.4.3   Evaluate ways to communicate with parents, family members, peers, and 
other trustworthy adults (for example: health care providers or law enforcement 
officers) about sexual health and responsibilities. 
 

 
Ground Rules 
Set your own for the discussion as a class, or use the following (Adapted from Advocates for 
Youth: Ground Rules):  

1. Each participant has the right to pass.  
2. Participants agree to hear and respect all questions.  
3. Participants agree to respect differences by not making judgments about other people.  
4. Participants agree to listen with respect and without interruption.  
5. Participants agree to use "I" statements.  
6. Participants will observe the 5-second rule and think for 5 seconds about its 

appropriateness before asking a question or making a comment.  
7. Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
8. Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer  
What is your definition of a healthy relationship? 
 Definition:  Healthy relationships are based on mutual respect and equality.  The simplest 
 way to explain this is that in a healthy relationship both partners treat each other the way 
 that they would expect to be treated. 
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Activity  
What is a boundary?   
Pose the question to the class.  As students answer, the teacher writes key word on the board.   
 
Explain - A boundary is something that sets a border or limit.  There are many types of 
boundaries.  They can be used to define physical or emotional space, distance or closeness 
between you and another person. Then ask:   

• What are some types of boundaries? (i.e. walls, fences, national borders, rivers, canyons, 
lines on an athletic field, etc.) 

• What happens when these types of boundaries are broken? 
o You may get arrested for trespassing. 
o You may get a sports penalty. 
o You may have to abide by different rules or laws if you cross into a different 

country. 
Explain - People have boundaries to protect the things that are most important to them and to 
protect themselves.  Our boundaries help define our “comfort zone”.  You can make your own 
imaginary boundaries to help you think about what things are important to you in a relationship.  
Then you can decide who you allow to come close to you. 

• You decide how you want to be treated (physically, emotionally, verbally and sexually). 
• You decide who and how you let others into your space. 
• You decide when and how often you see someone. 
• Allowing a person to come close, allowing that person inside your boundaries, means you 

trust that person to respect the things that are important to you. 
• You may set different boundaries for different people 
• Your boundaries may change over time. 

 
 Activity  
This activity will help students start thinking about their personal boundaries. 

• Ask for three volunteers:  Persons A, B and C.  Have person A stand on one side of the 
room while B and C stand on the opposite side.  Provide students a length of yarn.  
Explain that B and C will walk (one at a time) towards A.  The person who is walking 
toward person A will hold the other end of the yarn. 

• Ask A to pay attention to the level of comfort as B and C approach.  When B or C come 
so close that it begins to feel uncomfortable, A will say “stop”.  B and C will respect the 
boundary A has set and stop approaching. 

• Repeat the demonstration with other volunteers.  If students are letting others come very 
close to them because they are friends or a close-knit group, put yourself in the activity 
and ask them how close they would let you come to them. 

• Ask if the distance would change if you were a total stranger, male/female, etc.? 
 

Explain - We all have different comfort levels regarding physical closeness.  We regulate 
 the amount of space we want to maintain between us and others by setting boundaries.  
 The degree to which we know or like people affects how close we will let them come 
 physically and emotionally.  When you feel uncomfortable in a situation, it’s important 
 that you pay attention to how you are feeling and say “stop”.  You need to let people 
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 know in an assertive way that their behavior makes you uncomfortable.  Being able to 
 assert yourself, including saying “no” to friends or acquaintances helps people understand 
 your boundaries so they can respect them. 
 
Assessment 

• How close do you let others come to you? 
• How is this different for friends and strangers? 
• How is this different if the person approaching is of the same or opposite gender? 
• Which situations can make it difficult to ask for what you want or say “no” to what you 

don’t want? 
• What are some advantages of speaking up?  Sample responses:  increase the sense of self-

control over your own life; gain the respect of others; feel safer 
 

Explain   
 When you speak up, you teach the person who is making you feel uncomfortable to 
 respect your boundaries.  It is important to keep your personal boundaries in mind so that 
 you will always know when someone crosses them.  If someone does, then it is important 
 to voice your discomfort to keep yourself safe. 
 

Keep in mind that we have a responsibility to respect other’s boundaries.  When someone 
tells you that a certain behavior makes them uncomfortable, you have the responsibility 
to respect their feelings.  If you choose not to, then you should expect to be held 
accountable for violating their boundaries. 

 
Activity 
Materials needed: white paper, markers, crayons or colored pencils 
Instructions: 

• Create a drawing of what your personal boundaries would look like if you could actually 
see them. 

• Think about what your boundaries are made of (e.g. paper, brick, concrete, fences, force 
fields, bubbles, words, signs, magic, etc.).  How can you best represent your boundaries 
with colors, lines, symbols, and shapes? Your boundaries can be anything and can take 
any shape or form you would like. 

• While you are drawing your boundaries, think about whom you let into your boundaries 
and who you keep out.  You can write names, things, qualities that are important to you 
inside your boundaries. 

• On the outside of your boundaries, write the things you want to keep out of your comfort 
zone, or the things you are protecting yourself from by having boundaries. You determine 
who comes close to you based on what you are comfortable with. 

• Ask for volunteers to share with the class. 
 
Questions (See attached handout) 

**Teacher NOTE:  If a student discloses that they have disrespected someone’s boundary 
before, consider the nature of the incident.  If the incident involved physical or sexual 
violence, you are a mandated reporter and MUST report the incident to the proper 
authorities.  If the incident did not involve physical or sexual violence, refrain from 
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making judgment statements.  Let the student know that we all make mistakes, and that 
we must accept responsibility for our actions when we do.  Explain that we may not be 
able to take back what happened, but we can make changes in our behavior moving 
forward. 

 
Give each student a copy of the handouts Refusal Skills:  Saying No and How Would You Say 
NO.  Discuss the various types of refusal skills and examples.Read the situation from How 
Would You Say NO aloud to the class.  Group students in pairs and give the following directions. 
 
Directions for Students:  Your job in this activity is to write a refusal statement for the scenario 
using each one of the refusal skill techniques discussed. Once all students are finished, review 
each refusal skill method and ask students to share their responses. Give each one feedback. Tell 
them they will need to understand how to use a variety of these refusal skill methods due to 
different situations they may find themselves in. 
 
Arrange the class into two lines (single file, facing the other line.  Ex:  xxxx   oooo.) Distribute 
copies of Pressure Lines and Assertive Refusals for Dating and Sexual Pressure. 
Designate which line (x’s or o’s) will read the pressure line.  The other line will respond  to the 
pressure line.  After “facing off” the participant should move to the end of their own line. 
Encourage students to use appropriate body language, tone of voice, and eye contact as part of 
their refusal strategy. Once each line goes through, point out things that they did well.  Remind 
them of things to think about as practice continues, such as voice tone,or  body language. 
After everyone in the line has read a pressure line, switch the roles for each line.  The students 
who read the pressure line will now be the students who respond to the pressure lines. This time 
as each student responds to the pressure line, ask the class to describe which technique for saying 
“no” was demonstrated.  The pressure lines may be used more than once so that everyone has an 
opportunity to practice. Conclude the activity with a class discussion regarding the effectiveness 
of practicing refusal skills and check for understanding. 
 
Everyone should know their own boundaries and limits.  If you understand your own boundaries, 
you can tell others when they are doing something that makes you uncomfortable and protect the 
things that are important to you.  When someone violates our boundaries, it doesn’t feel good.  
But that doesn’t give us a right to use physical, verbal or emotional violence against them.  If 
someone violates your boundaries, you should communicate to them in a clear, calm way what 
your boundaries are and how it makes you feel when someone crosses them.  If the person still 
chooses to disrespect your boundaries, you should talk to a trusted adult. 
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NAME:________________________________ DATE:________________ 
 

Drawing your Boundaries 
Follow-up Questions 

 
 

1.  How do you feel inside your boundaries (safe, pressured, unsafe, protected, 
alone)? 

 
 
 
 
 
 

2. What would you like to change about your boundaries? 
 
 
 
 
 

3. How does it feel when someone ignores your boundaries or disrespects your 
boundaries on purpose? 

 
 
 
 
 

4. If someone who did not fit in your boundaries or someone that you wanted 
to keep out tries to come inside your boundaries what would you say to 
them? 

 
 
 
 
 
 

5. How do you know when you are infringing on someone else’s boundary? 
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Sample “Drawing Boundaries” 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 

 

Adapted from: Florida Coalition Against Domestic Violence. Teen Dating Violence Curriculum, 2012  

My hobbies 

Respect 

Equality for All 

Kindness Control of my 
body 

My privacy 
Respectful 
Communication 

Honesty 

My right to 
make choices 
for myself  

People who lift 
me up and 
support my 
goals 

Negativity 

People who 
bring me down 

People who yell 
at me or talk 
down to me 

People who 
don’t 
respect my 
boundaries 

People who 
tie me 
down 

Mean People People who make me 
feel unsafe 

My boundary = 
Brick wall and 
barbed wire 

Disrespect 

People who 
don’t believe 
me inequality People who put 

down my 
friends or family 

Disrespect 

Inequality 

ME 
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Refusal Skills: Saying “NO” 
 
Give a reason 

 
“No, my parents/guardians will find 
out.” 
 

 
Give a consequence 
 

 
“Having sex can result in a pregnancy 
or an STD.” 
 

 
Change the subject 

 
“I need to talk to you about what 
happened at school the other day.” 
 

 
Give an alternative 

 
“No thanks, but let’s take a walk 
instead.” 
 

 
Using strength in numbers 
 

 
“My best friend and I have made a 
pledge to wait!” 
 

 
Self-statement 

 
“I respect my morals and beliefs.” 
 

 
 
Reverse the pressure 

 
“Why are you pressuring me to do 
something I don’t want to do?” 
 

 
Delay 
 

 
“No, not tonight or anytime soon.” 
 

Friedman, D. Stine, C. Whalen, S. Lifetime Health. Holt, Rinehart, and Winston, 2007. 
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How Would You Say “NO”? 
Situation - You and a group of friends get together after school to hang out at a friend’s house. 
There are no adults at the house. Some of the friends start kissing and making out. A person you 
have been attracted to approaches you and says, “Let’s make out?”  
 
Directions: Write down possible refusals for this situation using the various 
refusal techniques. 
 

 

  

 
Give a reason 
 

 

 
Give a consequence 
 

 

 
Change the subject 
 

 

 
Give an alternative 
 

 

 
Using strength in numbers 
 

 

 
Self-statement 
 

 

 
Delay 
 

 

Friedman, D. Stine, C. Whalen, S. Lifetime Health. Holt, Rinehart, and Winston, 2007, 
 

152 
 



 

 

PRESSURE LINES AND ASSERTIVE REFUSALS 

Dating and Sexual Pressures                                                                                     

1. Pressure Line:  “We’ve been dating for a while now, and it’s time to 
show our love in a real way. Let’s have sex.”  
Response:  “No thanks. I don’t want to.” 

2. Pressure Line:  “I’ll bet you’ve never tried it before.” 
Response:  “That’s true, and I’ve never jumped off a cliff before 
either.” 

3. Pressure Line:  “You’re just afraid to try it.” 
Response:  “You’re right. STDs scare me and I am too young to be a 
parent!” 

4. Pressure Line:  “You’re afraid your parents will find out. Come on, 
they’ll never know.” 
Response:  “It’s true that they don’t expect me to be having sex. And I 
know they won’t find out because there won’t be anything to find out.” 

5. Pressure Line: “If you loved me, you’d have sex with me.” 
Response: “If you really loved me, you’d respect my decision.” 

6. Pressure Line: “Just one time! I’ll be careful.” 
Response:  “You may be right. But there’s no guarantee that it’s 100% 
safe!” 

7. Pressure Line:  “Having sex is a normal part of being a teenager. 
Everybody’s doing it!” 
Response:  “I guess you don’t know everybody because I know a lot of 
people who have decided to wait.” 

8. Pressure Line:  “Having sex is a grown-up thing to do. Don’t you want 
to be more grown-up?” 
Response:  “Being grown-up means being independent. The 
consequences of having sex right now may mean being dependent – 
needing help and assistance from parents or family to raise a child. 
What’s grown-up about relying on your parents?” 
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9. Pressure Line: “Are you sure you don’t want to – just this once?” 
Response: “No thanks. I don’t like when you pressure me to do 
something I’m not ready to do.” 

10.  Pressure Line:  “What are you afraid of?”  
Response:  “A pregnancy or any one of the hundreds of STDs especially 
the ones that have no cure!” 

11.  Pressure Line:  “Well, just this once. A pregnancy can’t happen the 
first time.” 
Response:  “Didn’t you pay attention in Health class? The reproductive 
system starts working during puberty.” 

12.  Pressure Line:  “If you don’t try it, you’ll never know what feels like.” 
Response:  “You’re right, but I don’t plan to shoot myself just to find 
out what that feels like either.” 

13.  Pressure Line:  “No one has to know.” 
Response:  I’ll know. And that’s one person too many. 

14.  Pressure Line:  “I know some people who have sex all the time, and 
they’ve never had a problem with STDs or pregnancy.” 
Response:  “Some people are lucky. I don’t want to take a chance.” 

15.  Pressure Line:  “You know – everybody’s doing it. You’re going to be 
different if you are the only person in our class that hasn’t.” 
Response:  “Not everybody is doing it.  I’m somebody and I don’t feel 
any different now than I ever did.” 

16.  Pressure Line:  “Look, I know someone who had sex and nothing bad 
happened to them.” 
Response: “I guess that depends on what you call bad. They may not 
have gotten an STD or a pregnancy, but what about the stress of 
someone finding out or the emotional pain of a break-up? I can do 
without that!” 

 

  
Friedman, D. Stine, C. Whalen, S. Lifetime Health. Holt, Rinehart, and Winston, 2007 
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High School 
Healthy Relationships 

 
 
 
Essential Question: Mental, Emotional, and Social Health  

• What are qualities of a healthy friendship or dating relationship? 
 
Sample Performance Indicators 

• M-HS.1.2   Discuss the characteristics of healthy relationships. 
• P-HS-2.1    The student will analyze the influence of family, peers, culture, media, 

technology, and other factors on health behaviors. 
• G-HS.2.1    Analyze the effects of family, peers, the media, and other factors on 

attitudes and behavior regarding relationship and sexuality. 
• G-HS.4.1     Demonstrate effective verbal and nonverbal communication skills in peer 

and dating relationships. 
• G-HS.4.3     Evaluate ways to communicate with parents, family members, peers, and 

other trustworthy adults(for example, health care providers, law enforcement officers) 
about sexual health and responsibilities 
 

 
Ground Rules 
Set your own for the discussion as a class, or use the following (Adapted from Advocates for 
Youth: Ground Rules):  

1. Each participant has the right to pass.  
2. Participants agree to hear and respect all questions.  
3. Participants agree to respect differences by not making judgments about other people.  
4. Participants agree to listen with respect and without interruption.  
5. Participants agree to use "I" statements.  
6. Participants will observe the 5-second rule and think for 5 seconds about its 

appropriateness before asking a question or making a comment.  
7. Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
8. Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer   
List five (5) positive characteristics to look for in a dating partner 
(attached handout available) 
 
Activity   
Divide students into 5 groups.  Based on your access to technology, have students create a 
keynote presentation for their assigned topics.  They have to thoroughly define and give 
examples, including pictures.  If you do not have access to iPads or computers, have students use 
magazines to cut out pictures and create a poster. 
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When the groups have finished, they will assign one student to be their spokesperson.  You will 
now do a gallery walk.  The student presenting for the group will stay seated while the other 
students rotate (staying with their “home” group members).  The teacher will give the students 
the command of when to rotate.  Students will use their handout to take notes at each rotation. 
 
Teachers should reference pages 456-459 in Holt, Rinehart and Winston  Lifetime Health 
textbook (or you may use your district approved materials) for ideas and keeping students on 
task. Lead students in a brainstorming activity in which they discuss  

• What it means to have a responsible relationship? 
• Why it is important to have a healthy relationship? 
• How to find the right person? 
• What is appropriate dating behavior?  
• How would a relationship in high school differ from a relationship in college-age or older 

individuals?  
• Ask each student to list three positive relationship qualities (handout) he or she currently 

possesses and three qualities he or she needs to work on to create a responsible and 
healthy relationship.  

• Ask students to list activities that would help them improve the qualities they need to 
work on. 

• Have students discuss with a partner their results and ask for any other suggestions for 
improvement. 

 
Assessment 
Have students work with a partner to create a Concept Map on the benefits of being in a healthy 
relationship. See attached handout. 
 
Have students interview an older married couple.  Ask the following questions: 

• What were some of your dating activities before you got married? 
• What are some of your challenges as a couple? 
• What do you consider some of your strengths as a couple? 
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NAME:____________________________________ DATE:_______________________ 

Healthy Relationships 

Bell Ringer -- 5 Qualities in a dating partner 

1._________________________  2.____________________  3.__________________________ 

4._________________________  5.___________________________ 

 

 

Gallery Walk 
Guided Notes 

Responsible Relationship 
 

 

Healthy Relationship 
 

 

How to find the right person 
 

 

Appropriate dating behavior 
 

 

High School vs. College aged dating 
 

 

Friedman, D. Stine, C. Whalen, S. Lifetime Health. Holt, Rinehart, and Winston, 2007, pages 456-459. 
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List 3 Positive Relationship Qualities 

1.________________________________________________________ 

2.________________________________________________________ 

3.________________________________________________________ 

List 3 Relationship Quality you need to improve on    

_________________________________________________________ 

Steps to take:  

1.       

2.  ________________________________________________________    

Steps to take:  _____________________________________________________________ 

3. ________________________________________________________    

Steps to take:  _____________________________________________________________ 

CONCEPT MAP 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

High 

Self-Esteem 

Friedman, D. Stine, C. Whalen, S. Lifetime Health. Holt, Rinehart, and Winston, 2007, pages 456-459. 
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High School 
Preventing Abusive Relationships 

 
 
Essential Question: Injury Prevention and Safety 

• What are effective ways to negotiate and collaborate with others to avoid potentially 
harmful situations?  

• What are strategies to protect you at school and home? 
• How can you plan to avoid unsafe situations? 

 
Performance Indicator 

• I-HS.4.1 Demonstrate refusal, negotiation, and collaboration skills to enhance his or 
her health and to avoid potentially harmful situations (for example: ATOD use, sexual 
harassment, gang activity).     

• I-HS.6.1 Develop a plan to avoid unsafe situations and gang involvement. 
• I-HS.7.4 Discuss protective measures and warning signs of violence in dating and 

relationship situations.  
 

Essential Questions: Growth and Development  
• What are the South Carolina laws relating to sexual conduct? 
• What are some local resources for sexual abuse victims? 
• What are the best ways to avoid situations that put you at risk for sexual abuse, 

harassment or violence?  
 

Sample Performance Indicators 
• G-HS.1.13   Discuss South Carolina laws relating to the sexual conduct of minors, 

including criminal sexual conduct. 
• G-HS.3.2   Access local resources to help a survivor recover from sexual violence or 

abuse. 
• G-HS.7.1   Evaluate strategies for avoiding situations that increase the risk of sexual 

harassment, violence, and abuse. 
• M-HS.1.1 Discuss situations that may require professional mental, emotional, and 

social health services. 
 

 
Ground Rules 
Set your own for the discussion as a class, or use the following (Adapted from Advocates for 
Youth: Ground Rules):  

1. Each participant has the right to pass.  
2. Participants agree to hear and respect all questions.  
3. Participants agree to respect differences by not making judgments about other people.  
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4. Participants agree to listen with respect and without interruption.  
5. Participants agree to use "I" statements.  
6. Participants will observe the 5-second rule and think for 5 seconds about its 

appropriateness before asking a question or making a comment.  
7. Participants agree to respect their own privacy and the privacy of other participants by 

avoiding the use of names when asking a question or making a comment. 
8. Participants agree that everyone has a right to his/her opinions and feelings.  

 
Bell Ringer 
Ask students to determine whether each statement is true or false and to record their responses on 
a piece of paper.  Statistics are provided by the Centers for Disease Control and Prevention and 
the “Tween and Teen Dating Violence and Abuse Study” conducted by Liz Claiborne Inc. 

• One in 10 adolescents report sexual abuse.  
Answer:  FALSE.  As many as 1 in 3 girls and 1 in 7 boys will be sexually abused 
at some point in their childhood. Dating violence is a prevalent issue that affects a 
large number of teens regardless of socio economics, race, ethnicity or other 
factors. 

• People who are abusive act that way because they have substance abuse problems. 
Answer:  FALSE.  Abusive behavior results from one person’s need to have 
power or control over their partner.  While substance abuse may cause the 
violence to escalate, or get worse, it is not the root cause of the issue.  Addressing 
substance abuse alone will not make the abuse stop. 

• Each year, women experience about 2 million intimate partner related physical assaults 
and rapes.  Men are the victims of about 750,000 intimate partner related physical 
assaults. 

Answer:  FALSE.  Each year, women experience about 4.8 million intimate 
partner related physical assaults and rapes.  Men are the victims of about 2.9 
million intimate partner related physical assaults.  Research shows that women are 
more frequently victimized by their intimate partners than men. 

 
Activity   
Tell students your discussion will explore what violence is in general terms.  Encourage students to think 
not only of physical violence, but also of other forms of violence, like verbal and emotional abuse.  
Record students’ responses to this activity on a piece of chart paper so that you can hang it in the room 
for reference during later discussions. 

Record students’ responses to the following questions: 
• What is violence?   
• What do you think of when you think of the word “violence?” 
• What types of behaviors or attitudes would you consider to be violent? 
• Does violence include only physical harm? 
• If not, what other types of behaviors could be considered violent? 
• How do you think survivors of violence feel after a violent act has occurred? 
• If students struggle here, provide them with a specific example of violence and ask them 

how they think they would feel.  You may ask:  “If you were walking home and someone 
jumped you and beat you up, how would you feel?” 
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Summarize the group’s responses and ask them to create their own working definition of 
violence.  Record their definition on chart paper so that it may be referenced throughout the 
remaining lessons. 
 
Share with students the Dr. Martin Luther King’s definition of violence as a supplement to 
their working definition. 
• Working definition of violence:  “Violence is anything that denies human integrity and 

leads to hopelessness and helplessness.” – Dr. Martin Luther King 
Explain further:  At the individual level, violence exists when one person with power 
attempts to exert their power or control over another person that may not have as much 
power.  Violence may include verbal, physical and emotional abuse.  Violence at the societal 
level is when a group of people with power attempts to exert their power or control over a 
group of people who may not have as much power.  This may lead to the survivor(s) of the 
violence feeling hopeless or helpless.  However, violence is NEVER the survivor’s fault.  
Violence is a choice. 

 
Defining Dating Violence   
Video - Causing Pain: Real Stories of Dating Violence. 
https://www.youtube.com/watch?v=9SOZ4Pji90I   
Prior to implementing this activity, make sure that you have adequate time to view and discuss 
the video.  Due to the nature of the content, students need an opportunity to process the 
information.  The video is 13 minutes long.  It is recommended that the video not be viewed if 
there is not adequate discussion time. 
 
Explain that much of the discussion will center on a specific form of violence, dating violence.  
Tell students that even if they are not dating now, they all have other types of relationships and 
this information will be helpful for them.  Explain that during the next activity, you will explore 
relationship behaviors that are healthy and unhealthy.  Explain during the course of discussion, 
the term “dating partner” may be used.  This refers to a person who has a relationship with 
someone else that goes beyond friendship, whether the couple refers to themselves as “dating” or 
as someone else. 
 
Explain that a relationship is considered abusive when one partner establishes a pattern of trying 
to have power or control over their partner, including intimidation, threats, isolating from friend 
or family, emotional/verbal abuse, cyber stalking, etc.  All relationships are unique.  Not all 
abusive relationships involved the same types of unhealthy behaviors, and the frequency and 
severity of the violence may also be different.  Refer back to the groups working definition of 
violence. 
Show Causing Pain:  Real Stories of Dating Violence.  
https://www.youtube.com/watch?v=9SOZ4Pji90I While students watch the video, ask them to 
record the various forms of violence the youth in the video mention. 
 
When students have finished watching the video, ask the following discussion questions: 

• What types of violence did you see or hear referenced? (i.e. physical, sexual, emotional, 
verbal?) 
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• How did the violence make the survivor(s) feel? 
• Why did the abuser use violence? 

o To have power and control over their partner 
• What do all of these violent behaviors have in common? 

o One person is attempting to have power or control over the other person. 
o The survivor doesn’t feel respected or treated as an equal. 

Relate this discussion back to the Dr. Martin Luther King’s definition of violence and the 
definition of violence that the students created. 

What is Sexual Assault and Consent?                                                                                                         
Begin a discussion by coming up with a definition for sexual assault and sexual consent. Explain 
the three major points of sexual assault:  equally, specific activity, and at the moment, and how 
they must all be present in order for a sexual act to be legal and consensual.                                                                               

SC Laws                                                                                                                                             
Start by telling the students how the law in South Carolina specifies what Criminal Sexual 
Conduct (CSC) is.  Discuss the age of consent in SC is 16. Explain the 3 degrees of the law (and 
the 2 for minors) and what that means in terms of CSC. Explain the consequence of being placed 
on the Sex Offender Registry  

Effects of Rape and Sexual Assault .                                                                                                                              
Ask students if they have heard of Post-Traumatic Stress Disorder.  Explain what someone might 
go through if they have this. Discuss some options if they overheard their friend discussing how 
he/she has been sexually assaulted.  Remind them about how a victim of sexual assault might 
feel and why it might be important to get involved in an appropriate way. 

Substance Facilitated Sexual Assault                                                                                                                       
Definition:  When drugs or alcohol are used to compromise an individual’s ability to consent to 
sexual activity.  In addition, drugs and alcohol are often used in order to minimize the resistance 
and memory of the victim of sexual assault. Talk about the 4 most commonly used drugs for 
sexual assault:  GHB, Ketamine, Rohypnol and alcohol.  It is important that students understand 
that alcohol is also a drug, and most commonly used in a SFSA since it is legal. Discuss ways to 
reduce their risk. If you need additional information, access this website:  
https://www.rainn.org/get-information/types-of-sexual-assault/drug-facilitated-assault                   

• Bystanders are individuals who observe abuse or witness an event that displays abusive 
behaviors. They actions include:                     

o Noticing the Event.      
o Deciding if they have the responsibility to act.  
o Choosing a form of assistance.  
o Understanding how to effectively and safely implement the action. 
o Considering whether the event calls for action.                                                                                  
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Tell the students that if you or someone you know is ever sexually assaulted, the first thing you 
should do is tell them that it is not their fault. Explain the importance of going to the hospital and 
having a Sexual Assault Examination.  Also explain in SC there is no statute of limitations.   

Assessment                                                                                                                               
Provide students with the Are You in an Abusive Relationship and My Safety Workbook 
handouts. Explain that even if they are not in a relationship, they can evaluate a relationship of 
someone they know.  Have the student complete the checklist and the safety worksheet. 

Provide students with a copy of the Power and Control Wheel handout.  Explain that this 
diagram shows some of the tactics that an abuser may use to try to have power or control over 
their partner.   
  
Provide students a copy of the Relationship Scenarios handout.  Students will decide which 
section of the Power and Control Wheel the abusive behaviors fall into. 
 
Helpful Links 
http://nccd.cdc.gov/youthonline/App/Default.aspx 
http://www.sccadvasa.org/ 
 
References 
Briere, J., and D. M. Eliot, “Prevalence and Psychological Sequence of Self-Reported Childhood 
Physical and Sexual Abuse in General Population.” Child Abuse & Neglect, 2003, Vol. 27, Issue 
10, pp. 1205–1222. 
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NAME:________________________________ DATE:________________ 
 

Causing Pain:  Real Stories of Dating Violence 
Follow up Questions 

 
 

1. What types of violence did you see or hear referenced? 
 

 
 
 
 
 

2. What do all of these violent behaviors have in common? 
 

 
 
 
 
 

3. How did the violence make the survivor(s) feel? 
 
 
 
 
 
 
 

4. Why did the abuser use violence? 
 

 

 

 

 

 

https://www.youtube.com/watch?v=9SOZ4Pji90I 
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ARE YOU IN AN ABUSIVE RELATIONSHIP? 
 

 
 

Does your partner... 

 Embarrass or make fun of you in front of your friends or family?  
 Put down your accomplishments or goals?  
 Call you names?  
 Make you feel like you are unable to make decisions?  
 Tells you what to wear? 
 Hit walls, throw things, try to scare you?  
 Tell you that you are nothing without them?  
 Treat you roughly - grab, push, pinch, shove or hit you?  
 Call or text you several times a night or show up to make sure you are where you said you 

would be?  
 Use drugs or alcohol as an excuse for saying hurtful things or abusing you?  
 Blame you for how they feel or act?  
 Pressure you sexually for things you aren't ready for?  
 Make you feel like there "is no way out" of the relationship?  
 Prevent you from doing things you want - like spending time with your friends or family?  
 Act jealous of other people in your life?  
 Try to keep you from leaving after a fight? 
 Accuse you of cheating or sleeping around?  
 Threaten to kill him/herself if you leave?  
 Deny your feelings?  

Do you.. 

 Sometimes feel scared of how your partner will act?  
 Constantly make excuses to other people for your partner's behavior?  
 Believe that you can help your partner change if only you changed something about 

yourself?  
 Try not to do anything that would cause conflict or make your partner angry?  
 Feel like no matter what you do, your partner is never happy with you?  
 Always do what your partner wants you to do instead of what you want?  
 Stay with your partner because you are afraid of what your partner would do if you broke 

up?  

 

http://www.loveisrespect.org/pdf/Healthy_Relationship_Quiz.pdf  
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Resources and Websites for Sexual Abuse Prevention 

Lesson Plan for Adolescent Issues Unit Introduction 
By Nicole Sledge Grades: 9–12   Unit Plan: Adolescent Issues 
http://www.scholastic.com/teachers/lesson-plan/adolescent-issues-unit-introduction 
 
Pittsburgh Action Against Rape: Anderson, J. Brown, G. Evans, J. Sankovich, E. Sims, J. Sexual 
Harassment Prevention in the Schools: A Facilitator’s Manual and Curriculum for Grades 1 through 12. 
Pennsylvania Coalition Against Rape (PCAR), 2009. 
 
http://www.loveisnotabuse.com/ 
 
http://www.breakthecycle.org/ 
 
http://nomore.org/ 
 
http://www.stopitnow.org/ 
 
https://www.taalk.org/ 
 
http://www.childmolestationprevention.org/ 
 
https://www.rainn.org/ 
 
https://www.childwelfare.gov/ 
 
http://www.d2l.org 
 
http://www.erinmerryn.net/erins-law.html 
 
http://www.kidslivesafe.com 
  
http://www.childluresprevention.com/ 
 
http://www.kingcounty.gov/healthservices/health/personal/famplan/educators/FLASH.aspx 
 
http://www.mysati.com/Downloads/Curriculum.pdf 
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